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PREFACE

Karen Rosenblum
Associate Professor of Sociology
Convener, Diversity Research Group (2004-2011)

Reading essays by international students describing a transformative period in
their lives, then listening to those students describe the process of translating
that account from English into their home language — surely this is an unusual
and exceptionally rich window onto the meaning of “diversity” in higher educa-
tion. Similar complexity attends explaining, that is, translating, one’s attachment
to the flag of one’s real or imagined home, the literal and figurative translations
that characterize interaction between students and faculty, and the translation and
transformation required to make a “new” university and country familiar. Thanks
to the work of Jennifer Haan, Anna Habib, Karyn Mallett, Patricia Maulden,
Terry Myers Zawacki, and Ghania Zgheib, this 5th issue of Diversity at Mason
provides an opportunity to ponder the relationship of translation to transforma-
tion.

The Diversity at Mason series has been produced by the university’s Diversity
Research Group, which consists of an interdisciplinary group of faculty, adminis-
trators, and students who have been meeting once a semester since Spring 2004.
The group has come together not out of any formal directive, but from a shared
interest in the topic.

And the topic? Each meeting begins with the same reminder: George Mason is a
highly diverse institution, and it is diverse in ways that are fluid and multidimen-
sional. Our students represent an extraordinary diversity of geographic origin,
religion, age, and disability; they are immigrants and the children of immigrants,
refugees and the children of refugees, veterans of American military service and
the children of those in the military; they represent traditional American race and
ethnic categories as well as those forging new understandings of sexuality and
gender.

The Diversity Research Group has been founded on the conviction that the
breadth of our student diversity merits study. What is the educational impact of
such diversity? What does diversity mean in this context? How is this diversity
understood by our students, faculty, and staff? Like the other volumes in the
Diversity at Mason series, this fifth issue shows us the complexity beneath ques-
tions.
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FOREWORD

Kathy Trump
Associate Dean, International Education and Programs

This volume in the Diversity at Mason series examines an important aspect of the
amazing diversity that is George Mason — our international students. For more
than seven years, the Diversity Research Group has focused on learning more
about Mason’s diversity. The spotlight in this volume is on international stu-
dents, how they contribute to our campus, the services that are available to them,
and how they view George Mason.

The arrival of international students and scholars at George Mason is not a new
phenomenon. By the early 1980’s, with about 200 international students en-
rolled, the Office of International Programs and Services (OIPS) and the English
Language Institute (ELI) were created. In part to meet the needs of the interna-
tional students, and also to showcase their contributions to the university, the first
International Week festival was celebrated in 1981. Since their inception, the
ELI and OIPS have been welcoming international students to campus; advising
them on immigration matters; helping them learn about US culture, including the
academic culture; and helping them acquire the academic, language, and social
skills necessary for success on an American campus.

Those who’ve been privileged to connect with our international students know
the many benefits derived from their presence on our campus. They bring a drive
to learn and succeed; first-hand information about 135 different countries; curios-
ity about other ways of doing, thinking, and believing; and of course wonderful
food and dance. Perhaps their most important contribution is that they act as a
mirror, allowing us to see ourselves and our own culture more clearly, whether in
comparison or in contrast to others.

I was speaking with a small group of students from another country recently,
trying to help them understand the phrase “law-abiding citizen” in a U.S. context.
As an example, I mentioned that many people in the U.S., especially those of us
of a certain age, will stop at a red light at 3:00 in the morning even though there
are no other cars on the road. I said that people from other countries might find
this behavior strange. The group laughingly stated that this behavior would be
viewed as more than strange by people from their country. It was a captivating
conversation that offered each of us the chance to reflect on the cultural assump-
tions we take for granted and to think about what makes us uniquely who we are.
As always, I’'m not sure who learned more, the students or me.
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As you read this volume, you will experience George Mason in a new way —
through the eyes, ears, and hearts of the international students who grace us with
their presence.
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INTRODUCTION

Karyn E. Mallett
English Language Institute
Jennifer Haan
University of Dayton

“...it seems not unrealistic to claim now, during the early years
of the twenty-first century, an education devoid of exposure to
people from other cultures can hardly be considered a worthy
education at all. The most effective corrective for narrow paro-
chialism...is exposure to people unlike ourselves. So, too, the
best antidote to ethnocentricity is getting to know those whose
backgrounds are instructively dissimilar from our own.”
- Teresa Bevis and Christopher Lucas (2002)

“..Irealized that the students were writing from a position of
strength as well as a position of weakness. Although they could
not write all the sentences in English that a native speaker could
write, they could write sentences--good sentences--that native
speakers were incapable of producing.”

