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Abstract

EXPLORING THE IMPACT OF VALUES EDUCATION ON YOUTH’S ATTITUDES
TOWARDS AFRICAN MIGRANTS IN MALTA

Lauren Corboy, M.S., M.A.
George Mason University, 2016

Thesis Director: Dr. Omar Grech

Does Values Education have a positive impact on Maltese youths’ attitudes towards
African migrants? This study utilized a cross-sectional survey distributed to Maltese
youth and quantitative statistical analysis to answer this question. Increasing anti-
immigration sentiments throughout Europe have become even more present in Malta
following the arrival of thousands of asylum-seekers from the African continent.
Negative attitudes towards such migrants have become a source of prejudice and
discrimination and an obstacle to the successful integration of African and Maltese
communities. Participants’ experience with Values Education is analyzed alongside their
attitudes towards African migrants to demonstrate that Values Education is a significant
driver of positive attitude formation. This study suggests that this educational approach,
more so than a ‘higher education’ alone, is more strongly correlated to positive

attitudes towards migrants. Most significantly, Values Education experiences within the



classroom which emphasize the application of positive, pro-social values through
concepts such as discrimination and racism are most strongly correlated to positive
attitudes. It is suggested that cognitive processes of attitude formation are aided by the
tendency for such concepts to move learners beyond an abstract conception of values
through an emphasis on the logic and rationale behind the application of certain values
over others. This may increase the likelihood that such values will be internalized. It is
shown that Values Education may act to mitigate the impact of other negative attitude
drivers and improve public attitudes towards migrants. As such, Values Education could
serve as a potential driver of the positive attitudes necessary for the relations between
these two communities to improve thereby increasing the opportunities for their
successful integration. To achieve this, educational policy-makers, community leaders,
and families in Malta should take note of these implications and work to harmonize and

consistently emphasize Values Education activities throughout all spaces within society.



Introduction

Today’s globalized world has witnessed a dramatic increase in patterns of cross-
continent migration. As these patterns of migration increase so do anti-immigrant sentiments. In
the case of Malta, one of the smallest European Union member states, the dramatic rise in
arrivals of asylum-seekers from the African continent over the past decade has been met with
an increase in negative attitudes towards this group as local populations fear the potentially
negative impacts to be made by such African migrants. Negative attitudes and the resulting
patterns of discrimination have been a roadblock to the successful integration of these two
communities.

While there are a number of various drivers of such attitudes, Values Education is
suggested here to mitigate the negative impacts of these and increase the prevalence of more
positive and tolerant attitudes towards African migrants. Does Values Education have a positive
impact on youths’ attitudes towards African migrants? This study shows that Values Education is
a significant driver of positive attitudes instilling in youths the ability to think critically and meet
the challenges of living in a modern pluralistic society.

The remainder of this introductory chapter will present the greater context of the
problem in Malta and show how negative attitudes are an obstacle to integration. In considering
the existing gap in the current academic literature, it is shown how this study will further the

ongoing conversation regarding values, attitude formation, and the impacts of Values Education



on these. This chapter will conclude with a brief outline of the remaining chapters of this study
and their content.

Over the past decade, the number of asylum-seekers arriving in Malta from the African
continent has dramatically increased.’ Because of its proximity to North Africa, a point of
departure for many fleeing violence, persecution, or economic crises in their home countries,
Malta has become a frequent, though unintentional, destination for African migrants rescued in
Maltese waters.” As Malta is obligated to abide by the 2003 Dublin Convention which requires
the first European Union member state in which an asylum-seeker arrives to process their
asylum claims,® Malta has experienced a disproportionately large responsibility in handling such
claims.

With an area of roughly 316 square kilometers and a population of over 420,000, Malta
is currently the smallest EU member state and also one of the most densely populated. This
means the increasing number of irregular African migrants arriving is even more challenging for
Malta than other European states. To put this into perspective, in 2013, Malta received more
than 2,200 new asylum applications making it number one in Europe for refugees per capita.® In
comparison, that would be similar to an influx of 2.7 million asylum-seekers arriving in Great
Britain.

Among the challenges associated with the high arrivals of such migrants has been the
poor integration of this those granted asylum into Maltese society. In the most recent survey

carried out by the Migration Policy Group, in which integration policies of 38 European and non-

1 UNHCR. (2014). #knowthefacts: A toolkit on asylum and migration for Maltese MEP candidates.

2 Durick, H. E. (2011). African Irregular Migrants in Malta: Exploring Perceptions and Renegotiating the Socio-
Cultural Siege of Malta. OMERTAA journal of Applied Anthropology. 483-498: 483

3 Kok, L. (2006). The Dublin II Regulation. A UNHCR Discussion Paper. UN High Commissioner for Refugees
(UNHCR).

4+ UNHCR. (2014). #knowthefacts: A toolkit on asylum and migration for Maltese MEP candidates: 4



European countries were examined, Malta ranked poorly at 33rd in terms of opportunities for
migrants to participate in society.” The results indicated that migrants lacked opportunities for
education, political participation, and naturalization. In Malta, non-EU citizens from both Africa
and other non-European countries “are denied the equal rights and opportunities that they
could use to improve their integration in many areas of life.”® Those most affected by these
restrictions are the most vulnerable groups such as those African migrants seeking asylum, often
referred to as ‘irregular’ migrants since they arrive in Malta through unconventional means
without the requisite travel documents.

Improvements to integration laws and policies in Malta could ensure fair and equal
treatment for individuals in all areas of life. However, the topic of integration itself seems to be
unclear for the general public. A recent survey carried out in Malta determined that when asked
about the ‘integration of foreign communities’, 47.4% of Maltese respondents indicated they
did not know what it meant. ” Without a clear understanding of what integration of African
migrants would look like in Malta or how it would impact local lives, the concept of integration
has yet to achieve full support. When provided a definition of integration as ‘a process of
dialogue to help foreign communities participate and contribute to Maltese society,’
respondents were divided with nearly 41% of the Maltese population disagreeing that the

government should generally support such integration policies.® Further, in a survey carried out

5 Migrant Policy Group. (2014). Integration policies: Who benefits? The development and use of indicators in
integration debates. Migrant Integration Policy Index.

6 Ibid

7 Debono, ]. (2015). Perceptions about Third Country Nationals and Immigration in Malta. MediaToday Co. Ltd:
16

8 Ibid, 18



by the International Organization for Migration (IOM), 76% of respondents in Malta indicated
they preferred to see immigration levels to decrease.’

Attitudes towards immigration in general may be reflective of more specific attitudes
towards various immigrant groups. Dr. Frank Laczko of IOM expressed his concern that the lack
of integration opportunities in countries such as Malta are being, “increasingly shaped by fears

"% of the migrants themselves or their potential impacts on local life. In

and misconceptions
Malta specifically, it has been argued that the public’s attitudes towards such migrants have
become a critical barrier to effective integration.11 For this reason, attitudes towards African
migrants are a necessary phenomenon to investigate as these attitudes may be subtly, or
directly, shaping the very integration policies which are preventing African migrants from
securing their equal rights.

Previous surveys in Malta have sought to determine these attitudes and have shown the
Maltese public to be fairly divided. Concerns about disease, African migrants increasing the
competition for local jobs, and even declarations of an “invasion,”** have been demonstrated. In
general, the majority of concerns have reflected fears that African migrants who remain in
Malta will negatively impact economic and cultural life as well as the overall living space.”

However, European and other third-country migrants have not recently aroused similar fears.

For example, one survey demonstrated that 90 percent of Maltese respondents were unwilling

9 Laczko, F. (2015). How the World Views Migration: IOM - Gallup World Poll. International Organization for
Migration.

10 [bid

11 Orland, K. S. (2015). Malta ranks poorly in Migrant Integration Policy Index: 33rd out of 38 countries. Migrant
Integration Policy Index.

12 Sacco, J. (2010). Not in My Country. The Guardian.

13 Durick, H. E. (2011): 486



to live next to an African migrant, though 95 percent did not object to living next to a European
migrant.™

Such negative attitudes have been reflected in African migrants’ perceived treatment in
Maltese society. A joint study conducted by the Aditus Foundation and the UN’s refugee agency
(UNHCR) determined that the majority of African migrants live in isolation from the Maltese
with only about one-third reporting they had a Maltese friend or acquaintance.” Many stated
they rarely engaged in Maltese social events with a number reporting, “that they opted not to
attend local events due to negative experiences in terms of encountering racist or xenophobic
attitudes.”*® It was estimated in another report that “63% of Africans in Malta experience high
levels of discrimination (amongst the highest levels in the EU, second only to Roma in the Czech
Republic), and that 29% of African migrants in Malta fell victim to what they considered to be
racially motivated crime.””” Following an alleged racially-motivated attack on a Hungarian
student of Nigerian descent in the capital city of Valletta, roughly 200 African migrants from
varying nationalities staged a protest in the city against their perceived experiences of racism
and discrimination.™®

However, Maltese attitudes towards migrants do not reflect discrimination as a whole.
A number of Maltese have demonstrated more positive attitudes and awareness that racism is a
growing concern for their community. In a survey of students at the University of Malta
conducted by the university’s Student Council (KSU), 61% said they would take no issue with

living next to a migrant while 74% agreed that these migrants should be allowed to further

14 Calleya, S, & Lutterbeck, D. (2008). Managing the Challenges of Irregular Immigration in Malta. Malta: The
Today Public Policy Institute: 6

15 Nitkellmu? Refugee Integration Perspectives in Malta. (2013). Aditus & UNHCR: 5

16 [bid.

17 Report Racism Malta. (2014). People for a Change.

18 Micallef, M. (2015). We are Part of the Economy but not of Society. Migrant Report.



integrate into Maltese society.” While some did express racist sentiments in their unwillingness
to share their campus with such migrants or grant equal employment opportunities to them,?
they were the minority. A strong majority of those who participated in the campus survey
expressed more tolerant attitudes.

In comparing statistics from the attitude surveys discussed here, the rate of negative
attitudes decreased in the groups completing higher education. Previous studies have explored
the role education plays in shaping attitudes towards migrants. A number of studies have
indicated that higher education levels tend to indicate more positive or tolerant attitudes
towards migrants.”* Various theories support this claim including the ‘education as liberation’
hypothesis which argues that an advanced formal education creates a more enlightened
perspective which is less vulnerable to negative intergroup claims. > Others suggest, “that
education produced a more sophisticated cognitive style...fostering an appreciation for nuance
and the need for appropriate qualification.”?® Thus, those with a higher education are less likely
to be swayed by narrow, stereotypical attacks against other groups.

Still others suggest another dimension to the benefits of education in the ‘human capital
theory.” Here, negative attitudes towards migrants are seen to be the result of economic fears
stemming from the concern that locals will have to compete for jobs with incoming low-skilled
migrants. However, a higher education leads to the development of higher skills making the

incoming low-skilled migrants less of an economic threat to those who achieve a higher

19 “University students believe racism exists in Malta.” (2014). Times of Malta.

20 Scicluna, M. (2014). “Ugly Face of Racism.” Times of Malta.

21 Cam, P. (2014). Philosophy for Children, Values Education and the Inquiring Society. Educational Philosophy
and Theory, 46(11),1203-1211

2z Apostle, R. A, et. al. (1983). The Anatomy of Social Attitudes. Berkeley, CA: University of California Press.

23 Espenshade, T. ]., & Calhoun, C. A. (1993) An Analysis of Public Opinion toward Undocumented Immigration.
Population Research and Policy Review, 12(3), 189-224.: 195



education. Thus, this theory argues that a higher education mitigates such economic concerns
and leads to more positive or tolerant attitudes towards migrants.*

However, some studies have been unable to support the claim that a higher education is
directly correlated to more positive attitudes towards migrants. For example, some have
previously argued that while a higher education does noticeably impact people’s attitudes, this
impact is limited and the positive attitudes are not internalized.” Thus, a higher education may
temporarily encourage more tolerant thinking but does not affect long-term perspectives.
Others have argued instead education only helps negative-thinking individuals further protect
in-group interests by giving them the skills to construct more sophisticated ideologies. *°

As such, our understanding of the relationship between education and attitudes
towards migrants is still uncertain. While these previous studies have explored education as a
potential determining factor in attitude formation, they have not examined the education itself.
As will be discussed in the next section, there are a number of different educational approaches
which stress the development of different cognitive processes and social attitudes. Perhaps it is
a specific approach to education which helps to limit or prevent the formation of negative
attitudes towards migrants.

For this reason, this study addresses the potential relationship between a specific
educational approach, Values Education, and attitudes towards migrants. Values Education is a
specific pedagogy of educational activity which emphasizes positive, pro-social values such as

tolerance and empathy. Activities engage learners by making these values explicit and drawing

24 Paas, T., & Halapuu, V. (2012). Attitudes towards Immigrants and the Integration of Ethnically Diverse
Societies. Eastern Journal of European Studies, 3(2), 161-176.

25 Sullivan, J. L., Piereson, J. & Marcus, G. E. (1982). Political Tolerance and American Democracy. Chicago, IL:
University of Chicago Press.

26 Jackman, M. R. & Muha, M. J. (1984). Education and Intergroup Attitudes: Moral Enlightenment, Superficial
Democratic Commitment, or Ideological Refinement? American Sociological Review 49: 751-769.



connections between such values and individuals’ attitudes and beliefs. Values Education aims
to build an empathetic character in its participants which encourages individuals to reflect on
and apply the values which increase the well-being of the self and others. The concept of Values
Education will be discussed in greater detail in the following chapter.

As stated above, previous studies exploring the link between education and such
attitudes have been too broad in their conception of education to produce consistent results
and have not explored approaches such as Values Education specifically. In addition to this,
previous studies of attitudes towards African migrants in Malta have not specifically addressed
the impact of education as an attitude driver. Therefore, this study explores the relationship
between Values Education and Maltese attitudes towards African migrants in an effort to
further improve our understanding of both of these concepts. Can experience with Values
Education increase the prevalence of positive attitudes and decrease the strength of negative
ones?

To investigate this relationship between Values Education and attitudes towards African
migrants, this study utilized a cross-sectional survey design in which Maltese youths between
the ages of 18 and 29 years made up the sample population. This self-administered survey
determined participants’ overall experience with Values Education and their attitudes towards
African migrants while also collecting various socio-demographic characteristics to compare the
impacts of these various attitude drivers to the impact made by Values Education.

Participants’ experience with Values Education was determined by examining their
reported frequency and evaluation of experience with related activities, the location and
educational level these activities took place in, and the various values and concepts such

experiences engaged. The attitude section of the survey addressed participants’ perceptions of



African migrants’ impacts in Malta based on three categories — economic, cultural, and living
space. Each category included two questions to distinguish between participants’ attitudes
towards broad and specific impacts. This allowed for the creation of a richer dataset and a more
nuanced interpretation of the impact of Values Education.

Quantitative data analysis was used to assess the relationship between Values
Education and the attitude dimensions. To further our understanding on this relationship, the
various factors of Values Education were analyzed and compared to determine which of these
demonstrated a stronger correlation with the attitudes. Additionally, the socio-demographic
characteristics were investigated as potential attitude drivers and their impacts were compared
to that of Values Education to determine the pattern of attitude formation within the context of
a complex system of drivers.

The general hypothesis of this study was that Values Education, with its explicit and
thoughtful emphasis on positive, pro-social values such as tolerance and empathy would
correlate with more positive attitudes towards African migrants. It was assumed that a greater
frequency of such experiences would correlate with a higher prevalence and strength of positive
attitudes. It was also assumed that participants who experienced Values Education in multiple
locations (such as in schools, extracurricular spaces, and at home) and in multiple educational
levels (primary, secondary, etc) would also express more positive attitudes. Lastly, it was
hypothesized that various values (such as tolerance and empathy) and concepts (such as
discrimination and racism) would have a positive impact on and correlate more strongly with
such attitudes.

The findings presented in this study will demonstrate a significant relationship between

Values Education and youths’ attitudes towards African migrants. These findings support the



argument that Values Education can be a positive driver of such attitudes in Malta. Specifically,
it was determined that the greater the frequency of such experience, the greater the prevalence
of positive attitudes. While negative attitudes still persisted, their strength decreased allowing
average attitude scores to rise and become more positive. Additionally, the various factors are
discussed to show which aspects of Values Education are making the strongest impact and
which could be improved.

Overall, the purpose of this study was to explore the relationship between Values
Education and youths’ attitudes towards African migrants. Values Education is shown to be a
significant approach for improving such attitudes. More positive attitudes reduce the presence
of prejudicial and discriminatory sentiments which damage the relationship between these
communities. By improving such attitudes and decreasing discrimination, Values Education
could increase the opportunities for these communities to successfully integrate. As such, it is
essential for policy-makers, educators, and community leaders to take note of the potential to
be found in Values Education activities and to further emphasize and apply these experiences to
youths consistently across the country.