- Melissa Allen (1994)

As we conceptualize our work as educators, researchers, and administrators, we
shape the university as a place and space for intellectual exchange. At George
Mason, we carefully and collaboratively craft this landscape and, as we do, we
make decisions about how best to meet students at varied, developing points of
intellectual, linguistic, cultural, and academic need. Whatever the discipline, our
work requires a clear sense of institutional ethos. Additionally, the work that we
do requires certain sensitivities to issues related to diversity and multiculturalism,
internationalization and inter-cultural communication. Beyond simply “exposure
to people from other cultures” as Bevis and Lucas (2002) point out, successful at-
tempts at internationalization in higher education are ones that foster an environ-
ment in which the pursuit of a worthy education involves “getting to know those
whose backgrounds are instructively dissimilar from our own.”

At George Mason, we serve our students and we push our disciplinary knowledge
forward in the context of twenty-first century globalization. It is in this context
that we strive to create and sustain an intellectual space that is as inclusive as it is
diverse. In short, diversity at George Mason is not accidental; rather, it is the uni-
versity’s comprehensive, pragmatic, and intentional response to education within
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changing world dynamics. We are preparing the next generation to succeed in a
growingly competitive world. Our goal with this issue of the Diversity at Ma-
son publication is to showcase pieces of the collaborative internationalization
process, highlighting the work and life of international students as twenty-first
century scholars.

INTERNATIONALIZATION IN HIGHER EDUCATION

In recent years, internationalization in higher education has gained increasing
importance. Although the implementation of internationalization practices across
campuses is mixed, the overall trends in higher education are leading adminis-
trators and faculty to consider the benefits of internationalizing the campus, the
curriculum, and the student body. The first, and perhaps the most historically
prominent reason for internationalizing is economic. Studies have shown that
internationalization brings with it global competitiveness, revenue for the univer-
sity, and increased job opportunities for graduates. Political rationales have also
been proffered throughout the years as motivation for internationalization efforts.
International exchange is thought to help with foreign policy and national secu-
rity, and help equip students to interact with local and world cultures.

Internationalization provides academic benefits as well. Those who focus on the
academic benefits of internationalization often reiterate the need for students to
engage with and understand different worldviews and cultures, international is-
sues in specific disciplines, and the importance of international perspectives and
intercultural communication in a liberal arts curriculum. Perhaps one of the most
powerful arguments on behalf of internationalization relates to the intangible ben-
efits that can be gained from it—the understanding that can develop when people
from differing languages and cultures work together toward a common goal.

These positive aspects of internationalization notwithstanding, there are certainly
some challenges associated with communicating a clear notion of international-
ization in U.S. higher education. For example, it should be noted that in much of
the talk surrounding internationalization in U.S. higher education, multilingual
users of English are presented in terms of their deficiencies: their lack of English
language proficiency, their incomplete American cultural knowledge, their in-
ability to meet American academic standards, etc. This deficiency model assumes
a relationship in which globalization is cast as the cause of unwieldy, isolated,
remediation-focused changes at the institutional level, rather than as a catalyst for
rethinking university structures to better serve all students. Furthermore, at the
same time that institutions across the United States strive to recruit ever greater
numbers of international students to meet strategic planning goals and gain repu-
tations as “global” citizens, they often lack the institutional expertise to support
these students as learners across the curriculum.
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In terms of striving to increase international student enrollment, George Mason
is not alone. In the chart presented here (Figure 1), it is clear that international
student enrollment in U.S. higher education has jumped dramatically over the
past 50 years.

International Enrcliment in U.5. Higher Education
(Open Doors)
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Figure 1: International Enrollment in U.5. Higher Education

At George Mason, international student enrollment numbers have also increased
significantly over the years, with projected growth on the horizon. Though we
are not alone in our quest to increase international student enrollment, George
Mason is unparalleled with regard to its comprehensive and pragmatic approach
to internationalization. At the highest levels of administration, university lead-
ers recognize the growing connection and communication among nations and
cultures around the world. Put simply, the university realizes globalization as

a force which is pushing higher education into the international arena. In turn,
the university has conceptualized a way to consciously respond to this push. At
George Mason, internationalization fairly emphasizes the agency of the univer-
sity, focusing attention on specific policies, programs, and initiatives to create an
institutional ethos of international engagement across all dimensions of university
life.

“EXPAND THE NUMBER OF INTERNATIONAL
STUDENTS BY AT LEAST 20% WHILE IMPROVING THE
INTEGRATION OF INTERNATIONAL AND DOMESTIC
STUDENTS IN EXTRACURRICULAR AS WELL AS
ACADEMIC ACTIVITIES.”

- George Mason University (2008). Strategic Goals for 2014,
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Goal 5:Strategic Action b.

INTERNATIONALIZATION AT GEORGE MASON

George Mason’s approach to internationalization can be evaluated through a
variety of methods and from a range of perspectives. As already noted, successful
internationalization in higher education is not accidental; rather, comprehensive
and thoughtful approaches to internationalization begin with asking and an-
swering a series of questions that range from the most pragmatic (e.g. “At what
level of English language proficiency should prospective non-English-dominant
students be for acceptance at George Mason? What tests will we trust to gauge
English language proficiency?”) to the more ideological (e.g. “In what ways
will an internationally-diverse campus foster the advancement of academic and
personal development within the George Mason and Fairfax communities? And
why are these goals prioritized here and now?”).