The following chapters will discuss this study in more detail. The Literature Review
discusses the important concepts which are relevant for this study. It begins with a discussion of
our current understanding of values from the field of social psychology and demonstrates how
values contribute to the development of a moral character. This is followed by a detailed
discussion on attitudes and the various processes of attitude formation as well as functions.
These concepts are then synthesized as the chapter demonstrates how values contribute to the
process of attitude formation. Lastly, this chapter explores the current conceptions of Values

Education and defines this term for the study. The process of explicit engagement with values

10



which increase the well-being of the self and others is discussed as it pertains to the
development of an empathetic character.

This is followed by the Methodology chapter. Here, the methodology and design of the
study are presented to demonstrate how this study examined the relationship between Values
Education and attitudes towards African migrants. It demonstrates the rationale behind this
study’s choice of a quantitative survey instrument, the sample population targeted, and the
sampling techniques utilized. The survey instrument itself is discussed in greater detail and the
various statistical tests employed to generate meaningful data are presented. The limitations of
the research are also discussed here.

The Data Findings chapter presents the results of the tests discussed in the
Methodology chapter while the following Data Discussion chapter presents the interpretation of
these results. These two chapters are subdivided into sections based on the various hypotheses
of this study. First discussed are the frequencies of attitude responses and an interpretation of
how values may be contributing to these. Next, the main hypothesis regarding the frequency of
experience with Values Education is discussed. This is followed by a presentation of the
difference in impacts of Values Education experiences within different social locations and at
different educational levels. These presentations are followed by a discussion of the impacts of
values such as tolerance and empathy and concepts such as discrimination and racism. Lastly,
the impacts of other potentially mitigating attitude drivers are explored resulting in a
comparison of all relevant factors to determine which are most impactful.

Once the data has been presented, the Synthesis chapter brings the conversation back
to the existing literature. Here, the study’s findings are connected with our existing knowledge

of various concepts such as values, attitude formation, and Values Education. This chapter
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demonstrates how these findings contribute to and further our understanding of these concepts
and how they are meaningful within such context.

The final chapter is the Conclusion. Here, the original problem is restated reminding
readers why this study was necessary. Discovering mechanisms for improving attitudes and
relations between the Maltese and African communities is necessary to increase opportunities
for these communities to successfully integrate. The findings and implications of this study are
presented within the context of the existing problem in Malta and further research ideas are

suggested.
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Review of the Literature

Introduction

This section seeks to review the literature regarding values, attitudes and Values
Education in order to orient the reader in the contemporary conversations regarding these
concepts and the ways in which these concepts are interrelated. To begin, a discussion on values
will demonstrate the evolution of our conception of values drawing mostly from the field of
social psychology. Different types of values, such as terminal and instrumental, will be presented
along with the various functions they fulfill with special emphasis on the development of a
moral character and the skills needed for individuals to live successfully within social societies.
Overall, values are understood by this study to be abstract guiding principles meant to help
shape individuals’ goals and attitudes.

The second section here will present a discussion on attitudes beginning with an
evolution of our understanding of the concept. Various processes of attitude formation through
affective and cognitive mechanisms will be demonstrated as well as a number of attitude
functions — namely utilitarian, ego-defensive, knowledge, and value-expressive functions. This
study generally understands attitudes to be positive or negative evaluations of a mental object,
whether physical or abstract.

A brief synthesis on values and attitudes will be presented in the third section which

demonstrates the link between the two concepts. As values are believed to underlie and provide
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structure to the formation and organization of attitudes, it is important to demonstrate how this
process works. This study demonstrates that attitudes towards an object will be considered
positive if that object promotes or protects the achievement of a desirable value and will be
negative if that object limits or hinders the achievement of that value. However, the link
between values and attitudes is shown to be most noticeable when a value is activated, or
shown to be related to a specific attitude object. In addition, this section shows that the
function of an attitude may help predict whether or not an underlying value will play a
significant role in the formation of that attitude. The link is most prominent in attitudes fulfilling
a value-expressive function.

The last section of this literature review will explore the concept of Values Education. As
this study seeks to explore the relationship between Values Education and attitudes towards a
specific group of migrants in Malta, it is essential to understand how Values Education uses
values to influence and support positive social-attitudes. Here, Values Education is seen to be a
vehicle for instilling positive social-values in a population through four various approaches:
conservative, liberal, critical, and post-modern styles. Common to all Values Education
approaches is the emphasis on making underlying values explicit and promoting those values
which further increase the wellbeing of oneself and others. Values Education is demonstrated to
be a necessary approach through the argument that this approach is the most effective at
creating the kinds of individuals who can handle the stresses and problems present in today’s
globalized and pluralistic world. It is argued that this is done mostly through the development of
tolerant attitudes and an empathetic character. Importantly, this section discusses previous
studies on Values Education and its potential influence on individuals’ attitudes towards

migrants within their country. As this study seeks to explore the relationship between such
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concepts, this discussion is particularly insightful and necessary. This section concludes with a
presentation of past Values Education success studies as well as a dialogue on its various
critiques.
Values

The concept of values has been one of interest in the social sciences for decades with
theorists from various fields such as sociology, psychology and anthropology developing
different understandings and uses for the concept. When exploring literature from these and
related fields, the concept of values seems to grow and encompass too many ideas such as,
“attitudes, motivations, objects, measureable quantities, substantive areas of behavior, and

727 However, in

relationships such as those between individuals, groups, objects, events.
considering all of these conceptions, it is evident that our understanding of values is rooted in
normative thinking.

Early sociologists such as Durkheim®® and Weber” considered values to be the
foundation for social and personal organization. Durkheim demonstrated both that, “society
was a moral phenomenon and that morality was a social phenomenon.”* In this understanding,
values lend to the development of both a moral code and organized societies in which group
members’ behaviors are guided by values. Similarly, anthropologists understand values as, “the

»31

criteria people use to evaluate actions, people and events.””" In this sense, values are a tool or

standard for evaluation. However, in anthropology discussions about values tend to link them

27 Kluckhohn, C. (1951). Values and Value-Orientations in the Theory of Action: An Exploration in Definition and
Classification. In T. Parsons & E. Shils (Eds.), Toward a General Theory of Action (pp.388-433). Cambridge, MA: Harvard
University Press: 390.

28 Durkheim, E. (1997). Suicide: A Study in Sociology. G. Simpson (Ed.). New York: Free Press.

29 Weber, M. (1958). The Protestant Ethic and the Spirit of Capitalism. New York: Scribner.

30 Kluckhohn, C. (1951): 423.

31 Schwartz, S. H. (2006). Basic human values: Theory, measurement, and applications. Revue frangaise de
sociologie, 47.4: 249-288: 1.
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too directly to concepts such as ‘strongly held beliefs’ and fail to separate values from the
‘totality of culture’.*

In an effort to further our understanding of values, it is the field of social psychology
that has made the biggest impact. Social psychologists have collectively and generally defined
values as abstract goals for or conceptions of desirable ways of behaving or about desirable end-

states.33’34’35

Examples include equality, freedom, benevolence, friendship, achievement, et
cetera. While the term ‘value’ can be applied to an object itself in which the intrinsic or
functional properties of the object determine its utility (or its ‘value’) to an individual,® this
study focuses on the conception of value as it relates to individuals and their beliefs and
dispositions.

Within this conception of value, Milton Rokeach distinguished between terminal and
instrumental values. Terminal values, such as equality, freedom, and recognition, refer to
desirable states of existence that individuals or societies can work towards.’” Instrumental
values, such as honesty, ambition, and competitiveness, are core values which comprise
personal characteristics and are permanent in nature.®® In other words, terminal values are

about the destination or state of existence individuals wish to reach while instrumental values

are those which determine the modes of behavior individuals will adopt to achieve them.

32 Kluckhohn, C. (1951): 421.

33 Bernard, M. M. et al (2003). The Vulnerability of Values to Attack: Inoculation of Values and Value-Relevant Attitudes.
Personality and Social Psychology Bulletin, 29(1), 63-75 Verplanken, B., & Holland, R. W. (2002). Motivated Decision Making:
Effects of Activation and Self-Centrality of Values on Choices and Behavior. Journal of Personality and Social Psychology, 82(3),
434-447.

34 Feather, N. T. (1995). Values, Valences, and Choice: The Influences of Values on the Perceived Attractiveness
and Choice of Alternatives. Journal of Personality and Social Psychology, 68(6), 1135-1151;

35 Verplanken, B., & Holland, R. W. (2002). Motivated Decision Making: Effects of Activation and Self-Centrality of
Values on Choices and Behavior. Journal of Personality and Social Psychology, 82(3), 434-447.

36 Smith, M. B. (1969). Personal Values in the Study of Lives; In M. Brewster Smith, Social Psychology and Human
Values: Selected Essays. Transaction Publishers, 1969: 100

37 Rokeach, M. (1973). The Nature of Human Values. New York: Free Press.

38 [bid
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Terminal and instrumental values combined play an important role in shaping, “a person’s self-
concept and thus contribute to a person’s sense of identity.”*®

While terminal values or the goals they represent can shift in importance, instrumental
values tend to be difficult to change. Norman Feather argued that such values, “transcend
specific objects and situations, and they have a normative, or oughtness, quality about them.”*
As such, values play a role in developing one’s moral code of behavior where ‘right’ and ‘wrong’
or ‘good’ and ‘bad’ can be defined beyond personal preference.* It has been argued that in
order for such values to, “carry the full force of 'ought', we need to believe that they have
validity beyond our individual fiat, that they are as valid for others as for ourselves.”* Thus,
instrumental values are not simply personally defined by individuals but involve the agreement
and practice by others in a social community as well.

Rokeach believed this oughtness quality of values was not otherworldly, but originates
within societies and serves a purpose. He argued that societies demand that individuals behave
in certain, socially acceptable ways that bring benefit and not harm.* Feather also agreed that
values are founded in the demands of societies* but Shalom Schwartz has argued that fulfilling
societal needs is a secondary function of values that allows individuals to meet the biological
requirements of the human condition as well.** People cannot cope with their needs on their

own and must engage in a social life in order to achieve their individual goals. Thus, fulfilling

individual needs and values becomes the foundation for social organization of groups, as

39 Verplanken, B., & Holland, R. W. (2002): 434
40 Feather, N. T. (1995): 1135

41 Kluckhohn, C. (1951): 396

42 Brewster Smith, M. (1969): 111

43 Rokeach, M. (1973): 9

44 Feather, N. T. (1995): 1135

45 Schwartz, S. H. (2012): 4
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Durkheim indicated.* In such a social life, values are needed to create an agreed upon standard
by which actions and behavior are evaluated so group members can engage appropriately and
without conflict. ¥/

Two mechanisms are important in the use of values within societies. The first is a
process of self-control in which values are internalized by individuals who then monitor and
evaluate their own behavior according to these internal guides.®® This relieves the society as a
whole from the need to maintain and force constant social control. The second is the process by
which individuals cite specific values to justify certain actions as socially appropriate.*® To use a
famous example, Robin Hood may appeal to the value of equality as a defense for his tendency
to ‘steal from the rich and give to the poor’. By positioning the value of equality as more
important than other values, he may defend his actions as ‘right’ in that they seek to fulfill a
higher value.

However, societies discourage values which disrupt their smooth functioning (such as
stealing) through sanctions. In order to prevent inappropriate behavior, societies use values to
motivate and control the actions of group members.>® As such, it is a goal of societies to instill
values that promote a peaceful and prosperous group life. Terminal values are larger goals for
society,51 such as equality and freedom, which use instrumental values, such as kindness and
honesty, to motivate appropriate action by group members. Thus, a primary function of values

is to act as important guiding principles helping to enhance social cohesion in societies by

46 Durkheim, E. (1997)

47 Kluckhohn, C. (1951): 398, 400
48 Schwartz, S. H. (2012): 14

49 Ibid

50 Kluckhohn, C. (1951): 400

51 Schwartz, S. H. (2006): 249
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defining what is socially acceptable and motivating group members to behave in ways that
promote group survival and prosperity.

Perfect social cohesion within a society is not an easy task to accomplish, however.
Despite instilling pro-social values in group members, societies may still experience conflict. The
‘values theory’, created by Schwartz, argues that there are ten fundamental values held across
the world that are situated beneath four over-arching value structures (Appendix 1).*> These
structures include ‘openness to change’ which lies opposite of ‘conservatism’, and ‘self-
enhancement’ which lies opposite of ‘self-transcendence’. While these values may be shared
across societies, “individuals differ in how they rank the importance of specific values.”>* The
value of conformity, a ‘conservatism’ value that seeks to minimize actions which disrupt smooth
group functioning, lies nearly in direct opposition of the value of self-direction, an ‘openness to
change’ value which motivates independent thought and creativity. As individuals rank the
values they hold by importance factor, they create different ordered systems of value priorities.
These rankings tend to be influenced by individuals’ different life experiences and
circumstances.> Conflict can be experienced by individuals who hold different value priority
systems, especially as those systems contribute to the creation of opposing attitudes. The link
between values and attitudes will be addressed in a further section. First, it is necessary to
discuss ‘attitudes’.

Attitudes

Defining Attitudes

52 Schwartz, S. H. (2006)
53 Verplanken, B., & Holland, R. W. (2002): 434
54 Schwartz, S. H. (2006): 206
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The concept of attitude has been one of the most studied and discussed topics in
contemporary social psychology. Gordon Allport even referred to it as, “the most distinctive and
indispensable concept”> for the field. At the time of Allport’s writings, research surrounding
attitudes was on the rise. Over the next several decades, research continued to build our
understanding of attitudes through three phases. Throughout the 1920’s and 1930’s attitude
research focused mainly on measuring attitudes and exploring the relationship between
attitudes and behaviors.”® In the 1950’s and 1960’s, the focus shifted towards exploring the
processes of attitude change and it wasn’t until the 1980’s that attitude research centered on
discovering the structure, formation and function of attitude systems.

Various definitions of attitudes have been constructed throughout the past several
decades according to different understandings of the anatomy of the concept. When it comes to
the general structure of attitudes, social psychologists have followed three models. The ‘one-
component model’ preferred by LL Thurstone defined an attitude as, “the affect for or against a

3" In this model, attitudes are simply an evaluation — the degree of favor or

psychological object.
disfavor held towards a thing (physical or abstract). The ‘two-component model’ favored by
Allport added a second component—a ‘mental readiness’ to act. Allport offered an integrative
definition of attitude as, “a mental and neural state of readiness, organized through experience,

exerting a directive or dynamic influence upon the individual’s response to all objects and

situations with which it is related.”*® His definition assumed that attitudes influence behavior by

55 Allport, G. W. (1935). Attitudes. In A Handbook of Social Psychology (pp.798-844). Worcester, MA: Clark
University Press: 798

56 Hogg, M., & Vaughan, G. (2013). Social Psychology: UEL. Pearson Higher Ed: 136

57 Thurstone, L. L. (1931). The Measurement of Social Attitudes. Journal of Abnormal and Social Psychology,
26(3), 249-269: 261

58 Allport, G. W. (1935): 810
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motivating and directing the individual to act. Thus, attitudes are a mental predisposition for
action and evaluative judgments.

The third model is a commonly used structure of attitudes for contemporary research.
The ‘three-component model’ conceives of attitudes as having three elements. Known as the
‘ABCs’, these are affective, behavioral, and cognitive — or feelings, actions and thoughts. Within
this model, Himmerfarb and Eagly defined an attitude as, “a relatively enduring organization of
beliefs about, and feelings and behavioral tendencies towards, socially significant objects,

739 Within this conception, attitudes are a complex collection of

groups, event or symbols.
thoughts and ideas, behaviors and intentions, and feelings and preferences.

However, this model is sometimes criticized for its assumption of a direct link between
attitudes and behaviors, a potential link that is not yet fully agreed upon.® Those unprepared to
conclude a direct link tend to argue that attitudes are just evaluations involving feelings and
beliefs. But others insist that attitudes involve a behavioral component. Daryl Bem’s theory of
self-perception suggests that one can infer their own attitudes by reflecting on their past
behavior.®* For example, when one cannot determine their attitude towards something, such as
eating eggplant, they may reflect on their past encounters with it. If they remember consistently
pushing a plate of eggplant away without eating it, they may conclude their distaste for

eggplant. As the link between attitudes and behavior is outside the scope of this study, it will

not be covered more extensively.

59 Hogg, M., & Vaughan, G. (2013): 137; Himmelfarb, S., & Eagly, A. (1974). Readings in Attitude Change. New
York: John Wiley.

60 Hogg, M., & Vaughan, G. (2013): 138

61 Bem, D. J. (1972). Self-Perception Theory. In L. Berkowitz (Ed.), Advances in Experimental Social Psychology.
New York: Academic Press, Vol. 6 (pp. 1-62)
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To take into account the various definitions of attitudes over the past several decades
and determine a relevant and appropriate concept of the term, this study defines an attitude as
an evaluation of an object, whether physical or abstract, as good or bad, desirable or
undesirable. This evaluation is rooted in both affective and cognitive elements in which an
individual’s feelings towards or knowledge of an object will influence their attitude towards it.
While the link to behavior has yet to be completely assessed, it is accepted that attitudes at
least precede behavior and act as guides influencing our choices and decisions for action.® Thus,
an attitude is an evaluation of an object based on thoughts and feelings and can influence one’s
behavior.

The Formation of Attitudes

Now that a general understanding of the concept has been established, it is necessary to
discuss attitude formation. This is an important factor for this study as it seeks to explore the
influence of values-based education (VBE) on attitude formation in Malta. Contemporary studies
have demonstrated a variety of processes involving affect, behavior and cognition through
which attitudes are learned and developed.®® Attitudes may be developed as a result of an
individual’s direct experience with an object or stimulus, vicariously through observation of
others’ experiences, or through reflective reasoning and thought. Social psychologists tend to
discuss attitude formation as a process of conditioning.®*

Commonly, attitudes are formed through an emphasis on affective processes — forming
attitudes through emotions. These tend to be forms of conditioning such as classical and

instrumental conditioning, modeling, observational learning (also known as vicarious

62 Hogg, M., & Vaughan, G. (2013): 136

63 Fishbein, M., & Ajzen, I. (1975). Belief, Attitude, Intention, and Behavior: An Introduction to Theory and
Research. Reading, MA: Addison-Wesley.

64 Fiske, S. T. (2010). Social Beings: Core Motives in Social Psychology (2nd Ed.). Hoboken, NJ: Wiley: 236
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conditioning), and mere exposure. A number of studies have demonstrated these various
processes at work first discovering a learning process and then applying it to the formation of
attitudes. These studies show that attitudes are the result of learning processes. While attitudes
can be formed around cognitive processes, most theories of attitude formation emphasize
affective processes. The ‘primacy of affect’ posits that, “affective reactions, relative to cognitive
ones, are more immediate, involving, inescapable, irrevocable, and compelling. Thus affect
enters in at the first stages that make an attitude an attitude (a reaction with a strong affective-
evaluative component).”®

One of the first learning processes discussed is classical conditioning. In a classic study
by lvan Pavlov with a dog, he paired a metronome beat (controlled stimulus) with food powder
(uncontrolled stimulus). When he played the beat, Pavlov would give the dog food powder
which stimulated the dog’s salivation reflex. He uncovered the process of classical conditioning
when, over time, he was able to stimulate the dog’s salivation reflex with the metronome beat
alone and not the food. Fiske argues that attitudes in humans are socially formed through a
similar process. If a parent exhibits nonverbal cues of fear or anger when discussing a particular
political party or ethnic group, their child may develop the same negative associations to those
groups and respond negatively to their mention out of reflex.®® Thus, individuals can learn
attitudes indirectly, or subconsciously, through the consistent pairing of a positive or negative
reaction to a certain object or stimulus.

The next form of conditioning is more direct. Instrumental conditioning is a process
which influences the frequency of certain behaviors through rewards and punishments. B. F.

Skinner’s famous pigeon study demonstrated this process when laboratory pigeons pecking

65 Ibid, 241
66 Fiske, S. T. (2010): 236
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around their cages randomly pecked at a key that released a food pellet (reinforcement). This
reward encouraged the pigeons to repeat the behavior. Individuals’ attitudes can be shaped
through similar conditioning processes using reinforcements in the form of rewards or
punishments. One study concluded that university participants developed more positive or
negative attitudes towards a ‘springtime Aloha Week’ when phone interviewers said “good”
every time the participants responded in a desirable way.®’ This positive reinforcing and offer of
affirmation for specific answers conditioned the attitudes of participants enough that those
attitudes held more than a week later during a follow-up.

Both classical and instrumental conditioning involve the formation of attitudes through
an individual’s personal experiences. Forms of social learning, such as modeling and
observational learning, reflect individual conditioning processes, but do so from a source of
social interaction. In modeling (similar to classical conditioning), individuals learn by imitating
and reproducing the actions or attitudes of another, likely admired, person.®® If a peer or older
sibling uses racial slurs to demonstrate their negative attitudes towards a certain ethnic group,
an observing learner can imitate and adopt similar attitudes.®® While in classical conditioning,
the learned attitude is the result of a conditioned reflex, the adoption of attitudes in modeling
tends to be the result of a more overt form of social learning.

Similarly, observational learning parallels the process of instrumental conditioning. A

study by Berger and Lambert demonstrated that simply watching others receive rewards and

67 Insko, C. A. (1965). Verbal Reinforcement of Attitude. Journal of Personality and Social Psychology, 2(4), 621-
623

68 Hogg, M., & Vaughan, G. (2013): 156

69 Fiske, S. T. (2010): 238
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punishments was enough to motivate individuals to shape their own behavior accordingly.”® As
is fitting, this process is also known as vicarious conditioning because it depends on an individual
forming an attitude indirectly based on observation of someone else’s direct experience. For
example, a student in class observes a peer being reprimanded by the teacher for misbehaving
and learns to avoid behaving similarly. Fiske demonstrates how this process of learning is
applied to attitude formation among peer groups in pointing to the number of teens who, “have
learned the cool attitudes by watching peers reward or punish other teens for endorsing certain
music, styles, or convictions.””*

This next form of attitude formation is not considered a process of conditioning nor is it
based on a system of rewards or punishments. The mere exposure effect, as discovered in 1968
by Robert Zajonc, depends simply on an individual’s exposure to a stimulus. Direct experiences
help provide individuals with the information about an object needed to determine how much
they like or dislike it, or to form an attitude around it. The mere exposure effect suggests that
one does not actually need any information about an object in order to build an attitude
towards it. Instead, attitude formation can occur simply as a result of the frequency of exposure
one has to an object or stimulus.” If an individual is repeatedly exposed to an initially neutral or
positive stimulus, their attitude towards it will be enhanced. For example, if one hears a song on
the radio that is somewhat appealing, consecutive encounters with that song are likely to
become more and more appealing, generating a more positive and strong attitude towards the

stimulus.

70 Berger, S. M., & Lambert, W. W. (1968). Stimulus-Response Theory in Contemporary Social Psychology. In G.
Lindzey & E. Aronson (Eds.) The Handbook of Social Psychology (2nd ed., pp. 81-178). Reading, MA: Addison-
Wesley.

71 Fiske, S. T. (2010): 239

72 Zajonc, R. B. (1968). Attitudinal Effects of Mere Exposure. Journal of Personality and Social Psychology, 9(2p2),
1-27.
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While these discussed processes rely heavily on affect for attitude formation, cognitive
processes exist as well. Cognitively-based attitudes are formed as the result of reasoned and
informative approaches to an object or stimulus. Beliefs about an objects (un)desirable
attributes or the likelihood that the object will result in (un)desirable outcomes form the basis
for one’s attitude towards the object.”” One example of a cognitive process of attitude
formation is Fishbein and Ajzen’s Expectancy-Value Model. This theory suggests that some
attitudes are formed following a cognitive process of consideration in which the individual
weighs the sum of the expected values of all the attitributes an object has to determine whether
it is an overall favorable or unfavorable object.” This resembles a weighing of the pros and cons.

Overall, attitudes are formed through a variety of processes through direct and indirect
means. In addition, attitudes can form as a result of more than one process. For example,
knowing a particular snake is highly venomous (cognitive component) can increase a person’s
reaction of fear (affective component) when in the presence of that snake. While the processes
of affective and cognitive attitude formation tend to be studied separately, it is generally
understood that these processes are deeply interdependent.”

Functions of Attitudes

Most attitude formation theories imply a function of attitudes as evaluative, allowing
individuals to categorize entities with favor or disfavor, tendencies to approach or avoid. A
number of other functions of values exist to help make lives easier and more enjoyable. Daniel

Katz proposed four main functions of attitudes related to the self and the social world. These are

73 Hogg, M. A,, & Cooper, J. M. (Eds.). (2007). The Sage Handbook of Social Psychology (concise student Ed.). Los
Angeles, CA: Sage: 125

74 Fishbein, M., & Ajzen, I. (1975).

75 Storbeck, |, & Clore, G. L. (2007). On the Interdependence of Cognition and Emotion. Cognition & Emotion,
21(6), 1212-1237.
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(1) the utilitarian, (2) the ego-defensive, (3) the value-expressive, and (4) the knowledge
function.”® His functional approach to the study of attitudes suggests that they help individuals
reconcile their own personal needs through expression and defense with the needs inherent in
living in a social world, such as the ability to adapt and seek knowledge.

The first of these functions is the utilitarian, also known as the instrumental function. In
his writing, Katz based this function off of the previous works of utilitarians such as Jeremy
Bentham and their understanding of what drives mankind. The purpose of attitudes serving a
utilitarian function is to promote basic survival through the most simplistic means — to maximize
rewards and minimize penalties.”” Attitudes serving this function are seen as goal-driven, or a
means to an end, and can be categorized into two types. The first type seeks to use attitudes to
further one’s own self-interests.”® An example of this would be the favorable attitude a worker
has towards a political party which would help him advance in society.

The second type of utilitarian function is that of object-appraisal. Most evaluative
attitudes and conditioning styles which determine what is good or bad, desirable or undesirable
fulfill this function. Russell Fazio argued that attitudes serve an object-appraisal function by
providing an individual with an orientation towards an attitude object.”” Thus, merely possessing
an attitude is useful because of that orientation provided. For example, holding a negative
attitude towards snakes is useful when one cannot easily distinguish between the safe and

venomous kinds. Others have pointed out that, “knowing what one feels, and therefore not

76 Katz, D. (1960). The Functional Approach to the Study of Attitudes. The Public Opinion Quarterly, 24(2), 163-
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»80 Rather than spending

having to struggle with one’s judgments and decisions, relieves stress.
too much time evaluating every stimulus to determine whether it is good or bad, attitudes can
act like a schema — a cognitive structure which organizes and guides memories of an attitude
object for easy future access.®’ As such, attitudes can provide immediate object-appraisal,
allowing individuals to make sense of the world quickly without having to determine their
reaction to a stimulus from scratch each time.®” Saving cognitive energy through the use of
attitudes helps to reduce stress.

The next function of attitudes is related to knowledge. This function is based on Gestalt
psychology and the principles about perceptual and cognitive structure. Katz argued that the
knowledge function is, “based upon an individual’s need to give adequate structure to his
universe...The search for meaning, the need to understand, the trend toward better
organization of perceptions and beliefs to provide clarity and consistency for the individual,”®
are all important components of attitudes here. In an effort to understand the world and one’s
place within it, attitudes provide a frame of reference allowing individuals to make connections,
determine cause and effect, and make sense of an otherwise chaotic universe.®* Such
understanding provides for some consistency and stability allowing individuals to feel a sense of

control. One example of a knowledge attitude is Walter Lippmann’s concept of a stereotype —a

mental conception or image in a person’s mind that is based on cultural knowledge rather than
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direct experience.®*® While not the best practice for societies, stereotypes provide individuals
with quick clarity and order in regards to unfamiliar stimuli.

However, meaning making is not a process that exists only between individuals and
greater societies. As argued by Katz, “people not only seek to make the most of their external
world and what it offers, but they also expend a great deal of their energy on living with

8 \While the first two attitude functions work to orient an individual within the

themselves.
greater world, these next two functions of attitudes are related to fulfilling inner needs such as
self- defense and self-expression.

The first of these described by Katz is the ego-defensive function. Pulling from Freudian
and neo-Freudian thinking, attitudes which defend the ego allow the individual to, “protect
himself from acknowledging the basic truths about himself or the harsh realities in his external
world.”®’ As self-conscious beings, humans have a need to feel positively about themselves and
avoid feelings of shame and guilt. To achieve this, attitudes can protect one’s ego by serving as a
defense mechanism against potential threats to one’s positive sense of self.*® One mechanism of
ego-defense is that of denial in which individuals avoid facing an undesirable reality about
themselves or about the world they find themselves in. While relieving some stress and anxiety,
this mechanism does not allow individuals to progress towards self-improvement and may
therefore inhibit both personal growth and one’s ability to obtain, “the maximum satisfactions

available to him from the world in which he lives.”®® Thus, an attitude can serve to protect one’s

self-esteem and relieve anxiety, but in doing so will stunt them.
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The fourth and final main function of attitudes as outlined by Katz is the value-
expressive function. Attitudes held in service of the self here define and maintain self-worth
through the expression of one’s central values and the important beliefs that make up a
person’s self-identity.”® This expression is not only a process of communication between an
individual and others in their society, but also a source of satisfaction which is derived from
one’s ability to explore and share who they believe themselves to be as a person. To this effect,
Katz states, “the reward to the person in these instances is not so much a matter of gaining
social recognition or monetary rewards as of establishing his self-identity and confirming his

notion of the sort of person he sees himself to be.”**

As such, attitudes fulfilling this function are
heavily dependent on the sorts of values held by the individual.

Building further on this function, Fiske distinguished between two forms of value-
expressive attitudes. He argued that such attitudes can represent a person’s identity, both
publicly and privately.” In the public sphere, value-expressive attitudes demonstrate a person’s
conformity to a larger group’s social standards, facilitating their sense of belonging to the group.
This is known as the ‘social adjustive function’ and expresses an individual’s desire to belong to a
group who holds a certain value — for example, ‘1 want to belong to a group that defends civil

liberties.”*?

The expressive of private, personal values, known as ‘pure value expression,” helps
individuals develop their personal self-image.** Such an expression would be, ‘I am the kind of

person who believes in civil liberties.” Thus, attitudes fulfilling the value-expression function give

clarity to one’s sense of self and facilitate social belonging.
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Synthesizing Values and Attitudes

Values have been argued to be a high-ordered concept with an evaluative function.” As
such, the potential for values to act as determinants, or critical motivators, of attitudes has been
a topic of much interest. For example, previous studies have shown that values can predict
attitudes towards nuclear weapons,” attitudes towards environmental issues,”” and beliefs in a
just world.”® With these results in mind, values are thought to provide structure for the
organization and formation of attitudes. They are the standards by which individuals evaluate
objects, events, behaviors, other people, etc. Schwartz argued that such evaluations are positive
if the objects promote or protect the achievement of the goals that one values, and are negative
if they hinder or threaten the achievement of those goals.*

The importance an individual grants to various values will play a role in attitude
formation. An individual’s value-system is the collection of values they hold to a high standard
and the order in which they rank those values. For example, consider an individual who holds
the value of stimulation (excitement, novelty, and challenge in life) in a position of high
importance, and the value of security (safety, harmony, and stability) in a position of low
importance.’® Such a person would be likely to have a positive attitude towards thrill-seeking
adventures, such as bungee jumping. With a limited inclination towards security, and thus

personal safety, and a high inclination towards excitement, the dangers of bungee jumping are
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not likely to dissuade such an individual from viewing the sport positively.’®* In contrast,
someone who values security well above stimulation would likely develop a negative attitude
towards bungee jumping.

However, simply holding a value may not be enough to affect an attitude. It has been
demonstrated that values must be activated in order to influence one’s attitude towards an

192 Thus, the values upon which specific attitudes are formed must be relevant and

object.
directly linked to that attitude. For example, holding the value of universalism (respect and
tolerance) will have little influence on one’s development of an attitude towards bungee
jumping as these two concepts are not directly linked. In a study exploring the role of value
activation in the link between values and attitudes towards a persuasive message, Ostrom and
Brock asked participants to draw an explicit link between the message statement and either
important/relevant values or unimportant/irrelevant values.'® Attitudes towards the message
linked with important values were later more resistant to change when attacked than those
linked with unimportant values. This suggests that the relevance and importance of a value
towards a specific object will affect its influence on the development of and strength of an
attitude towards that object.

Another study has indicated that the function of an attitude may affect the link between
values and attitudes. In a study exploring the effect of attitude function on the value-attitude

link, Maio and Olson demonstrated that there is a higher correlation between underlying values

and attitudes with a value-expressive function and a lower correlation between underlying

101 Schwartz, S. H. (2012): 16

10z Davidov, E,, et. al.(2014). Individual Values, Cultural Embeddedness, and Anti-Immigration Sentiments:
Explaining Differences in the Effect of Values on Attitudes Toward Immigration Across Europe. Kélner Zeitschrift
Fiir Soziologie und Sozialpsychologie, 66(1), 263-285: 267

103 Ostrom,T.M., & Brock,T.C. (1969).Cognitive Bonding to Central Values and Resistance to a Communication
Advocating Change in Policy Orientation. Journal of Experimental Research in Personality, 4, 42-50.