In 2008, the University stated its commitment to internationalization in the Stra-
tegic Goals of 2014. This was neither the first nor the only way in which George
Mason identified internationalization as a valuable goal, but it should be noted
that this exercise—collaboratively constructing a document that makes clear the
mission and goals of the university—has had a significant impact on the univer-
sity. Writing a strategic mission encourages a healthy process of reflection and
projection, asking folks to consider a few central questions, including: (1) Where
are we in terms of our previously-established goals? (2) What major trends/
changes have we witnessed over the past year(s) and how has the university
responded to these changes? (3) What are our goals/priorities moving forward
given the current and projected state of things?

In terms of the Strategic Goals of 2014 at George Mason, the university’s stated
commitment to internationalization meant also a pledge to supporting initiatives
that foster a connected, global community in and beyond the classroom. In short,
the university document acknowledged the need for a comprehensive approach
to internationalization that went far beyond the basic increase in international
enrollment numbers. Further, the university identified the goal of fostering a
successful global community, preparing domestic and international students to
successfully operate in a growingly complex, globalized environment beyond the
university.

As contributors to this Diversity at Mason issue and as faculty who are invested
in the success of campus internationalization, we believe that the work that we
do—as teachers, administrators, and researchers—is motivated by a desire to
increase cross-cultural awareness and understanding while reducing instances
of linguistic discrimination at the institutional level. George Mason’s effective-
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ness in constructing a successful global campus that improves “the integration of
international and domestic students in extracurricular as well as academic activi-
ties” will depend on both its approach to international recruitment and the ability
to anticipate and effectively meet the needs particular to international students
and scholars. As we purposefully push against the default deficiency model of
internationalization (and, therefore, of international students) that so many U.S.
institutions of higher education succumb to, we reflect on our high status as a
diverse campus community, and we move toward a future in which domestic and
international students are prepared to work with one another in the decades that
follow university life.

Works Cited
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INTERNATIONAL STUDENTS AT MASON:
REFLECTIONS, TRANSLATIONS, AND TEXTS

Anna S. Habib
Karyn E. Mallett

The 2010-2011 academic year at Mason included the launch of a new interna-
tionalization initiative — the ACCESS Program — directed out of the Provost
Office, Center for International Student Access (CISA). In partnership with
the English Language Institute (ELI), the ACCESS Program is built upon a
language-supported approach to campus internationalization, aiming to meet
students at developing and varied points of academic, linguistic, and cultural
need. In preparation for the pilot year of the ACCESS program, select English
Department and ELI faculty worked together to design a co-taught, year-long
model of Freshmen Composition that moves students toward several major goals,
including: the development of rhetorical awareness, the expansion of composi-
tion skills, and the advancement of English language acquisition.

In order to bring the voice of our international students into this publication, we
are featuring three essays by students from the new ACCESS program. Students
were asked to remember a pivotal “educational” moment in their life—with
education defined rather loosely—and to write a narrative about it. The essays
appear in both English and the students’ native languages. The English versions
of the three essays went through an intensive drafting process in the Fall semes-
ter of the stretched composition course and the final outcomes are examples of
the students’ first lengthy college-level essays in English. The writers were also
asked to reflect on their translingualism—their experience writing the same essay
in English first and then translating into their first language. The reflections ap-
pear in Q & A format at the end of each essay.

The essays in English are meant to give us a glimpse into the students’ diverse
literacy, linguistic and cultural histories, while the essays in the students’ first
languages help us visualize the richness of their experiences and their linguistic
proficiency and flexibility.
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ANAIS FLORA ASSALE, Ivory Coast

Native languages: French, Agni dialect from the East region and Baoule from
the center region.

Title: The Lessons of Life Don’t Always Come from the People We Love: How
my Hateful Half-Siblings Taught me Life

Pages: 19-28

FaHap AL MaHDELY, Saudi Arabia
Native language: Arabic

Title: The Wrong Choice

Pages: 30-37

Xiuzui Fan, China

Native language: Mandarin
Title: Two Teachers

Pages: 39-51
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THE LESsoNs oF LiFe DoN’T ALways COME FROM
THE PEOPLE WE LOVE:
How My HAaTEFUL HALF-SIBLINGS TAUGHT ME LIFE

Anais Flora Assale
ACCESS Student, Ivory Coast.

Born in Ivory Coast, a small country of West Africa, I have grown up in a simple
environment although I was not simple at all. In fact, | was called “crazy girl” in
elementary school. The reason? Well! I had developed a passion for being naugh-
ty. Every school day, as soon as the bells rang to announce the break, I waited for
the teacher to get out of the class and I rushed on the table and danced in front

of about thirty classmates. I would jump from table to table pretending that I am
Tarzan. Sometimes also, I would put the wooden chair in front of all the class and
try to imitate a princess so I lifted my dress slightly before sitting. I would sing,
run, bother my friends, draw and jump everywhere, but I did not care much about
school and I did not take my studies seriously until an incident that changed the
normal course of life: the arrival of my new brothers. Just thinking about this
episode of my life gives me shivers down my back. Do not ask me why and do
not judge. Just imagine yourself strangling your worst enemy. Do you feel better?
Well I do. My brothers were such devils suddenly showing up in the greatest part
of a fairy tale: grumpy and hateful. However I keep in mind that life is an awful
lot of surprises and each event sad or happy contributes to shape us and make us
what we are now.

First of all, I have known my half siblings since my early teens. During my
childhood, I lived with only dad, mum and my little brothers since the arrival of
my first half-brother who I called “daddy’s little clone” because of his terrible
resemblance to dad. One beautiful day of summer vacation while performing my
choreography dance at home, I saw dad coming back home followed by another
young boy probably nineteen at that time. What automatically dawned on me was
the fact that there was quite a strong resemblance between dad and this person. I
did not push my analysis deep enough; I stood there staring at them successively
from dad to the boy and vice versa. My father greeted us, and slowly I heard
these words coming out of his mouth, “This is your brother.” I was about ten and
I did not really understand the meaning of these words. For me, it was not a big
deal and sincerely I was quite happy to have a brother. Then, another day came;

I met a second brother. Again, I did not make a fight. I did not say anything. I
gradually learned how to love them and to share my life with them, this life that I
had with mom, dad and my little siblings, a life where I needed to create a place
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for some half siblings. But, [ was so jealous and mad at the same time. At first,

I could not bear sharing dad’s love just because my brothers and I did not have
the same mother. Anger, jealousy and pain were killing me so deeply inside, and
I knew that it would not ever be like in the past. It was not anymore about being
myself, being the crazy girl I was. I needed to be someone else; I needed to act
differently.

I have learned how to be different and how to please my dad and appear more
important in his eyes. | knew that he would love me more if [ was a polite and
hard working person, so | started to care much about him. At night, I would call
him to make sure everything was going well; I waited for him to get back home
so that we could talk about his day or eat together. When he was travelling, |
was the one he would call every day; I could also draw on his legs with my pen
sometimes. Increasingly, between dad and me a tie was established, a link that
nothing could have broken. My dad trusted me no matter what happened and we
would always speak the same language. Nobody could break this tie. Jealousy
helped me be different in order to please dad and grab his attention. In return, he
has shown me that he would do everything to support me and give me everything
I needed to succeed in life.

When I turned eleven, I went to a Catholic boarding school for only girls. There,
however, I was kind of hated. When my classmates and roommates were talk-
ing about something, [ could never enter the discussion. As soon as they saw me
walking in their direction, they just stopped talking. I think that is understand-
able. I was the kind of girl who always denounced her friends. I remember that
one day I did not sleep; I looked for the nuns for hours just to tell them that I had
seen some of my friends going to the farmhouse to take a drink made of palm
juice which was prohibited. Almost every night, some of the girls would get out
of the dorms pretending to clean the trash cans. In exchange for one cup of palm
juice, the supervisor usually helped them. However, I, the small spy, was always
there to get my friends in trouble. Even at school I tried to be another person,
from a “crazy girl” to a hard worker sometimes and a spy other times. However,
it did not matter to me what people thought about me. Even if [ was getting in
trouble most of the time because I was hated by my friends, the most important
was not to keep friends who did not support me in my studies, but rather intro-
duced me to “drinking palm juice,” for example. I knew that I could overcome
this situation. I knew that if [ was doing well at school my classmates would need
me somewhere, maybe for an explanation or a study group. At this moment, |
should have screamed that I won, that I had what I had waited for. I had dad, and
I had his love more than anyone else did, but...

At the same time, we were facing some problems at home where the relation
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between my half siblings and me was getting very bad. They had reached a sensi-
tive point in my heart: my family. They were so often rude with my little siblings,
telling them to “Get out of my room,” “You are ugly,” “I will hit you when your
mother is not home”. How could you say things like that to a five-year old girl or
seven-year old boy? Moreover, the straw that broke the camel’s back was when
they made some comments about dad and mom, “Why is your mum always
dressing like that?” “Why is dad always listening to your mum?” Those times I
fought hard and I never hesitated to tell them what I really thought. I told them
that if they cannot put up with our routine they should simply go back because |
will not let them ruin my mom’s life nor control our life or change it more than it
had already been changed. [ was the one who had been living with them since 1
was born and they did not know them as well as I did so I could not bear hear-
ing bad things about my parents even if it was their dad as well. I confess that
sometimes | wished my father had never known their mum. [ wished they had
never existed before. Damn! Now I began to feel that it was me who was the de-
mon. In fact, they never asked to come into life, or to be my brothers. As I grew
up, [ understood that they were conceived like me, and perhaps it is much more
difficult for them to live with a mother who is not theirs. Maybe they miss living
in a complete family with their own mum. [ imagined being them and I realized
that it is sometimes hurtful being obliged to choose to live with dad or mum

and I would not have been able to do that. I should be thankful to them because
without them [ would not have been what I am now. By hurting my feelings, my
half siblings have helped me clarify my vision of life, the way I would like to see
myself not only as a successful person, but also as a loved one. With them, I have
understood life differently.