32



values and attitudes which are aimed at fulfilling another function (such as utilitarian
attitudes).™ To give an example, they demonstrate the difference between attitudes towards a
swastika symbol and towards a wrist watch. Attitudes towards the swastika are likely to be
value-expressive because they represent one’s personal values and social identity whereas
attitudes towards a wrist-watch will be mostly utilitarian (what benefit does it yield?) because
watches serve a functional purpose and are rarely construed as symbols of values.'® Thus,
knowing what function an attitude fulfills may help predict whether or not values will be an
important determinant of the formation of that attitude. The assumed relationship between
one’s personal values and their attitudes has thus been proven for value-expressive attitudes
but may be negligible in attitudes fulfilling other functions.
Values Education

As other studies have been inconclusive about the impact of education as a determinant
of attitudes towards migrants, this study seeks to contribute to this field of knowledge by
exploring a specific education strategy. Does Values Education have an impact on attitudes, and
if so, what kind of impact? Values are generally understood as abstract goals or conceptions of
desirable end-states or means of achieving those end states.'”® They are fundamental to the
construction of individuals’ worldviews and as evaluative criteria, it has been demonstrated in
earlier sections that values help guide and shape individuals’ attitudes and beliefs. In building

relationships between individuals and their larger world, it has been argued that, “values are the
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glue that holds societies together.”*®’

As such, societies have worked to instill socially-
acceptable values in their members in order to promote social cohesion and the welfare for the
social group as a whole.

This need to promote values has spurred a history of discussions regarding the
importance of values in the educational system of societies.'® Schools act as an important
transmitter of societal norms and expectations. As argued by Peader Cremin, the school
represents a microcosm of society in which, “the classroom presents a web of relationships and
tensions as formidable and possibly as threatening for the young learner as any that he or she
will have to cope with in adult life.”*® As such, educational practices over the past ten to fifteen
years have begun to give more attention to values in all education levels,'*® but especially in
tertiary education.'*!

The inclusion of values in education has taken on a number of forms through various
approaches. Some have advocated for the transmission of prescriptive values where desired
values are directly presented to individuals and declared as ‘right’.**> Such practices aim at
decreasing anti-social attitudes and behaviors by inculcating specific values over others but lack
an emphasis on the journey individuals must take to adopt those values for themselves. For this

reason, others have advocated for more participant-focused educational practices where

individuals reflect on values as a concept and discover how values relate to their own personal
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lives.™

This focus offers individuals more control over their discovery of values and creativity in
determining the importance of each value.

These approaches, among others, have evolved into a larger educational focus known as
Values-Based Education, or Values Education. Values Education has been conceptualized and
defined in various ways by different theorists and practitioners. The basic foundation of Values
Education and the common denominator in all approaches to it is that Values Education is about
making values explicit and emphasizing a particular set of values in a learning environment.**

Various conceptions of Values Education build upon this foundation and add a number
of other features or principles. Cremin’s approach refers to such as, “all educational endeavors
and activities which promote, in the learner attitudes of tolerance and empathy as well as skills
in cooperation...so that learners will have the capacity and motivation, individually and
collectively, to live in peace with others.”*"> This definition highlights the notion that Values
Education is activity-based. It is not a subject of study or distinct curriculum to be taught, nor is

116

it restricted to formal educational institutions.” As such, Values Education activities can take

place in any organization or setting and can involve participants of all ages. Toomey and Lovat
have argued similarly conceptualizing Values Education as “pedagogy” rather than a stand-alone

117

subject.”" Thus, it is generally agreed that Values Education is not a single course or subject but

rather an educational process or journey.
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Cremin’s conception of Values Education also stresses the promotion of tolerant and
empathetic attitudes. Such emphasis on tolerance and empathy reflects the ethos of the
Universal Declaration of Human Rights in that it argues education, “shall promote
understanding, tolerance and friendship among all nations, racial or religious groups.”**® Other
conceptions of Values Education have also placed an emphasis on the building of tolerance and
an empathetic character. For example, in Nazareth and Waples’ conception of Values Education,
it is important for individuals to build their moral character upon such positive values.'* John
Dewey similarly emphasized the need for education to develop students’ moral and civic
character to prepare them for democratic citizenship.'*°

Others have demonstrated a more defined conception of Values Education. After initial
developments, Bill Robb generated the following definition:

an activity which can take place in any organization during which people are assisted by
others, who may be older, in authority or more experienced, to make explicit those values
underlying their own attitudes, to assess the effectiveness of these values, attitudes, and
associated behavior for their own and others' long term wellbeing and to reflect on and
acquire other values and behavior which they themselves realize are more effective for
1

long term well-being of self and others.”

His definition agrees with previous conceptions of Values Education as being an activity that can
take place in any setting in which values are made explicit. However, he goes further to add that
such activities need to involve an experienced and appropriate facilitator of sorts. The

relationship fostered between students and teachers has been emphasized in other conceptions
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as well.**

As Values Education activities can often happen outside of the classroom, a facilitator
can not only be a school teacher, but also a workplace supervisor, a youth leader, religious
figure, or even a senior school pupil.'?

This definition also states that the purpose of making values explicit is to allow students
to draw a definitive link between underlying values and the attitudes they influence. A previous
section has demonstrated that values underlie and help shape attitudes towards objects. This
process tends to occur without conscious thought or consideration, and as such, most
individuals are unaware of the link between their values and attitudes. Values Education works
to make this link more explicit and allow students to thoughtfully consider their values and the
role they play in shaping one’s personally held attitudes. Because of this, Arweck and Nesbitt
described Values Education as a ‘tool-kit" helping individuals think about values in their lives and
apply them to the navigation of relationships and social
situations as well as the formation of their own attitudes."*

However, simply considering the link between values and attitudes is just a mental
exercise. The purpose stated by this definition for such an exercise is for individuals to increase
their own and others’ long term wellbeing. Thus, it is not enough to know how values and
attitudes relate. Time spent reflecting on values is meant to emphasize the role particular values
play in shaping socially positive or negative attitudes, and thus the desirability of their
associated behaviors. As Values Education seeks to build tolerant attitudes and an empathetic

character, related activities will focus on values that correlate to these attitudes. In addition,

values relating to undesirable social attitudes and behaviors will be explored in order to limit
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their influence. In this manner, Values Education motivates learners to discover the benefits of
values such as cooperation as opposed to competition’® and to adopt a, “sense of
responsibility, [and] a respect and sympathy or empathy for others.”**

With these conceptions in mind, this study defines Values Education as a learning
process that helps participants develop a clear and deeper understanding of the underlying
values that shape their attitudes and behaviors. This allows participants in Values Education
activities to see how their values affect the ways they think and act as individuals, as well as the
ways they relate to others (family, friends, colleagues, strangers, etc). At the center of Values
Education lies the desire to identify the values and behaviors that increase the well-being of self
and others, through an emphasis, among others, on understanding and respecting both self and
others. Value Based Education processes can take place both in the classroom and outside of
classroom and focus on promoting tolerance and respect.

Approaches to Values Education

The term ‘Values Education’ has served as an umbrella term over a number of

educational approaches with this end goal. For example, the term has been used synonymously

1127 1128

in the past with terms like ‘moral education, ‘character education, or ‘religious

1129

education.””” Jones identified four general categories of Values Education, each with a number

of imbedded approaches. These categories are conservative approaches, liberal or development

125 Cremin, P. (1993): 4

126 Tbid: 23

127 Moscardo, G., & Murphy, L. (2011). Towards Values Education in Tourism: The Challenge of Measuring the
Values. Journal of Teaching in Travel and Tourism, 11, 76-93: 78

128 Halstead, J. M., & Taylor, M. ]. (2000).

129 Beck, C. (1971). Moral Education in the Schools: Some Practical Suggestions. Profiles in Practical Education.
Toronto, Canada: Ontario Institute for Studies in Education.

38



approaches, critical approaches, and post-modern approaches.”®® They each adopt a slightly
different conception of values and work to instill values in learners through different methods.
The first group is made up of conservative approaches which emphasize the direct

transmission of values from the facilitator to the learner.*

Examples include religious
instruction, values inculcation, citizenship and civic education, and character education.” The
conservative approach tends to conceive of values much like Rokeach’s instrumental values — as

desirable character traits or virtues.'®

Furthermore, these approaches are founded in
absolutism, believing that values exist in a moral hierarchy and such prescribed values will
always be more worthwhile than others will."** Lickona’s description of character education is a
specific example of this.">> As values in the conservative approach are absolute and defined by
figures of authority, related Values Education activities will explicitly present the desired values
and leave little room for the individual reflection process. One critique of this approach is that
simply telling students which values are desirable, “is ineffective because the benefit comes
from uncovering for oneself what is required to become more responsible.””** Thus,
conservative approaches tend to lack the cultivation of good judgment in learners.™’

With that in mind, Jones’ second category, and perhaps the most practiced, is liberal or

138

development approaches. Examples including moral development®® and values clarification™®
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140

are more strongly participant-focused and emphasize individual reflection. Facilitators

utilizing liberal approaches promote critical thinking and moral reasoning by motivating students

to reflect on their values and decide freely which values will bring the most benefit to the

141

wellbeing of themselves and others.”™ This individual focus reflects the fact that liberal

approaches are founded in pluralism, in which values are believed to be context-dependent.**?
In a pluralist society, individuals need to be able to make choices regarding their values and
provide a rationale for them. Thus, instead of facilitators delivering a pre-defined set of
desirable values, their role is to promote learners’ understanding of values and help them draw
connections between those values and their own attitudes and decision making.**

As such, this approach conceives of values as beliefs, attitudes, or feelings that an

144
d.

individual has freely chosen and is proud to hol To develop these values, moral

development activities engage learners in reflection time through the presentation of moral

dilemmas which “encourage students to think more deeply about decisions and their own moral

7145

development. Similarly, values clarification activities demonstrate the variety of value-

models through values journals**® and the development of personal value narratives,"’ among
others methods. Cremin argued that such activities are “instrumental in building personalities

with flexibility, tolerance, caring, a critical mind and creativity.”148
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The third category of Values Education is the critical approach which includes cultural

130 These

heritage programs, caring for the community, service-learning,*® and peace education.
approaches focus on building relationships between learners and the greater community. By
engaging with others, especially those who are different, in a positive way, an empathetic
character can be enhanced and values such as tolerance and respect become more accessible.™
Critical approaches also tend to view values as character traits or virtues and are founded in a
respect for pluralism seeking to demonstrate the variety of possible value-models through social
action and community engagement.

The last category as described by Jones is the post-modern approach which includes

12 Toomey and Lovat describe the

ethical inquiry, values analysis, and values stimulation.
community of inquiry process in which individuals engage in dialogue to develop their
understanding of values. This process emphasizes caring, in which each individual is invited to
participate and is supported; creativity, in which discussion encourages new ideas; criticalness,
in which rationale should be provided for one’s positions; and fallibility, in which individuals are
willing to be corrected.'® This process helps promote critical thinking and encourages openness
and respect towards others. Such activities help to produce more caring society members who
are tolerant of differences and increase social-cohesion and the welfare of the social group as a

whole. They also follow a cognitive approach in which the development of positive personal

values also helps individuals develop cognitively into stronger, more critical thinkers.™*
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In all of these approaches, Values Education makes values explicit and utilizes activities
that help to transmit desirable values to learners. This is done mostly through processes of
critical reflection where students draw connections between their values and personally-held
attitudes, decision-making processes, and their own and others’ wellbeing. As such, the overall
goal of Values Education approaches is to increase overall long term wellbeing of both individual
learners and those whose lives they will intersect with. What is most important in these
approaches is that learners can realize for themselves what is desirable and undesirable based
on their understanding of which values bring benefit to themselves and others and which bring
harm.**

While Values Education has an honorable and positive end-goal, a number of other
positive arguments have made it the preferred educational approach to some. Other
educational goals can be divided into four categories as defined by the British philosopher, Harry
Brighouse. The theory of human autonomy sees education as increasing individuals’ personal
freedom, options and right to self-determination.®® Human capital theory sees education as
increasing an individual’s capacity for economic participation and productivity.157 In contrast,
human development theory perceives education as a means to develop an individual’s

8 while the theory of civic

personality and create the conditions needed for a good life,
education claims that an education is meant to prepare individuals for a social life in which

relationships with others are important.” Educational activities with these goals can also be

experienced outside of the formal classroom, much like Values Education activities.
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Various education goals have been implemented over time in response to different
social needs. For example, the last few decades have seen a strong emphasis on the human
capital theory of education in which it is believed that economic growth is the cure to all social

. 160
ills.

While the development of knowledge and skills is vital to values development, this
approach tends to dehumanize individuals regarding them more as tools for economic growth
rather than social beings. These overall goals are interrelated, with greater economic
achievement creating the conditions for an individual to live a good life, an increase in self-
determination allowing individuals to choose for themselves what that good life looks like, and
the development of positive social skills which allow the individual to live that good life in a
society with different people.'®*

Is Values Education Necessary?

With so many different educational approaches fulfilling needed goals, why is Values
Education so necessary? The kind of education emphasized is a reflection of a society’s
understanding of values. Bertrand Russell stated, “we must have some concept of the kind of
person we wish to produce, before we can have any definite opinion as to the education which

we consider best.”*?

Sutrop argues similarly that if a society desires obedient, hardworking and
unquestioning people, then rote methods and authoritarian teachers are justifiable whereas a

desire for a participatory democracy would encourage the development of creative and critically

thinking people.'®
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Today’s needs in a globalized world made of pluralistic societies have shifted,
highlighting the need for values-based educational experiences for learners. Arweck and Nesbitt
have argued that Values Education is the “response to the ‘call for values’ in a world in which
[people] are affected by violence, social problems, and lack of respect for one another and the

7164

world around them. Toomey and Lovat agree in that Values Education “has a greater

capacity to produce the type of citizenry that can deal effectively with the major global issues of

"% Not only do today’s societies need to be made of skillful and hardworking

our day.
individuals, they also need to emphasize the development of well-adjusted, caring, responsible,
and importantly, compassionate individuals.

This notion is reflect in the European Union agreement which outlines eight key
competencies for lifelong learning that go beyond the transmission of knowledge and skills.
They emphasize flexibility and personal responsibility in coping with today’s challenges.'® As
such, individuals are expected to not only be adaptive, but also, “innovative, creative, self-
directed, and self-motivated... [with an] ability to think for themselves, take a critical stance, and

"7 Thus, the EU competencies reflect not

take responsibility for their learning and their actions.
only a need to go beyond knowledge and skills towards values, but also promote one’s ability to
reflect on them and cope with potential value conflicts which are present in today’s pluralistic

societies. Such development and understanding of values is not present in other educational

approaches but is the foundation of and focus of Values Education activities.
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Thus, a push towards the development of positive values is needed in order to help
individuals cope with today’s stresses and global needs. Sagkal et al argues that Values

168
In

Education programs can help promote interpersonal, intergroup and international peace.
the promotion of peace, such programs need to develop individuals who can cooperate, handle
tensions and resolve conflicts especially between individuals who think about and approach

% As such, the need for skills such as critical thinking and creativity are

values differently.
important.

Other skills and values are also emphasized for the promotion of peace. One of the most
important skills to this regard is empathy, which allows individuals to understand the value of
peace and make it an important aspect in their own lives.'’® In his writings on conflict and
justice, Deutsch argues that empathy is an individual’s emotional response to a situation which
allows one to put themselves in another’s shoes and imagine how they feel.'’”* Empathy requires
an individual to try to understand the perspectives of another person in order to cope with
situations of conflict. These don’t have to include violent conflict, but can simply be a conflict of
values between two different people or groups within or across societies. Thus, acquiring
empathetic concern through Values Education activities is essential to a student’s ability to
understand others, exhibit pro-social attitudes and behaviors and control those which are

socially undesirable, such as aggression.’’”> Empathy is more readily accessible for those with

whom an individual can identify or recognize as familiar and more difficult to muster for those
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who are different. In Values Education activities where empathy and related values are reflected
upon, these values become more accessible through reflection and practice.
Values Education Successes

In addition to the theoretical arguments for Values Education, a number of studies have
demonstrated positive success with related activities. In a study with adolescent boys in Malta,
Professor Daniel Spiteri saw success following an interactive Values Education program which
decreased negative attitudes towards African migrants in Maltese youth. By discussing positive
values with young Maltese boys over time and then creating opportunities for these boys to
interact positively with young asylum seekers from the African continent, Spiteri was able to
build attitudes of tolerance and empathy in young boys who began to shift from more negative
perceptions of the migrants to more positive attitudes. Further, some of the participating
Maltese boys even began introducing their new migrant friends to those who had not
participated in the Values Education program, thus indicating the potential domino effect such
programs may have in influencing large groups of people.