I have learned that each moment of my life, even dark ones, have been the im-
portant and memorable steps without which I would not have been able to shape
myself as a hard worker and a winner. I can keep in mind that nothing is vanity in
life. Everything happens for a reason and it is at the darkest moment that we can
see the light shining.
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LEs LECONS DE LA VIE NE VIENNENT PAS TOUJOURS
DE PERSONNES QUE Nous AIMONT: COMMENT MES
DETESTABLES GRANDS FRERES M’ONT APPRIS LA VIE

Anais Flora Assale
ACCESS Student, Ivory Coast.

Née en Cote d’Ivoire, un pays d’Afrique de 1’Ouest, j’ai grandi dans un
envi—ronnement simple quoique je ne fusse pas du tout simple. En fait, j’avais
été surnommée « fille folle » a 1’école primaire. La raison ? Eh bien ! J*avais
dével—oppé une passion pour les choses bizarres. Chaque jour d’école, des que
la cloche sonnait pour annoncer la récréation, j’attendais que le maitre sorte de
la classe puis, je me précipitais sur la table pour danser en face de ma trentaine
d’amis. Je sautais de table en table en prétendant que j’étais tarzan. Certaines
fois aussi, je mettais la table en bois en face de mes amis et je tentais d’imiter
une prin-cesse. Je hissais alors ma robe lentement avant de m’assoir. Je chantais,
courais, embrouillais mes amis, dessinais et sautait partout sans jamais me préoc-
cuper de mes études jusqu’a ce qu’un incident chamboule le cours normal des
cho—ses: I’arrivée de mes « nouveaux » fréres. Repenser a cet épisode de ma vie
me donne des frissons dans le dos. Ne me demandez pas pourquoi et n’en faite
aucun commentaire. Imaginez vous juste en train d’étrangler votre pire ennemi.
N’est ce pas réconfortant ? Eh bien ca I’ai pour moi. C’est incroyable mais mes
fréres étaient comme de petits démons qui soudainement apparaissaient aux
moments les plus magiques d’un conte de fées : grincheux et détestables. Mal-
gré tout, je garde en mémoire que la vie est faite de surprises et chaque situation
heureuse ou malheureuse contribue a nous fagonner et faire de nous ce que nous
sommes aujourd’hui.

Avant toute chose, il est important de préciser que j’ai connu mes demi-fréres peu
avant I’age de la puberté. Durant mon enfance, j’ai vécu avec seulement papa,
maman et mes petits fréres jusqu’a I’arrivée de mon premier grand frére que
j’appelais « le petit clown de papa » a cause de la frappante ressemblance qu’il
avait avec ce dernier. Un jour d’été, alors que je répétais ma chorégraphie de
danse a la maison, je vis papa rentrer du travail. Derri¢re lui cependant se trouvait
un jeune garcon ; probablement neuf ans en ces temps. Je fus particu—liérement
frappée par la ressemblance de ce garcon avec mon pere mais je n’eu pas la
présence d’esprit de pousser mes analyses un peu plus loin. Je me tenais juste
arrétée regardant successivement papa puis le jeune garcon. Mon pére nous salua
tous et lentement, j’entendis ces mots sortir de sa bouche : « voici ton frére ».
J’avais juste dix ans en ces temps et je n’aurais franchement pas pu cerner les
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sous entendus de ces mots. Pour moi, il n’y avait pas de quoi en faire un drame
et j’étais particulierement heureuse d’avoir un frére aine. Puis un autre jour vint
; je fis la connaissance de mon deuxieme frére. Une fois de plus je ne fis rien,
j’acceptai cette situation comme elle me fut présentée. J’ai appris a aimer ces
nouveaux fréres et a partager ma vie avec eux ; cette vie que j’avais avec papa,
maman et mes petits fréres. Dans cette nouvelle vie cependant, je devais créer
une place pour les nouveaux venus : mes demi-freres. J’étais tellement jalouse et
énervée en méme temps. Je ne pouvais pas me faire a 1’idée de partager ’amour
de papa juste parce que mes demi-fréres et moi n’avions pas la méme mere. Aig-
reur et jalousie m’affectaient et me tuaient intérieurement ; je savais que rien ne
serait comme dans le passe. En fait, il ne s’agissait plus d’étre moi-méme, cette
petite folle que j’étais ; je devais agir différemment.