Arweck and Nesbitt conducted a study to examine the application of a Values Education
program (‘Living Values Program’) in a number of British schools. As stated, the aims of the
program are to help students reflect on different values and their implications, to deepen
students’ understanding and responsibility when making personal and social choices, and to
encourage students to choose their own values and consider practical methods for developing
those values, thus making values a personal journey.'” Participating educators reported a
number of positive effects including an increase in student confidence and self-esteem and

demonstrations of respect and cooperation towards others. The participating students

173 Arweck, E., & Nesbitt, E. (2004): 249
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themselves reflected positive attitudes towards their experience with Values Education stating
that it made them behave well.

Others have experienced positive effects as well. O’Reilly pointed to a great number of
educators who experienced a decrease in rudeness, dishonesty, irresponsibility, promiscuity and
violence following Values Education programming.’’* Nazareth ad Waples experienced similar

175

results.”” In a primary school study with sixth graders, Values Education programming was

successful at raising participating students’ empathy levels.'”®

Further, the empathy levels of the
experiment group were not slightly, but significantly, greater than that of the control group.
Further, Values Education has been successful even when the participants are too young to
engage in adult-level philosophical discussions about values. In a study with five to six year old
participants, it was found that Values Education programming was effective in improving social

skills, psycho-social development and social problem-solving skills."”’

Further, these positive
effects were still noticeable during a follow-up three months later. The success of this
programming was attributed to the teaching of positive social behaviors and the opportunities
to apply the learned behaviors. Others suggest that Values Education activities draw success
from cognitive processes. Bernard et al demonstrated that offering cognitive support for pro-

social values helped to protect against attacks on those values.'’

As the process of values
reflection and the emphasis on drawing a link between values and attitudes allows individuals to

generate support for those values, perhaps a similar cognitive mechanism is at work in Values

Education allowing individuals to develop stronger and more defendable value-models.
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Critiques of Values Education

Despite all the positive success, Values Education is not without its critics. Values
Educational approaches are mostly secular, with societies as cultures and communities defining
the appropriate values. In an analysis of various Values Education approaches, Brady wonders
who exactly is determining the desirability of values.”’Either in absolutist approaches where
values are prescribed as desirable or undesirable by figures of authority, or in pluralist
approaches where the cultural beliefs and customs of a society shape the way values are
discussed, perceived and considered by learners, Values Education has been accused of being
culturally confined.'®

Murry has argued that Values Education lacks an objective guiding principle for defining
desirable and worthwhile values and virtues but instead assumes those which reach social
consensus must be considered appropriate.’® Etherington has argued similarly in that lacking a
transcendent and theistic prescription of values, Values Education instead prescribes moral

182

relativism and thus offers little justification for desirable values.”™ As participant-focused

reflection makes the individual into the supreme arbiter of values, it is left up to learners to

'8 Some have argued that Values Education is contradictory in

decide what is right and wrong.
that the individualism which drives it assumes there are objectively right or just values but

places the emphasis on the individual to choose those values."®*Thus,
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others believe that this issue with the foundation of Values Education has rendered related
activities to
being more about efforts at socialization than a matter of critical thinking about morality.*®
However, proponents of Values Education have insisted that personal reflection and
individual choice are deeply important to the process of values development. While a theistic or
spiritual grounding for values sounds like an asset to values development, societies today are
deeply pluralistic with individuals ascribing to different spiritual beliefs making consistent values
inculcation based on religion or spirituality unlikely and potentially divisive. For this reason,
Robb has argued that such prescribed transmission of values overlooks the important personal

journey one benefits from in their own discovery of values.'®®

In a pluralistic society, it is
essential for individuals from all backgrounds to develop their own empathetic character in
order to relate to and live peacefully in diverse communities.
Can Values Education Improve Attitudes towards Immigrants?

One example of the role Values Education can play here is in the positive and successful
integration of migrants into their host countries, the topic of this study. As migration into

European countries increases, so do anti-immigrant sentiments.'®’

Can an emphasis on positive
values, or a Values Education, influence one’s attitudes towards migrants? Hogg and Vaughn
suggest that it can since values are the evaluative dimensions of attitudes and the key issue in

the development of prejudicial attitudes or anti-immigration sentiments is that members of one

group hold negative evaluations and attitudes towards members of another group.™®
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A study by Davidov et al, demonstrated a direct correlation between participants’
positive, pro-social values, such as self-transcendence, and an openness to generally allow
immigrants into their
country and to do so without imposing strict conditions.*** In contrast, those who scored higher
on less
pro-social values, such as conservatism including conformity and tradition, exhibited more
negative attitudes towards immigration. This suggests that values can contribute to attitudes
towards immigration, and perhaps towards migrants themselves, in a meaningful way.

However, it seems to be the development of a particular values-model which will
correlate to open and accepting attitudes towards migrants. A study by Sagiv and Schwartz
showed that the direct correlation between universalism values (tolerance, understanding,
protection of the welfare of others) and a positive attitude towards members of an out-group
was highest while values related to conservatism and tradition were the stronger predictor of
negative attitudes towards out-group members.**® Pro-social values such as those within
universalism (tolerance, acceptance, etc) consistently relate directly and positively to more open
and empathetic attitudes towards the ‘other’, specifically migrants in these studies. However,
individuals who develop values that do not emphasize such pro-social thinking and attitude
formation have consistently reflected more negative attitudes towards incoming migrants or
immigration as a process.

Overall, Values Education has been deemed a worthwhile approach to education both in

and out of the classroom. Today’s globalized world is made up of pluralistic societies in which

189 Davidov, E,. et al. (2008). Values and support for immigration. A Cross-Country Comparison. European
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various cultures and peoples coexist together and differences are both present and noticeable.
While some argue that values should be a one-size-fits-all prescription, others insist that values
development is dependent on the personal discovery and exploration of values as a concept and
idea. As Values Education focuses on the development of values through individual reflection,
the discovery of the relationship between values and attitudes as well as associated behaviors,
and the search for positive values which enhance the wellbeing of both the self and others, this
approach could be an appropriate response to today’s needs. By allowing for the development
of individuals’ value-models, learners are instilled with tolerance, empathy, creativity and a
critical mind. These will be essential for navigating the complex relationships and problems
within and across societies.

This study seeks to take this literature and explore the influence of Values Education on
Maltese youths’ attitudes towards African migrants in Malta. It is possible that a positive
experience with Values Education will correlate to a more positive attitude towards African
migrants, while a lack of or negative Values Education experience will correlate with more
negative attitudes towards this group.

Concluding Remarks

To conclude, this section began with a discussion of values including various types of
values, functions and purposes. This study understands values to be abstract guiding principles
meant to help shape individuals’ goals and attitudes as well as contribute to the development of
a moral character. Next, this section defined attitudes as positive or negative evaluations of a
mental object, and presented a discussion of the various processes of attitude formation and
attitude functions. A synthesis of values and attitudes was then discussed demonstrating the

role values play in the formation of attitudes with special emphasis on value activation and
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attitude function. Lastly, this section discussed various approaches to Values Education and
emphasized that the goal of such activities is to make underlying values explicit and promote
those values which increase the wellbeing of oneself and others. The development of pro-social
attitudes is shown to be necessary in creating the kinds of individuals who can cope with today’s
stresses and problems in a globalized and pluralistic world. A focus on tolerant attitudes and an
empathetic character are shown to be predictive indicators of individuals’ positive attitudes
towards migrants in previous studies. This section concluded with a dialogue of Values
Education’s critics and proponents. Following the review of this literature, this study is now
prepared to move forward in exploring the relationship between Values Education and Maltese
attitudes towards African migrants in Malta. A foundation in the concept of values, attitudes,
and Values Education allows this study to explore such a relationship and seek meaningful

conclusions.
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Methodology

The purpose of this chapter is to present the study-design and the methodology utilized
in this study. It is subdivided into a number of sections beginning with a discussion of the study’s
design and the methodology used. The next section addresses the study participants and why
they were chosen, which is followed by a demonstration of the sampling and recruitment
methods before giving more attention to the design of the survey instrument. Parts of the
survey were pulled from existing, proven tools while others had to be specifically designed for
this study. This is discussed in more detail as well allowing for an understanding of how the
survey tool measures the variables defined here — namely one’s attitudes towards African
migrants and one’s experience and exposure to Values Education. This section concludes by
presenting the scoring method and discussing the various tests that are used to analyze the data
generated.

Study Design Foundation

This study explores the relationship between Values Education and Maltese youths’
attitudes towards African migrants in Malta. Does Values Education positively affect this
population’s attitudes towards such migrants? A post-positivist worldview forms the foundation

| 191

of this study which considers results of data analysis to be conjectura Thus, this study does

191 Creswell, ]. W. (2009). Research Design. Thousand Oaks, CA: Sage Publishers: 7
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not set out to prove a causal relationship between Values Education and such attitudes, but
does intend to explore this relationship in order to understand how these variables relate.

Quantitative data analysis tends to be considered the preferred method for testing
objective theories regarding the relationship between such variables as these methods provide
a statistical measure of how many people within the sample population think or feel in a certain
way and how strongly those attitudes are held.”®® Additionally, findings generated from
guantitative methods can be generalized to a greater public which would allow any practice or
policy implications generated from this study to be relevant and applicable for Malta as a whole.
Qualitative methods are generally more appropriate for studies which seek to understand why
participants think or feel a certain way. As the purpose of this study is to determine the strength
of relationship between Values Education and attitudes, a quantitative method is thus most
appropriate. The purpose of this study is to generate data regarding this relationship that is
generalizable from the sample population to the whole of Maltese youths’ in order to further
shape the general knowledge of Values Education’s impact on the development of such
attitudes within this population.

The survey, or questionnaire, provides opportunities to collect rich, quantitative data. As
such, it is the best collection method to explore the relationship between Values Education and
attitudes in that the numerical and categorical results of surveys can be quantified and used to
test various assumptions regarding this relationship. Additionally, survey methods generate a
rapid turnaround for data collection and are generally easy for participants’ to engage with.

There are two broad categories of survey instruments — those which are completed by

the researcher (researcher-completed) and those which are completed by the participant

192 [bid, 4
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(subject-completed). This study followed the subject-focused instrument style and used a cross-
sectional survey design with data collected at a single point in time. The literature review
discussed a number of different conceptions of attitudes, including Allport’s point that attitudes

1% As a mental state, attitudes are necessarily private and not

are a ‘state of mental readiness.
directly measurable by a researcher in the same way that blood pressure or temperature might
be. Since the individual holding the attitude is the only one with direct access to it, a study

9% For this reason, self-administered guestionnaires

measuring such attitudes must be indirect.
and surveys including attitude scales fall within the subject-completed instruments.'*> As this
study seeks to measure privately-held attitudes and explore a correlation between those
attitudes and another variable, one’s experience with Values Education, the survey instrument
utilized here was therefore self-administered.
Study Participants

As this study aims to determine the correlation between Values Education and Maltese
youths’ attitudes towards African migrants, it is necessary to have two general populations to
compare. The first includes those who have experienced Values Education activities or had a
strong overall exposure to Values Education. The second group is comprised of those who have
experienced few or no related activities or were not exposed to Values Education at all. It is

assumed that those with extensive Values Education will exhibit more positive or tolerant

attitudes towards African migrants than those who have experienced little to none.
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Rather than investigating the entire adult Maltese population, this study narrowed the
target population to youth. The European Commission defines youth as individuals between the
ages of 15 and 29."° However, for the purpose of the study, minors will not be included as their
capacity to give appropriate consent for their participation in a study is not yet present. Thus,
the population investigated is Maltese youth between the ages of 18 and 29. Other than a
specific interest in youth, this population was chosen for a number of important reasons. To
begin, contemporary youth are expected to have greater access to modern forms of Values
Education. Other educational theories were addressed in the literature review which stated that
the Western world has been dominated by the human capital educational theory for the past

several decades.”’

Values Education has only recently seen greater focus and so older
populations will have had fewer opportunities to experience Values Education in the way this
study has conceptualized it. As such, youth, with greater access to such Values Education, are a
more appropriate population to engage.

Secondly, the increasing trend of African migrants arriving in Malta is a generally new
phenomenon. In the years 2000 and 2001, a total of 81 asylum-seekers arrived in Malta.'*®
Following Malta’s accession into the European Union in 2004, this number suddenly surged to
1,388 with the micro-state now tied to the EU. As the high arrival rates of these migrants has
only recently been observed, older generations of Maltese have experienced this phenomenon
for a shorter proportion of their lives than the youths who have lived nearly half of their lives in

this period. Thus, the attitudes of this younger population towards African migrants will have

been shaped more thoroughly.
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The overall migration trend is likely to continue to be observed in Malta as maintaining
or even increasing in occurrence. Related integration and immigration policies in Malta’s future
will be shaped by those who are now considered youths whose attitudes towards migrant
populations, such as African asylum-seekers, will be strongly influential their policy decisions. As
such, exploring youth’s attitudes towards this population will generate a deeper knowledge of
what is to come for future policies related to migrants and how these will affect the Maltese
society as a whole and those vulnerable populations.

Additionally, youth tend to be more open and tolerant than older generations. Schwartz
argued that the past several decades have seen an increase in security and prosperity, allowing
for greater opportunities for young people to “to indulge themselves, to be more
adventuresome, and to choose their own way.”**® As such, younger people tend to give greater
priority to values such as hedonism, self-direction, and universalism values such as equality and
tolerance which strongly relate to Values Education. With a stronger focus on such values by
younger rather than older generations, youth are likelier to be more receptive to the ethos
Values Education and its emphasis on tolerance and empathy. However, older generations will
not be investigated since this difference value-priorities falls outside the scope of this study.

As youth are both more likely to have experienced Values Education and are generally
considered more tolerant and empathetic than other generations, they make a particularly
advantageous group to engage. It is possible that the tendency for youth to be more open-
minded and tolerant that their older counterparts could be a result of their experience with
Values Education whereas generations before have lacked such an emphasis in their educational

experiences. If such is the case, then the effect of Values Education may be already be
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noticeable. This study further investigates this effect by examining a specific example of a
potential impact on attitudes. Moreover, if it turns out that the influence of Values Education is
less than expected, focusing on such a narrow and appropriate population should make this
difference more noticeable. Thus, the youth population provides a potentially magnified look at
the correlation between Values Education and attitudes towards African migrants allowing this
study to better identify this relationship and generate meaningful data and discussion.

Sampling Methods

This study utilized a combination of sampling methods in order to reach the target
population. The majority of quantitative studies rely on random or representative sampling in
order to generalize their findings to the larger population.”® However, in many studies, it may
not be practical to obtain a truly random sample so researchers may simply ask for convenient
volunteers.””* This study has used a combination of both random (probability) sampling and
convenient (non-probability) sampling in order to reach the necessary population and generate
the minimum number of survey responses. The sampling methods utilized were dependent on
the specific method of survey distribution.

As is essential in a survey-design, the questionnaire should be equally accessible to all
within the sample population. Malta is a nation with two official languages, English and Maltese,
with each individual feeling more proficient in one or the other. In order to improve the
consistency within participant experience with the survey and allow for a more widespread
accessibility to this population, both English and Maltese questionnaires were offered to each.

This allowed for every respondent to choose which language they preferred for their
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participation in the study. In order to ensure that the English and Maltese questions were
culturally relevant and as equally meaningful between languages in the context of Malta’s
youth, a professional academic advisor with native speaking ability in both English and Maltese
was consulted for a review and translation.

The first method of distributing the survey was through the University of Malta’s email
registrar. The recruitment post and survey link were sent to the university’s registrar’s office
with permission to be forwarded to the entire student body. As there was no stratification
process, the sampling method utilized here was completely random. In other words, each
student-participant had the same likelihood of receiving the survey link and no incentives or
credit offers were made available to adjust individuals’ motivation to participate.

The second distribution method was through social media. Utilizing a variety of open
Facebook groups with a higher number of Maltese members, the same recruitment post and
survey link were posted for viewing. As those who within the target population but are not
members to such groups were not accessible, this sampling method was not random -
individuals within the target population did not have an equal chance to participate. As such,
this method of distribution utilized a convenience sampling method which is present when a
researcher reaches out to those with whom they have easier access, despite the fact that such
population will not be representative.”®

The third method of distribution also utilized a convenience sample. Specific Maltese
contacts who fit within the target demographic were directly contacted to facilitate their
participation in the study. These included friends and colleagues who were easily accessible,

thus convenient. However, the engagement with this group also reflected a snowball sample.
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The snowball sampling method consists of other individuals identifying and recommending

23 |n this study, those who were directly contacted to

additional relevant participants.
participate in the survey also sent the survey information and website link to others they knew
who fit the age parameters of the study and encouraged them to participate and submit their
own responses. The recruitment post distributed to individuals to facilitate their participation is
available in Appendix 2.
Locating Participants

The survey was hosted on an existing commercial website called SurveyMonkey where
researchers can create and customize their own surveys quickly and generate a stand-alone

2% However, survey responses were dependent on

website link for easy dissemination.
participants self-administering the questionnaire following a prompt by email or Facebook.
There are advantages and disadvantages to generating survey responses based on participants’
willingness to access the survey tool online and submit it themselves. One obvious disadvantage
is that it limits the sample to those who have internet access and are technologically savvy
enough to navigate and submit an electronic questionnaire.205 However, a recent study carried
out in Malta confirmed that over 80% of Maltese household have consistent access to the
internet’® with youth claiming the highest percentage of internet use and ‘e-skills.””®” This

indicates that a large portion of the target demographic is accessible online and has the

technological skills to successfully participate in the survey.
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However, this survey design also has its advantages. By carrying out an online-survey
based on volunteer participants, this study was able to reach a geographically diverse
population which would not have been feasible in traditional data collection methods. The
survey’s website link was available to participants all over the country regardless of their
geographic location, thus making the submission of a questionnaire more convenient as
respondents could choose when to participate and do so from the comfort of their own homes.
By allowing for such diversity, the sample of respondents becomes more representative of the
overall population of Maltese youths.

Additionally, this method of data collection allowed for a greater protection of
respondents’ identities. Rather than keeping responses confidential with participant identities
known to the researcher, the online survey provided a further defense of identity by keeping
respondents completely anonymous. Participants were never prompted to identify themselves
past a few socio-demographic characteristics which did not risk their identity.

Providing such anonymity in a collection method can be beneficial in a number of ways.
First, it has been shown that participants trust and appreciate the anonymity provided in online

2% As such, it is suggested that

collection methods over in-person dealings with the researcher.
anonymous surveys may increase the validity of participants’ answers, especially in regards to
attitude and opinion questions. When participants believe a collection method personally
identifies them, they may feel an extra pressure to answer in socially desirable ways, whether or

not those answers represent their actual opinions, in order to present themselves in the best

. 2 . .
possible manner.?® Knowing their responses are anonymous removes that pressure and allows
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participants to answer in a way that more appropriately and honestly reflects their own
attitudes.

Secondly, anonymous collection methods may also increase participation. For a number
of potential respondents, knowing the researcher will have access to their personal identity in
relation to their answers may discourage their participation resulting in a low response rate.”*
In an article demonstrating the strategies utilized successfully by researchers to achieve higher
response rates for online surveys, Quinn states that assuring the anonymity of respondents is

211

important.”~ In fact, in a study involving college students in similar age to the target

demographic of this study, Dommeyer et al found that anonymity was a concern for the student

12 They felt the appropriate way to address this potential obstacle was to ensure

population.
anonymity in their collection method.

The assurance of anonymity in this study on Maltese youths’ attitudes towards African
migrants has proven successful in generating a sufficient response rate. This study calculates the
necessary sample size using the central limit theorem first conceived of by Abraham de Moivre
and further developed by Pierre-Simon Laplace. The devised formula is used by researchers to
determine how statistically confident they can be in their assumption that the results from their
study’s sample population can be generalized to a larger population.”*® This formula can be

viewed in Appendix 3. The larger the sample size in proportion to the size of the entire

population, the more confident a researcher can be in generalizing to that larger population.
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The calculation includes a confidence interval (also called the margin of error) which
identifies a possible range of answers both above and below the received results that could be
expected if the entire population was investigated. This is usually displayed as ‘+/- X%’ in which
‘X’ represents the chosen margin of error. A generally acceptable confidence interval is between
4% and 10%.”** The formula also includes a confidence level which identifies how often the
population as a whole would answer within the confidence interval.”®* Common confidence

2% These two variables along with the total

levels used by researchers are 90%, 95%, and 99%.
population are used to determine how many survey responses a study should receive in order to
reach an acceptable level of statistical confidence.

The required sample size for this study was calculated using the population statistics
from the most recently published demographic review by the Maltese government. According to
the report, the population count of Maltese youths between 18 and 29 years of age was 66,028
as of December 31, 2012.%"” Considering the short time this study was carried out, a confidence
level of 90% with a 10% confidence interval was chosen. Using these figures, the necessary
sample size was calculated to be 68 completed responses. This study received a total of 127
responses. Of those, 69 responses were completed by participants within the target age range
(44 were left incomplete and 14 were completed by individuals outside of the target age range).
Thus, the study achieved the necessary number of responses to generate an acceptable level of
statistical confidence. In generalizing from the sample population to the greater Maltese youth

population, the results of this study will therefore be reliable within +/- 10% at the 90%

confidence level, an acceptable level of external validity.
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The survey was built and hosted on SurveyMonkey which generated a simple web-link
for users to access the instrument. As mentioned earlier, participants were recruited through
Facebook and the University of Malta’s email-database in which posts and emails displayed the
same recruitment message. Participants were given an option to proceed with the survey in
English or in Maltese, allowing individuals to participate in the language they were most
comfortable with. The ‘welcome page’ of the survey introduced the researcher, discussed the
purpose of the study and the variables to be explored, and stressed that participation was both
anonymous and completely voluntary. As a self-administered instrument completed by youths,
participation required no specific training, only the technological-savvy for participants to check
their answers where appropriate.

The Survey Instrument

This study utilized a cross-sectional, self-administered survey tool to collect data. The
survey instrument was made up of three sections: (1) socio-demographic characteristics; (2)
self-assessment of one’s experience with Values Education; and (3) attitudes towards African
migrants in Malta. The various sections were designed and structured differently, and so will be
discussed separately.

The first section addressed the socio-demographic characteristics of the participants.
Numerous previous studies have sought to explain negative attitudes towards migrants by
investigating various socio-demographic factors such as age, education level, employment
status, et cetera. This study includes a short list of such factors as independent variables to
compare the impact these factors are having on participants’ attitudes towards African migrants

with the impact made by their experience with Values Education. This allows the study to
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determine which factors are exhibiting the strongest influence on Maltese youths’ attitudes
towards this population.

As the potential list for such factors is exhaustive, this study included only those which
have been previously shown to be particularly influential in shaping these attitudes in Europe. In
analyzing a variety of determinants of such attitudes, it has been shown that both economic and
social concerns exist with respondents fearing that immigrants will not only negatively affect
local job security, but will also “undermine the traditional language, religion, political power, or
way of life of the native population.”**®

Economic concerns include the fear that migrants will take jobs from native workers and
lower wages. One study demonstrated that poorer or unemployed natives are more likely to
hold such fears.?’® As such, the survey asked participants to note their employment status.
Those choosing ‘not employed’ or ‘employed seasonally’ may be more susceptible to such
economic fears than those who demonstrate a higher job security by choosing ‘employed
part/full-time.’

Other studies have shown a higher education may negate economic fears and allow for

220

more positive attitudes towards migrants. Education as a determinant of such attitudes is

also demonstrated by Day**’ and Espenshade and Calhoun.’?

Aside from participants’
experience with Values Education, the survey asked individuals to note their highest level of

completed education. Based on these previous studies, it is expected that those with a higher
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level of completed education will exhibit more tolerant and positive attitudes towards African
migrants.

Additionally, other studies have explored contact-theory, demonstrating that negative
attitudes towards migrants lessens as locals’ contact with migrants increases.?? For this reason,
the survey specifically asks participants to indicate the frequency with which they have
experienced contact with African migrants in Malta and whether that contact has been positive
or negative.

The second section of the survey instrument measures participants’ attitudes towards
African migrants in Malta, which are the dependent variables for this study. The attitude
guestions utilized here are based on those first devised by the European Social Survey (ESS), “an
academically-driven social survey designed to chart and explain the interaction between
Europe's changing institutions and the attitudes, beliefs and behavior patterns of its diverse

224 The social survey questions were designed to address a multi-cultural, European

populations.
population. As Malta is an EU member state, the questions pulled from the social survey are
deemed to be culturally appropriate for the target Maltese population. In addition, ESS
successfully studied participants across a variety of age groups, including youths from 18 to 29
years, proving the questions are also appropriate for the Maltese youths involved in the present
study. As such, these questions are assumed to be reliable, valid, and appropriate for this study.
The specific attitude questions will be discussed in more detail below.

However, as Malta was not a participant in the ESS, this study must further prove these

guestions to be valid in this context. The content validity of the attitude questions is determined

223 Spiteri, D. (2013). Can My Perceptions of the ‘Other’Change? Challenging Prejudices against Migrants
Amongst Adolescent Boys in a School for Low Achievers in Malta. Research in Education, 89(1), 41-60.
224 Demidova, O., & Paas, T. (2013): 5
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here for the Maltese population by subjecting the results to the Cronbach’s Alpha test. The
Cronbach’s Alpha is the most common test used to assess the internal consistency between a

225 1t is scored

number of items (in this case, the attitude questions) to measure a latent trait.
between [0] and [1] and any value greater than [0.7] indicates a satisfactory internal
consistency. In this study, all inter-item correlations are positive. Moreover, the Cronbach’s
Alpha score here [0.913] far exceeds the [0.7] threshold value indicating that the individual
attitudes have internal consistency and so can be deemed appropriate to measure Maltese
youths’ attitudes towards African migrants in Malta.

Based on the attitude questions of the ESS, this study has chosen three categories of
attitudes to measure. These are the perceived impacts African migrants are making on the
Maltese economy, cultural life, and Malta as a living place, with each category presenting two
guestions. These questions are based on a Likert-inspired five-point scale. The traditional Likert
design is a psychometric scale offering respondents five answer options regarding their
agreement with a specific statement ranging from strongly disagree to strongly agree and
including a neutral middle choice.?”® However, this style received criticism due to respondents’
tendencies to simply agree with the statement — this is known as the acquiescent response bias.
This bias demonstrates the tendency for survey participants to simply answer agreeably to Likert

227 1n such a

style statement questions, whether or not those answers reflect their true attitudes.
case, results cannot be considered valid.

Survey writers have sought to combat this bias in a number of ways. One good practice

is to require participants to answer various questions in opposite ways in order to demonstrate

225 Field, A. P. (2005). Discovering Statistics Using SPSS (2nd Ed.). London: Sage.

226 Hogg, M., & Vaughan, G. (2013): 162

227 Vogt, W. P. (2005). Acquiescent Response Style. In Dictionary of Statistics & Methodology. (3rd ed., pp. 4-5).
Thousand Oaks, CA: SAGE Publications, Inc.
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the consistency of their answers. For example, a survey should ask for a yes or no response to
opinion statements such as ‘women should get equal pay’ and ‘women should not get equal
pay’.””® However, this practice tends to make questionnaires lengthy which can increase the
drop-out rate of participants and lower the total response rate.

Others have sought to address this consequence while maintaining consistent and
reliable answers by reformatting the statement question itself. The Modern Racism Scale was
designed to measure racism against African Americans in the US in the 1960’s. Likert-style
statement questions such as “If only Blacks would try harder, they could be just as well off as
Whites,”**® were criticized for their susceptibility to the acquiescent response bias in which
participants sought to present themselves as politically correct. To address this tendency, the
Symbolic Racism Scale was devised in which the Likert-style statement questions were
reformatted to include both positive and negative attitude positions.”*® The European Social
Survey also followed this format by making the statement questions neutral and the answer
choices a range from positive to negative options.231

This study has also followed suit by formatting attitude questions neutrally and
presenting a range of attitude answers from positive to negative. However, attitude questions
here present a 7-point Likert style design allowing participants’ answers to be more nuanced.
For example, a question regarding attitudes towards African migrants and economy is: ‘Do

African migrants have a positive or negative effect on the Maltese economy? The 7-point

answer scale is then reflected as: Very Negative, Negative, Slightly Negative, No Effect, Slightly

228 Tbid

229 Henry, P.]. (2010). Modern Racism. In Levine, ]. & Hogg, M. (Eds) The Encyclopedia of Group Processes and
Intergroup Relations (pp. 575-577). Thousand Oaks, CA: Sage Publications: 576

230 Henry, P.]., & Sears, D. 0. (2002). The Symbolic Racism 2000 Scale. Political Psychology, 23(2), 253-283.
231 Demidova, O., & Paas, T. (2013).
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Positive, Positive, and Very Positive. Following the theoretical foundations of the revised
Symbolic Racism Scale, this style of question feels impersonal and is less susceptible to the
acquiescent response bias. Without the pressure for political correctness and along with the
more subtle question formatting, results are more likely to be reflective of participants’ actual
attitudes and opinions, thus this survey section is more likely to solicit honest answers. With a
strong Cronbach’s Alpha score and a more appropriate question format, attitude results
generated here are also argued to be valid and reliable.

The third section of the survey instrument assessed the participants’ level of experience
with Values Education. As an existing instrument to measure this did not previously exist, this
section had to be designed for this study. To begin, three categories of items were distinguished
to determine participants’ exposure to and experience with Values Education. The first is
qguantity and determines how often participants experienced Values Education activities with
options ranging along a frequency scale from ‘very often’ to ‘never’. In addition, questions
identified where such activities were experienced — in school, at home, through extra-curricular
activities. The literature review demonstrated that Values Education is not something that
occurs only in the classroom as a structured course of study, but rather is a pedagogy of
teaching and learning that can be experienced anywhere. As such, this study determined how
often Values Education is being experienced in various areas of life and to what extent these
different areas influence one’s attitudes. It is assumed that those with more frequent Values
Education experience will respond with more tolerant attitudes in the survey.

The second category of Values Education experience is quality. Such Likert-style
questions identify how positive or negative participants’ experiences with Values Education

activities have been and to what extent participants identify these activities as useful in their
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own personal and social lives. Varying assessments of participant experiences here may affect
the impact Values Education has had on individuals’ tendency to express tolerant attitudes. For
example, those with a poor outlook on Values Education who indicate that related activities
have been useless or negatively experienced may be less likely to have developed the tolerant
and empathetic character stressed in such activities. As such, these individuals may reflect more
negative or less tolerant attitudes towards migrants.

The third and final category of Values Education assessment is the content. Here, a
number of ‘checkbox’ style questions determined what concepts, values, or skills participants
have discussed or engaged with in Values Education activities. Examples of values include
tolerance, empathy, fairness, and caring alongside concepts such as human rights,
discrimination, and racism. Additionally, Values Education stresses skills-development alongside
the engagement with different positive social values. For example, the literature review
demonstrates how often Values Education emphasizes critical-thinking. Skills such as critical-
thinking, problem-solving, and relationship-building are also addressed. The data analysis will
demonstrate which of these values and skills more strongly correlate to specific attitudes
towards African migrants. Additionally, it is assumed that those who have experienced a greater
number of these concepts, values, and skills will exhibit more positive attitudes.

Without use in previous studies or pilot testing, this section needed to be thoughtfully
considered to determine its appropriateness and clarity in regards to the Maltese youth
population To do so, this section was sent on to the Maltese academic advisor supervising this
study in order to ensure that the wording would make sense to a Maltese audience and the
section categories and subsequent questions had logical, or face validity. Face validity is the

degree to which a number of items appear to be clearly measuring that which they seek to
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measure. 2> While the attitudes section was considered internally valid and consistent following

its previous testing in this and other studies, the Values Education section first had to rely on
face validity as it lacked previous or pilot testing. The short time-span for this study prevented
any thorough pilot testing and so face validity was accepted.

However, it was necessary to prove further validity after the data collection period. The
questions from the Values Education section were tested for internal validity using the
Cronbach’s Alpha test. The Cronbach’s Alpha was applied first to question categories (e.g. all
guestions regarding ‘quantity’) and then to the Values Education section as a whole. The
guantity section received a score of [0.734], a satisfactory score for internal validity. The quality
section received a score of [0.795], also indicating a satisfactory level of validity. The content
section received a score of [0.951] indicating a strong internal validity. As a whole, the Values
Education section scored at [0.869]. As such, the Values Education section demonstrated both
an initial face validity as well as a strong overall content validity.

Both the English and Maltese survey questionnaires are available in Appendix 4, 5.