A partir de ce moment, j’appris a étre différente, j’appris a plaire a papa et a
paraitre importante a ses yeux. Je savais qu’il m’aimerait plus si j’étais polie et je
travaillais dur. J’ai alors commence a me préoccuper de lui. La nuit pas exemple,
je I’appelais pour voir comment il allait, j’attendais ensuite qu’il rentre du travail
afin qu’on puisse diner ensemble et parler de sa journée. Quand il voyageait,
j’étais celle qu’il appelait tout le temps, je pouvais dessiner sur ses pieds avec
mes stylos souvent. Successivement, s’était installe entre papa et moi un lien que
personne ne pouvait détruire. Papa avait confiance en moi et quelque soit ce qui
arrivait, nous parlions toujours le méme langage. Personne ne pouvait briser ce
lien. En somme, je dirai que la jalousie m’a permis d’étre une personne différ-
ente en vue de plaire a mon pére et d’attirer son attention sur ma seule personne.
En retour, papa m’a montre qu’il ferait tout pour moi et qu’il me donnerait le
nécessaire pour réussir dans la vie.

A onze ans, je fus inscrite dans un internat catholique pour filles. La-bas
cepen—dant j’étais particulierement haie. En fait, quand mes amies discutaient,
je n’étais jamais introduite dans les conversations. Des qu’elles me voyaient
marcher en leur direction, elles se taisaient toutes. Je pense que ce genre de
comportement est compréhensible. Jetais le genre de personne bavard mais aussi
dénonciateur. Je me souviens qu’un jour je ne dormi pas. J’avais passe ma nuit a
attendre le retour des religieuses afin de leur expliquer que j’avais vu mes amies
sortir du dortoir et aller se procurer du jus de palme a la ferme ; ce qui nous

¢tait formellement inter—dit. A peu pres toutes les nuits, mes amies prétendant
vider les poubelles et aidées par le chef de dortoir mais en échange d’un verre
de jus de palme quittaient le dortoir. Ce qu’elles semblaient par contre oublier
c’est que moi la petite espi—onne €tait toujours déterminée a les mettre dans de
beaux draps. En fait, méme a I’école j’essayais d’étre différente des autres et

me démarquer par mon attitude exemplaire mais peu aimable. De la fille folle
que j’étais a une dure laboureuse certaines fois ou une espionne d’autres fois. Et
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pour dire vrai, je me fichais pas mal de ce que les gens pensaient de moi méme si
souvent j’étais haie par mes amies, le plus important pour moi n’était pas d’avoir
comme exemple des filles qui m’entraineraient a boire du jus de palme. Je savais
que je pouvais outre passer cette situation en travaillant bien a I’école de sorte a
devenir incontournable pour les groupes de travail ou les séances de révision. A
cet instant précis, j’aurais du crier au monde entier que j’avais gagne, que j’avais
obtenu tout ce que j’avais désire pendant si longtemps ; j’avais I’amour de papa
encore plus que les autres ne 1’aurait jamais mais ! ...

A la méme période, les choses ne tournaient pas rond en famille. Certains
pro—blémes avaient surgi entre mes demi-fréres et moi. En fait, ils avaient
touche un point sensible de mon coeur : ma famille. Mes demi-fréres étaient
tellement méchants avec mes petits-fréres que j’étais trés souvent hors de con-
trole. Sou—vent, sortaient de leur bouche des phrases un peu trop dures pour des
enfants d’a peine 10 ans. Exemple : « tu es laid », « sors de ma chambre », « je te
frap—perai quand ta mére sera sortie de la maison ». Néanmoins, la goutte d’eau
qui fit déborder le vase fut quand ils s’attaquérent a ma maman en ces termes

« pourquoi ta mere est toujours habillée de la sorte ? », « pourquoi papa écoute
toujours ce que ta maman lui dit 7». Ces fois par contre, je n’ai pas hésite a leur
dire ce que je pensais réellement. Je leur ai dis que s’il ne pouvait pas s’habituer
a notre routine ils devaient simplement retourner vivre avec leur meres parce
que je n’allais pas les laisser changer notre vie plus qu’elle ne I’était déja. J’étais
celle qui avait vecu avec papa et maman depuis la naissance, par conséquent

ils ne les connaissaient pas aussi mieux que moi. Je ne pouvais pas supporter
d’entendre de mauvaises choses sur mes parents méme si c’était aussi leur pére.
J’avoue que souvent je souhaitais que papa n’eusse jamais rencontre leurs méres.
Je souhaitais que jamais ils eussent existe avant. Maintenant, je reconnais que la
seule personne qui s’était comportée comme un démon dans ces temps la ¢’était
moi. En fait, mes fréres n’avaient jamais décide a venir au monde ; ils n’avaient
jamais demande a étre mes fréres. En grandissant, j’ai compris que mes fréres
avaient été congu comme moi et peut étre que ¢’était encore plus difficile pour
eux de vivre avec une mére qui n’était pas la leur. Peut étre que leur maman leur
manquait comme ca aurait été le cas pour moi si je vivais la méme situation.

Je m’imagine souvent vivre a leur place et je réalise que c’est souvent difficile
d’avoir a choisir de vivre avec son pere ou sa mere. Je sais intérieurement que ja-
mais je n’aurais été capable de faire ce choix. Je devrais leur étre reconnais—sante
parce que sans eux je n’aurais pas pu étre ce que je suis aujourd’hui. En heurtant
mes sentiments, mes demi-fréres m’ont aide a clarifier ma vision de la vie, et a
donner un tournant a ma vie. Ils m’ont permis de me définir comme une dure
travailleuse, une gagnante mais aussi une personne aimée. Avec mes fréres, j’ai
appris a voir la vie différemment.
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En somme, j’ai appris que chaque moment de ma vie, méme sombre a certains
points a €té une étape importante et mémorable sans laquelle je n’aurais pas pu
définir ma personne comme cette dure travailleuse et cette gagnante que je suis.
Je garde en esprit que rien n’est vanité dans la vie. Chaque chose a une cause et
c’est dans les moments les plus sombres de notre existence que nous pouvons
voir le soleil briller comme jamais il ne 1’avait fait auparavant.
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ANAIS’ REFLECTION ON TRANSLINGUAL WRITING PROJECT

When you were first assigned the education narrative in your ENGL 101 class,
what did you think about that genre of writing? Had you had previous experi-
ences with it?

I was quite happy to write something personal because I thought that it was more
honest and I would be more engaged in the writing. I also find it easier than other
kinds of writing. I did have previous experiences with this genre because I used
to write personal narratives in my native language.

How would you describe the experience of writing that essay in English? (Did
you translate from your native language?)

The experience writing in English was a good experience for me because I found
out that sometimes there were things I could write in English but not in French
since they sound weird or awkward in French. [ won’t say that everything was
translated from French, but sometimes when I was stuck, I just thought about
what [ would have said in my own language.

How would you describe the experience translating your essay into your native
language?

It is weird and the French version of my essay would not have been a very good
essay if | had to have a grade for it. The problem is mostly about my sentences.
Translated from English to French, my sentences are weak, too simple and my
vocabulary is poor.

How do you think your essay would be evaluated if you had written it in your
school in your native country?

My essay would have been poorly evaluated or at least I would not have had the
grade I had with the English version because of my sentence level. I feel that my
French version is monotonous; it is not a lively essay. | think that the only thing
that would have helped me get an average grade is maybe the story, but not the
way it was structured.

What do you think/how do you feel/did anything surprise you about the final out-
come of your essay in your native language?

I came to the realization that despite the similarities in the English and French
writing styles, there are an awful lot of differences. The French writing style
uses the same structures (introduction with hook and thesis statement, develop-
ment with paragraphs, topic sentences and examples, conclusion with summary
and opening question). However, I think that the English way is easier when you
are good in English than the French way is if you are good in French. If I was
able to speak both English and French as a native speaker, I think that I would
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have been more comfortable writing in English than French. Writing in French
requires to use beautiful and more complex sentences. The sentences in French
are sometimes longer than they are in English. In English, you go straight to your
point.

How would you describe this whole experience of writing for publication in both
English and your native language, of translating back and forth?

I think that I was more comfortable writing in French, and since it was my own
story, I tended not to use the English version or think about my wording or how

I needed to structure my sentences. I just wrote. However, I made some mistake
that I would not have made one year ago or back home. I realized that writing
papers in English all the time made me forget the French structure of some sen-
tences. Sometimes I needed to call back home on Skype and ask if the way my
sentence was structured was right and if ever we talk like that in French. I think
that it is not easy to translate an essay from one language to another because it is
difficult and what make sense in one language sometimes doesn’t in another. The
biggest challenge for me was the word choice. French and English have some
common words. However, the sense is not always the same. Example: in French
an argument is just an idea that you use to make your point and you can’t say “ ils
sont en train d’avoir un argument,” which means “they are having an argument”.
However, in English the expression “to have an argument” is correct.

What changes, if any, would you make to your essay in English? Why?

I think that I wouldn’t make any change to my essay in English because the na-
tive English speakers (my teachers) told me that it was the right way of writing in
English and since they are the experts, [ don’t have anything else to say. How-
ever, with the experience I had here writing in English, I think that even though
my essay in English is not perfect, that is quite understandable.

What changes, if any, would you make to your essay in your native language?
Why?