Data Scoring and the Creation of New Variables

This survey instrument generated a large amount of rich data regarding participants’
socio-demographic characteristics, their attitudes towards African migrants, and their
experience with Values Education. As such, this study utilized a variety of data scoring methods
to generate meaningful results. Each section is scored slightly differently. The first section
assessing socio-demographic characteristics scored education and employment level on scales
from [1] to [4] with a score of [1] indicating the lowest level of education or employment and a

score of [4] indicating the highest. The attitudes section was scored on a scale from 1 to 7 with a

232 Bornstein, R. (2004). Face Validity. In Lewis-Beck, M. S., Bryman, A., & Liao, T. F. (Eds.), The SAGE
Encyclopedia of Social Science Research Methods. (pp. 368-369). Thousand Oaks, CA: Sage Publications, Inc
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score of [1] indicating a very negative attitude and a score of [7] indicating a very positive
attitude. The exception is the sixth attitude question regarding the perceived impacts African
migrants are making on crime and is scored from [1] to [4] with [1] to [3] indicating strengths of
negative responses and [4] indicating a neutral, albeit positive answer.

The Values Education section is scored in a combination of methods. Participants’
experience with Values Education is scored between [1] and [5] with a lower score indicating
less frequent experiences and a higher score indicating very frequent experiences. Responses
indicating participants’ evaluation of their Values Education experiences and how useful they
found Values Education to be in their personal and social lives is scored from [1] to [7] with
higher scores indicating more positive responses. Questions assessing the various concepts,
values and skills experienced are scored either a [1] for ‘experienced’ or a [2] for ‘not
experienced.’

A few new variables are generated by combining values in the existing data for analysis
purposes. The Pearson Correlation is used to measure the strength of relationships between two
or more quantitative variables. The r value indicates how strong the relationship is and ranges
from [-1] to [+1] indicating indirect and direct relationships, respectively. The further from [0]
the r value, the stronger the relationship. The standard of measure dictates that a moderate
relationship is indicated by scores above [0.3] +/-0 and anything above [0.5] +/-0 indicates a
strong relationship.”®* The P value indicates how statistically significant the relationship is by
calculating how often a relationship will be discovered by coincidence. This value is measured

between [0.0] and [1.0] with the standard threshold for significance being those which score

233 Bivariate Pearson Correlation. (2015). George Mason University.
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below [0.05]. This means that 5 percent of cases or less will indicate a false-positive relationship
out of statistical coincidence.

This Pearson Correlation test was used to evaluate the correlation between participants’
attitude scores in each of the six questions. This test evaluates every possible combination of
correlations between any two values, thus a total of 30 r values were generated. These r values
ranged from [0.52] and [0.84] indicating a strong correlation between all six values. Moreover,
the P value was [0.00] for all combinations indicating the correlation between the six variables is
statistically significant.

To minimize the number of coincidental relationships being discovered in the data, it is
necessary to limit the number of tests the data is subjected to. For example, with the standard P
value of less than [0.05], it is possible for the data to express false positive correlations. As
participants’ attitude scores are strongly correlated, these variables can be combined for further
tests. This will limit the number of individual tests run thus minimizing the demonstration of
false positive relationships.

Rather than using each attitude score on its own and running too many tests, a new
variable was created to reflect an overall average attitude score to be used for analysis. Five of
the six attitude questions are scored on a scale from [1] to [7] (negative to positive) with
anything greater than or equal to [4] considered positive. However, the sixth question regarding
the impact African migrants are having on crime is scored from [1] to [4] with answers between
[1] and [3] indicating negative ranges and [4] indicating a neutral, albeit positive score. In order

to account for this difference in scale, answers to the crime question indicating no effect [4]
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2% EFrom these

were recalibrated based on the average of the positive scores from [4] to [5.5].
attitude scores, the average attitude score was calculated for each participant with a possible
range of [1] to [6.75].*

Additionally, the Pearson Correlation test was used to evaluate the correlation between
participants’ ratings of their overall experience with Values Education and how useful they
found those experiences to be in their personal and social lives. When calculated, the r value
[0.66] exceeded the standard for a strong relationship. Moreover, the P value [0.00] indicated
that this relationship is statistically significant. Thus, these two variables correlate strongly. To
continue minimizing the possibilities for the data to indicate false positive relationships, these
two variables were combined into an ‘average evaluation of Values Education’ value with scores
ranging from [1] to [7] with higher scores indicating more positive evaluations.

Statistical Analysis Tests

The frequency of Values Education experience was tested against the average attitude
scores by comparing their means. The compare means test “calculates subgroup means and
other descriptive statistics for dependent variables within categories of one or more

235 \Mean scores here are considered significantly different if they vary by

independent variables.
at least 0.6 points. By comparing the mean attitude scores of participants based on their

frequency of Values Education experience, this study is looking to determine a pattern of

increasing mean scores as frequency increases.

234 This value was calculated by taking the average of the neutral value (no effect-4) and the positive values
(slightly positive-5, positive-6, very positive-7).

235 The highest possible average attitude score is a [6.75] due to the scaling difference between the six variables.
236 Leech, N., Barrett, K. C,, & Morgan, G. A. (2011). IBM SPSS for Intermediate Statistics: Use and Interpretation,
4th Edition. New York, NY: Routledge: 215
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Participants’ overall evaluation of their Values Education experience is also tested
against their average attitude scores by comparing their means. However, this test generally is
more reliable with a categorical independent variable. The evaluation variable created by
averaging participants’ responses for the usefulness and degree of positive or negative
experience with Values Education is a scale value. As such, a new variable was created in which
evaluation scores between [1.0] and [3.9] are considered negative, [4] is neutral, and [4.1] to
[7.0] is positive. Again, this study is looking to determine a pattern of increasing means scores as
the evaluation increases.

A number of multiple regression tests were run to further understand the relationship
between the socio-demographic factors and Values Education variables with participants’
average attitude scores. A multiple regression is used to explore the relationship between
several independent variables and a single scaled dependent variable in depth. The results of
this test indicate how much the independent variables contribute to the difference in
dependent variable score both individually and as a whole. This test was used to explore the
impacts on the average attitudes made by the various factors found to be of moderate or strong
correlation with statistically significant relationships to the attitudes.

A multiple regression generates quite a few scores with valuable information. The R
value is the multiple correlation coefficient scored between [0] and [1] with a score closer to [1]
indicating a stronger measure of prediction between the independent and dependent

>’ The adjusted R’ the coefficient of determination, is scored between [0] and [100]

variables.
and indicates the percentage of variance in the dependent explained by the collective impacts of

the independent variables in the regression. For example, an adjusted R’ score here of [0.72]

237 Multiple Regression Analysis using SPSS Statistics. (2013). Laerd Statistics.
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would mean that 72 percent of the variance in the attitude scores is explained by the effect of
the various independent variables. The standardized beta coefficient indicates what degree of
change in the independent variable can be expected with a single unit increase in the dependent
variables (the predictors). This allows us to see which independent variable is having the
strongest impact on the attitude scores. Lastly, the P value indicates how significant the
relationship is between each independent variable and the dependent variable.

Lastly, the Chi-Square test was run to further examine the relationship between the
various independent variables and the attitude scores. This results in a cross-tabulation grid
which examines the observed and expected percentage frequencies of response rates per
possible response combinations to demonstrate whether a statistically significant relationship
exists between two categorical variables. 2 However, this test is generally more reliable for
categorical data rather than continuous data. As the average attitudes score is scored on a
continuous scale, a new categorical variable needed to be generated. The average attitude score
ranging from [1.0] to [6.75], was used to generate a dichotomous, categorical variable in which
those with scores greater than or equal to [4.0], the neutral response, were considered positive,
2% \while those with scores from [1] to [3.9] were considered negative. This new categorical,
dichotomous attitude variable was dependent for Chi-Square tests examining the relationship
between attitudes and frequencies, locations, and educational levels of Values Education.

As with previous tests, the Chi-Square generates a P value indicating how statistically a
correlation is between two variables. Additionally, this test generates a Cramer’s V coefficient

which indicates how strong a relationship is between variables. This value ranges from [0]

238 Leech, N. etal. (2011). IBM SPSS for Intermediate Statistics: Use and Interpretation, 4th Edition. New York, NY:
Routledge: 207

239 Attitude responses of ‘no effect’ or ‘neutral’ were coded as positive responses as they lacked a negative
evaluation of African migrants’ impacts.
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indicating a very weak relationship to [1] indicating a very strong one. Scores around [0.3]
demonstrate a moderate strength of correlation while those above [0.7] are considered strong.
Limitations of the Research

Although this study was thoughtfully designed, it is not without its limitations. First, this
study relies heavily on non-probability and convenience sampling techniques with only one
survey distribution method utilizing a random sampling technique. As noted earlier, it may not
always be practical or possible to achieve a truly random sample so researchers may recruit
volunteers out of convenience. In this study, it was not possible to obtain a comprehensive list
of all Maltese youths (more than 66,000 individuals) limiting the ability of this research design to
utilize a total probability sampling technique.

A truly random sample would have been ideal as it allows for the results of such a study
to be more appropriately generalized to the larger demographic population. The ability to make
such generalizations is an important component to quantitative research. As such, the use of
convenience sampling techniques in this study is a clear limitation. To overcome this limitation
in future studies, researchers must be able to obtain access to a comprehensive list of all
Maltese youths. Perhaps working in partnership with the Maltese government would allow for
such necessary access.

A second limitation is found within the survey instrument itself. The section addressing
participants’ experience with Values Education begins with a concise definition of this study’s
understanding of the concept. Participants’ engagement with this section depends almost
entirely on their understanding of Values Education and their ability to reflect on the concept

and recognize their own experiences with such activities. In order to do so, it was necessary for
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participants to give thoughtful attention to the given definition and for all to have a similar
understanding of the concept.

However, each individual has their own perspectives and experiences which may
influence their understanding of Values Education yielding potentially different understandings
of the concept. Where one individual may perceive Values Education in one way and connect it
to a specific classroom activity, their peer may develop an alternative understanding and
assume that classroom activity was unrelated. This could potentially contribute to inconsistent
reporting of Values Education experiences and limit the reliability of the data. Unfortunately,
such a limitation was unavoidable for this study. As such, it is important to be aware of this
limitation and understand how it may affect the results and findings presented in the following
sections.

In order to improve future studies in an effort to overcome this limitation, a more
developed explanation of Values Education may be presented. Rather than a short definition,
perhaps a longer and more detailed description of the concept including various examples of
Values Education activities could be presented. However, just as it was in this study it will be
important for such a definition to be long enough to allow participants to develop an
understanding of the concept but short enough to limit the drop-out rate of participation. If the
effort needed for voluntary participation is too high (e.g. spending more than fifteen minutes to
fill out a survey) the number of completed and submitted surveys may be too low to generate
meaningful data and interpretations.

While other limitations may be present, the two discussed here have the strongest

potential to affect the dataset and the resulting findings. Keeping these in mind, this study was
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thoughtfully designed to maximize the potential for the survey to generate meaningful data and
for the conclusions to be appropriately interpreted and applied to the greater population.
Concluding Remarks

This chapter presented the study design and methodology used here. Divided into a
number of sections, it outlined the nature of the study, described the target population and the
rationale for choosing such, demonstrated the sampling and recruitment methods used to reach
the target population, and gave much attention to the survey instrument itself. Parts of the
instrument, specifically the attitudes section, were pulled from existing tools which have
previously been successful in measuring such items and have proven to be reliable and valid.
However, the Values Education measurements were not previously utilized in other studies, and
thus had to be designed specifically for this study. This chapter discussed the face-validity and
data-driven statistical validity for this tool and has argued that it is a reliable and valid tool to
measure both attitudes towards African migrants as well as participants’ experience with Values
Education. This section concludes with a discussion of the various tests and measures the data
was exposed to in order to generate meaningful results and discussion. The next chapters will

present and analyze the data and offer a discussion of the results.
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Data Findings

The purpose of this quantitative study is to explore the relationship between Values
Education and Maltese youths’ attitudes towards African migrants in Malta. Exploratory data
analysis was performed utilizing a number of tests and factors to analyze the relationship
between these variables from multiple angles. In determining the significance and strength of
the relationship between attitudes and the various Values Education variables, the Cramer’s V
and P value coefficients were utilized. Cramer’s V demonstrates the strength of correlation
between two variables and is scored from [0] indicating a weak relationship to [1] indicating a
stronger one. Scores above [0.3] demonstrate a moderate relationship while those above [0.5]
are considered strong. The P value scored between [0] and [1] indicates the statistical
significance of a discovered relationship — in other words, how likely it is that such a correlation
was found by coincidence. Scores below [0.05] are considered significant. The use of multiple
kinds of analytical tests and scoring values generated a better overall and multi-faceted picture
of this relationship and allowed for the discovery of a number of useful points of interpretation.

This chapter presents the findings of this study and is subdivided into sections based on
the specific questions and assumptions addressed. The first section presents the frequency of
responses to the various questions and sections of the survey including socio-demographic

characteristics, experience with Values Education, and average attitude scores. The second
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section then addresses the main research question by exploring the correlation between
participants’ frequency of experience with Values Education and their average attitude scores.

To further develop our understanding of this relationship, the next section addresses
the correlation between participants’ overall evaluations of their experiences with Values
Education and their attitudes. The following two sections explore the impacts of Values
Education in different locations and at different educational levels to determine whether these
differ. The next section explores the correlation between specific values concepts and the
average attitude scores while assessing whether a variation in correlation exists between these
items experienced in school and outside of school.

The next section addresses possible mitigating factors by exploring the relationships
between different socio-demographic characteristics and attitude scores. Finally, the section
ends with an analysis of the combined impacts of those factors and items determined to be
moderately or strongly correlated with the attitude scores and of particular statistical
significance.

Response Frequencies

The first survey section asked participants to indicate their various socio-demographic
characteristics. In response to gender, 28% of respondents were male and 72% were female. In
indicating their highest level of completed education, 6% completed secondary school, 46%
completed post-secondary, 28% hold a bachelors degree, and 20% hold a graduate degree.
Thus, just under half of respondents indicated university experience (48%). Employment rates
varied with the majority of respondents maintaining full-time employment at 43% while 23%
were unemployed, 22% employed part-time, and 12% employed seasonally. While the results

were not stratified to create a more evenly divided sample population in terms of gender, the
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variations between other factors were fairly even creating a more representative sample of the
greater population of Maltese youths.

Survey respondents were also asked to indicate their frequency of personal interaction
with African migrants. The majority at 45% indicated they rarely had contact, 19% had contact
sometimes, 15% had contact often, 14% very often, and finally 7% indicated they never
experienced contact with African migrants. Those who indicated some contact were asked to
evaluate how positive or negative their experience with African migrants has been. The majority
at 31% indicated neutral experiences, 2% had very negative experiences, 14 % had negative, 5%
had slightly negative, 13% had slightly positive, 23% had positive experiences, 11% had very
positive, and 1% indicated they didn’t know. Thus, just under half of respondents who indicated
they had contact with African migrants said that experience was positive at 47% while only 21%
indicated negative experiences.

The second section of the survey asked respondents to indicate their experience with
Values Education. When asked how frequently they had experienced Values Education activities,
the majority of participants at 38% said often, 36% said sometimes, 10% said very often, 10%
said rarely, 4% indicated they had never experienced such activities and 2% was unsure. Thus,
nearly all of the respondents indicated some degree of experience with Values Education.

However, participants’ experience with various concepts and values stressed in
traditional Values Education activities varied. Of the concepts and values experienced through
Values Education activities within a classroom setting, 19% had experience with only a few of
those listed in the survey, 29% had experience discussing half, 25% had experience with most of

the concepts, and 27% had experience with nearly all of the concepts. Thus, more than half of

82



participants at 59% had at least a moderate experience with the concepts and values discussed
in the school setting.

This study focuses more specifically on the abstract values of tolerance and empathy
and the application of those values in the concepts of racism and discrimination. As such, the
frequencies of responses regarding these items were also investigated. Regarding tolerance,
70% of participants indicated experience discussing this value in school while 30% did not.
Empathy was experienced less often with only 41% indicating experience with the value and the
majority at 59% indicating they did not experience it. Concepts such as discrimination and
racism which apply these values were more successfully experienced with 61% indicating
experience discussing discrimination and 62% indicating experience discussing racism.

However, Values Education activities often take place outside of the classroom as well.
As such, the frequencies of experience with various concepts and values discussed beyond
school were also investigated. Of the concepts and values experienced through Values
Education activities beyond the classroom, 15% had experience with only a few of the concepts
and values listed in the survey, 35% had experience with half of them, 23% had experienced
most of them, and 28% had experience discussing nearly all of them. As such, 62% of
respondents had at least a moderate experience with the concepts and values discussed at
home or in extracurricular settings.

Additionally, the frequencies of responses regarding the concepts and values discussed
outside of school are also investigated. Regarding tolerance, 67% of participants indicated
experience discussing this value in school while 33% did not. Empathy was experienced less
often with only 36% indicating experience with the value and the majority at 64% indicating they

did not experience it. Concepts such as discrimination and racism were also more successfully
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experienced with 61% indicating experience discussing discrimination and 65% indicating
experience discussing racism outside of the classroom.