I would change the structure of some sentences and add strong vocabulary words.
I use the French way while writing in English. So, like in French, I would say:
“that problem raises up an interrogation,” but in English I say “that problem
raises up a question.”
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THE WRoONG CHOICE

Fahad AlMahdaly
ACCESS Program, Saudi Arabia

During the last week of my high school, I locked myself in my room and did
not go out except for food, water and the bathroom. That week, [ was very
stressed, and I made the whole house stressed because I was running around
bossing people, telling them to keep quiet, shutting off the TV, saying, “It is my
final exams! It is either do or die. If I don’t pass, I will work in McDonalds!”
The only thing that [ was worried about was my math final exam. I bought three
copies of the textbook: one to study with the teacher, and two for me to study at
home. In Saudi Arabia, during finals, the teachers give us special text books just
for the final exam. I even had a personal tutor just for math. I was the only one in
the house who had final exams that week; all my brothers and sisters had either
graduated high school or were in primary school, so I was the only one who had
this much pressure. I locked myself in my room for almost three weeks looking
at the same wall; the mess in the room was making me crazy. I wanted to clean
the room, but I didn’t have time. I can still remember the smell; it is what men
call a “man smell.”

On the first day of my finals, I had my math exam. It is one of the traditions in
Saudi schools to have math on the first day. I don’t know why. I don’t like it, and
I think that it makes us more stressed. That day [ woke up at four in the morning
and [ was ready for the whole book, but not for one question. The question was
one and half pages long, and I couldn’t understand it when I was studying be-
cause it was too long and difficult. [ was going crazy, so as a last resort I decided
to cheat. I had the best plan, so I wrote it behind my calculator with a pencil so
nobody could see it from far away. Before they let us go in, they made sure that
they searched everybody. They didn’t trust us. So I was trying to play it cool. I
walked in with confidence, and I kept telling myself “Don’t mess it up.” Then
the principal of the school looked at me. “I’m busted. He saw me!” I thought to
myself. He looked away. “Phew! that was close.” I was in my seat waiting for
the papers to come. They handed them out. I took a quick look through the whole
thing. I stopped. I saw it: the only question in the whole book that I couldn’t un-
derstand. I told myself to leave it to the end. I finished the whole test, and it was
easy. | had just one more question to go. I looked around to the other students.
They all looked deep in thought. Some looked like they knew what they were
doing, and some looked like they were lost; I gave one last look at the teacher.
“Okay he is far away. Let me do this.” I just started to cheat then another teacher
came in from nowhere and saw me. It would’ve worked if I wasn’t so nervous; I
never did this before. He said, “Fahad, I never thought you would do that. You’re
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a good student, and I’m not going to fail you, but I’'m going to take your calcula-
tor from you.” I felt so ashamed of myself and I said I would never do it again. I
looked at the question and I was going mad, but then I realized that I memorized
the formula without realizing it. I wrote it so many times that I just got it. After
two weeks, I got my grades back and I got a very good grade on the test. I didn’t
have to cheat. There were many ways | could have approached this situation bet-
ter than the way I did. I could have asked my teacher for more explaining before
the test in office hours or maybe researched the question more. I didn’t, and I
did what I did thinking at that time it was the right thing to do. I guess there are
two kinds of people in the world -- people who learn the lesson the easy way, or
people who learn their lessons the hard way and I sure learned the hard way.

Another thing that made me worried that final year of high school was that the
government was trying a new education program in our year. The pilot program
was that the school had to acquire the average of the grades from the last two
years of high school. The pilot program was proven to be weak and they stopped
it the year after our year; it was not benefiting the students. It wasn’t a benefit for
me because I didn’t have very high grades the year before, so averaging the two
brought my final grade down. In my year we had to take two tests similar to the
SAT, which were requirements. After I finished high school, I applied to every
university in Saudi Arabia. [ applied to ones I didn’t even want to go to, but I did
it anyway. The process was like this: I had to apply for the first fifty majors that I
wanted to major in and rank them. So I did that and because of my bad luck I got
my last five choices of majors.

It wasn’t pleasant, but I had to pick the best of the worst, so I had to go to a very
bad college in the middle of nowhere because [ wanted to major in something
that I like and it could pay me good money in Saudi Arabia. I decided to go to a
bad university rather than not going to any university. The university was about
twelve hours away. After I got there, and I saw the place, I got shocked. I did not
know that there is a place as bad as this in Saudi Arabia. Some people there still
live in houses made of mud. The school looked like it got hit by a missile and all
the pictures that I saw were old pictures. I couldn’t stay there because the place
was miserable. [ had to go home. Everybody there was very rude to me because
I was not from the same city. They hated me for not having the same last name
that they had; it was racism in my own country, something I did not know about
or even thought existed. I stayed there about one month; it was one of the worst
months in my life. First it took me about two weeks to find a place to stay, and
then I had to find a way to go to my college. All I did with my time was to watch
TV at home or eat. [ had only one friend and he came with me from my city.

We did not start studying really, so I did not have many homework assignments.
I did the only thing that I could do. I got closer to my friend, and we became
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