The third survey section asked respondents to indicate their attitudes towards African
migrants through six questions addressing different areas of life in Malta: economy, culture, and
living space. The first two items addressed economic attitudes. In response to the first item, “Do
African migrants have a positive or negative effect on the Maltese economy,” the majority of
participants at 54% indicated a negative response, while 23% indicated a positive response, 9%
said no effect, and 14% was unsure. The mean score was [3.25] indicating an overall slightly
negative response. In response to the second item, “Do African migrants have a positive or
negative effect on the Maltese job market,” the majority of participants at 49% indicated a
negative response, 33% indicated a positive response, 12% said no effect, and 6% was unsure.
The mode was [3.55] indicating a nearly neutral overall response.

The third and fourth items addressed cultural attitudes. In response to the third item,
“Do African migrants have a positive or negative effect on Maltese cultural life,” the majority of
participants at 41% indicated a negative response, 28% indicated a positive response, 28% said
no effect , and 3% was unsure. The mean was [3.53] indicating a nearly neutral overall response.
In response to the fourth item, “How good or bad is it for Malta to be made up of people from
different races, religions and cultures,” the majority of respondents at 68% indicated a positive
response with 17% specifically stating very good. 16% indicated negative responses, 12%
indicated a neutral response, and 4% was unsure. The mean was [5.0] indicating an overall
slightly positive response.

The fifth and sixth items addressed attitudes regarding the perceived impacts African

migrants are making on Malta as a place to live. In response to the fifth item, “Do African

84



migrants make Malta a better or worse place to live,” the majority of participants at 44%
indicated a negative response, 17% indicated a positive response, 29% said no effect, and 10%
was unsure. The mean was [3.4] indicating an overall slightly negative response. In response to
the sixth and final attitude question, “How does the presence of African migrants affect the
crime rate in Malta,” The majority of respondents at 55% indicated a negative response while
23% said no effect (the most positive option) and 22% was unsure. The mean was [2.65]
indicating an overall slightly negative response.
Investigating the Frequency of Values Education and Attitudes

The purpose of this study is to explore the impact Values Education has on Maltese
youths’ attitudes towards African migrants. The general research question, “Does Values
Education have a positive impact on such attitudes,” is addressed through a variety of more
narrow questions. The first of these asks, “Does the rate at which one experiences Values
Education affect their attitudes towards African migrants?” To answer this question,
participants’ responses regarding their frequency of Values Education activity experience is
investigated in relation to their average attitude scores. Recall that the average attitude scores
were calculated based on each participant’s responses to the six attitude questions. To begin,
the variation in means of average attitude scores were examined between each level of Values
Education experience frequency. The compare means test is used here to separate these mean
average attitude scores to see if there is a significant pattern emerging and in what way these
scores shift from level to level.

In the first round of this test, there were three participants’ scores which deviated
strongly from the rest. These participants indicated they had never experienced Values

Education activities but still demonstrated positive attitudes. In fact, these three responses were

85



the only to indicate never in the frequency of Values Education experience. When response-
categories fall below a count of five for such a sample size, meaning fewer than five participants
indicate a certain response, the data resulting from these low counts is less reliable. In order to
improve the data set, these three values were excluded using the select cases tool. As these
participants were the only to indicate they had never experienced Values Education activities,
further tests explored respondents’ average attitude scores for those who have experienced
Values Education rarely, sometimes, often, and very often.

A second round of the compare means test was run with the newly selected dataset.
Table 1 shows a comparison of the mean average attitude scores for each rate of Values
Education experience (rarely through very often). Mean scores are considered significantly
different if they vary by at least 0.6 points. While each increment of the rate of Values Education
differs by less than 0.6, the variation between rarely [3.1] and often [3.88] or very often [3.81]
satisfies the standard for significance in determining a pattern or relationship. Moreover, there
is a general increase in average attitude scores as the frequency of Values Education increases.
It is interesting to note that the mean average attitude for often [3.88] is greater than that of

very often [3.81] by a marginal degree.

Table 1. Means: VE Frequency & Attitude Average

VE Rate Mean Response Count | Std. Dev.
rarely 3.10 8 1.49
sometimes 3.33 23 1.34
often 3.88 27 1.41
very often 3.81 8 1.06
Total 3.58 66 1.36
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As a definitive pattern was discovered by comparing the mean average attitude scores,
a second test was needed to further explore this pattern and to generate more useable data
regarding the relationship between the frequency of Values Education experience and
participants’ coinciding attitudes. The dichotomous attitude variable (with responses either
negative or positive) was used in a Chi-Square test along with participants’ frequencies of
experience with Values Education activities. As mentioned in the previous section, the Chi-
Square test results in a cross-tabulation which demonstrates whether a statistically significant
relationship exists between two categorical variables. In this case, the question addressed here
was, “Does an increasing frequency of Values Education experience correlate with an increase in
positive attitude responses?” As in the previous test comparing the means in attitude scores in
relation to Values Education experience frequency, those indicating a response of never for the
frequency were de-selected in order to improve the dataset

The Chi-Square test thus explored the relationship between positive and negative
attitude scores with this new range of Values Education experience frequencies in the selected
dataset. The data in Figure 1 demonstrates the percentage of positive/negative attitude
responses within each frequency level of Values Education experience. The data shows that as
the frequency of participants’ experience with Values Education increases, the percentage of
positive attitude responses increases. For example, for those who indicated they rarely
experienced Values Education, only 28.6% held an overall positive attitude of African migrants.
This percentage increases to 50% for those who answered sometimes, 66.7% for those who
answered often, and continues to increase to 71.4% for those who answered very often. This
demonstrates a direct correlation between the frequency of Values Education experience and

positive attitudes towards African migrants in Malta.
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In contrast, as the frequency of Values Education experience increases, the percentage
of negative attitudes decreases. For those who indicated they rarely experienced Values
Education, 71.4% held an overall negative attitude towards African migrants. This percentage
decreases to 50.0% for those who answered sometimes, 33.3% for those who answered often,
and 28.6% for those who answered very often. This demonstrates an inverse relationship
between the frequency of Values Education experience and overall average attitudes towards
African migrants.

Moreover, this test generated both the Cramer’s V score and the P value. Cramer’s V is
the measure of association between two categorical (hominal) variables. It is scored between
[0.0] and [1.0] with scores of [0.0] to [0.29] indicating a weak relationship, [0.30] to [0.49]
indicating a moderate relationship, and anything above [0.50] indicating a strong relationship.
The Cramer’s V score for association between the frequency of Values Education experience and
the positive or negative attitude scores is [0.33] indicating a moderate relationship. The P value
indicates how statistically significant a relationship is by demonstrating what percentage of the
time a relationship will be discovered coincidentally. Scores less than or equal to [0.05] indicate
a statistically significant relationship. The P value here is [0.05] indicating that the correlation
between one’s frequency of Values Education and their attitudes is statistically significant.

The general purpose of this study is to examine this relationship between Values
Education and attitudes towards African migrants. From this data, a clear relationship is
demonstrated in which experience with Values Education increases the prevalence of more
positive attitudes while at the same time limiting that of negative attitudes. As the data has also
indicated that this relationship is both statistically significant and moderately strong, it is clear

that Values Education is definitively related to attitudes in a positive way. This finding is
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important to the remainder of this study as subsequent analytical tests explore different aspects
of Values Education in order to determine which factors involved may be contributing to this
significant relationship.

It is also interesting to point out the data in Figure 1 demonstrates that the variance in
percent of attitude responses from one frequency to another is greatest in the jump from rarely
to sometimes. The percentage for positive attitudes in this space increased by 21.4 percentage
points while negative attitudes decreased by 21.4 percentage points. The variation in
percentage of attitude responses differs by 16.7 percentage points from sometimes to often and

4.7 percentage points from often to very often.
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Figure 1. Crosstab Comparing Rates of VE Experience with Percentages of Positive and Negative Attitudes

Investigating Evaluations of Values Education and Attitudes
The previous test demonstrated a definitive relationship between the frequency of
Values Education and participants’ overall attitudes towards African migrants. This second

collection of tests seeks to answer the question, “Does an individual’s evaluation of their Values
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Education experience correlate with their attitude responses?” Participants were asked to
indicate how positive or negative their Values Education experiences were along with how
useful they consider those experiences to be in their personal and social lives. As discussed in
the methodology section, these two variables were combined to create an average evaluation
score regarding participants’ perception of their Values Education experiences.

Their average scores were rounded to create a categorical evaluation score which was
used in the compare means test to examine the shift in average attitude scores from negative to
positive levels of Values Education evaluations. Only one participant indicated an evaluation
score of less than slightly negative but answered | don’t know to too many of the attitude
guestions to generate an average attitude score. Thus, the compare means test only generated
data for those who indicated Values Education evaluation scores between slightly negative and
very positive.

The data in Table 2 displays a general upward trend in the attitude mean scores as the
evaluation scores increase. Those who indicated a slightly negative experience with Values
Education generated a mean average attitude score of [1.0] (very negative) while those with a
very positive evaluation of Values Education generated a mean average attitude score of [4.6].
Generally, the mean attitude scores differ by at least [0.6] indicating a significant variance from
one evaluation level to the next. However, those indicating a neutral evaluation generated a
mean attitude score of [3.7], which is higher than the mean attitude score of those with a
slightly positive evaluation [3.1]. Additionally, the variance in mean attitudes from slightly
negative evaluations to neutral evaluation is [2.7] points, well above the [0.6] threshold for

significance and was the largest degree of variance.
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Table 2. Means: VE Evaluation & Attitude Average

Evaluation Mean Response Count Std. Deviation
Slightly Neg 1.0 2 0.0
Neutral 3.7 13 1.7
Slightly Pos 3.1 12 1.5
Positive 3.8 21 1.3
Very Pos 4.6 17 0.9
Total 3.8 65 1.5

As a general correlation between participants’ evaluations of Values Education and their
average attitude scores was found in the previous test, the Chi-Square test was utilized to
explore this correlation further and to determine the strength of this relationship. The data
displayed in Table 3 indicates what percentage of positive and negative attitude responses were
calculated within three evaluations of Values Education: negative, neutral, and positive. A direct
relationship between evaluation and positive attitudes is shown since the percentage of positive
answer responses increase as the evaluations become more positive. An inverse relationship
between evaluation and negative attitudes is also demonstrated as the percentage of negative
attitude responses decrease as evaluations become more positive. Thus, there is a general
correlation between participants’ evaluation of their Values Education experience and their
positive/negative attitudes. However, the P value is scored at [0.42] indicating that this

correlation is not statistically significant.

Table 3. Chi-Square Crosstab of VE Evaluation

Attitude Evaluation of Values Education Total
Negative  Neutral Positive %'s
Positive 40.0% 44.4% 61.4% 56.9%
Negative 60.0% 55.6% | 38.6% 43.1%
Total %'s 8.6% 15.5% 75.9% 100.0%
PValue: 0.42
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Investigating Values Education Locations

This next collection of tests explores the correlation between Values Education
experiences in various locations (in school, at home, in extracurricular activities) with the
attitude scores. Does Values Education in one location more strongly correlate to the attitudes
than others? To begin, the Chi-Square test was conducted for each of the Values Education
locations to see what kind of relationship is present between these and the attitudes.

The first location item explored is Values Education in school. For those who
experienced such activities in school, 66.7% held positive attitudes and 33.3% held negative
attitudes. In contrast, for those who did not experience Values Education in school, 33.3% held
positive attitudes while the majority of these at 66.7% held negative attitudes. Thus, a direct
relationship between Values Education in school and attitudes is present while an inverse
relationship is demonstrated for negative attitudes. Moreover, the Cramer’s V is scored at [0.4]
indicating a moderate relationship while the P value at [0.01] indicates this relationship is
statistically significant.

The second item explored is Values Education at home. For those who did indicate such
experience, 56.2% held positive attitudes while 43.8% held negative attitudes. However, this is
very similar to the results for those who did not experience Values Education at home with
57.1% holding positive attitudes and 42.9% holding negative attitudes. Moreover, the Cramer’s
V at [0.09] indicated a weak relationship while the P value at [0.94] indicated a lack of statistical
significance.

This third item explored Values Education in extracurricular activities such as youth,
religious groups, athletic, or other community groups. For those with Values Education

experience here, 60.9% held positive attitudes while 39.1% held negative attitudes. Of those
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without such experience, 42.9% held positive attitudes while 57.1% held negative. As is similar
in the results of Values Education in school, a direct relationship is present between Values
Education in extracurricular groups and attitudes while an inverse relationship is present for
negative attitudes. However, the Cramer’s V at [0.15] indicates a weak relationship while the P

value at [0.23] indicates a lack of statistical significance.

Table 4. Crosstab # of VE Locations and Attitudes

Attitude Loc:tion Locaztions Locaiions Totals
Positive | 47.1% 47.6% 75.0% 5633%
Negative | 52.9% 52.4% 25.0% 432_5%

Totals 29.3% 36.2% 34.5% 103%%

Cramer's V: 0.26
Pvalue: 0.25

Following the examination of the correlation between the attitudes and each of the
Values Education locations, a Chi-Square crosstab was run to determine whether participants
who experienced Values Education in two or three locations were more likely to respond with
positive attitudes. Table 4 above demonstrates that the percentage of positive attitudes
generally increases as the number of locations participants experienced Values Education
increases. However, the increase in percentage is very slight from 1 location to 2 locations with
more participants in both categories indicating negative responses at 52.9% and 52.4%
respectively. The biggest variance is between 2 locations and 3 locations with positive attitudes
rising by 27.4 percentage points and negative attitudes decreasing by the same. However, the

Cramer’s V at [0.26] indicates a weak relationship between the number of locations Values
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Education is experienced in and the attitude scores. Additionally, the P value at [0.25] indicates
this relationship lacks statistical significance.
Investigating Values Education Levels

The next set of tests explore the correlation between the attitudes and different
educational levels of Values Education, namely primary, secondary, post-secondary, and tertiary.
Does Values Education in one level more strongly correlate to the attitudes than others? To
answer this question, the Chi-Square test was conducted for each of the Values Education levels
to see what kind of relationship is present between these and the attitudes.

The first level item explored is Values Education in primary school. For those who
experienced such activities at the primary level, 60.9% held positive attitudes and 39.1% held
negative. In contrast, for those who did not experience Values Education at the primary level,
57.5% held positive attitudes while 42.5% held negative attitudes. Thus, a direct relationship
between Values Education in primary school and attitudes is present as the percentage of
positive responses increases with primary experience while an inverse relationship for negative
attitudes is demonstrated as the percentage of negative responses decreases. However,
participants here more often responded positively regardless of their experience with Values
Education in primary school. Moreover, the Cramer’s V is scored at [0.03] indicating a weak
relationship while the P value at [0.79] indicates a lack of statistical significance.

The second level item explored is Values Education in secondary school. For those who
experienced such activities at the secondary level, 63.4% held positive attitudes and 36.6% held
negative. In contrast, for those who did not experience Values Education at the secondary level,
50.0% held positive attitudes and 50.0% held negative attitudes. Thus, a direct relationship

between Values Education in secondary school and attitudes is present as the percentage of

94



positive responses increases with secondary experience while an inverse relationship is
demonstrated for negative attitudes as the percentage of negative responses decreases.
However, the Cramer’s V is scored at [0.13] indicating a weak relationship while the P value at
[0.30] indicates this relationship lacks statistical significance.

The third level item explored is Values Education in post-secondary school. For those
who experienced such activities at the post-secondary level, 57.7% held positive attitudes and
42.3% held negative. In contrast, for those who did not experience Values Education at the post-
secondary level, 59.5% held positive attitudes while 40.5% held negative attitudes. However,
participants here more often responded generally positively regardless of their experience with
Values Education in post-secondary school. Additionally, a direct relationship between post-
secondary experience and attitudes is not demonstrated as the percentage of positive
responses decrease with post-secondary experience while the percentage of negative responses
increases. Moreover, the Cramer’s V at [0.02] indicates a weak relationship while the P value at
[0.89] indicates a lack of statistical significance

The fourth level item explored is Values Education in tertiary school. For those who
experienced such activities at the tertiary level, 75% held positive attitudes and 25% held
negative. In contrast, for those who did not experience Values Education at the tertiary level,
53.2% held positive attitudes while 46.8% held negative attitudes. A stronger direct relationship
is demonstrated here with positive attitudes rising by 21.8 percentage points with tertiary
experience while an inverse relationship is demonstrated as negative attitudes fall at the same
rate. Additionally, those who experience Values Education at the tertiary level were three times

more likely to indicate positive attitudes. Moreover, the Cramer’s V at [0.34] indicates a
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moderate relationship between tertiary Values Education and attitudes while the P value at
[0.04] indicates statistical significance.

To determine whether experiencing Values Education at more educational levels
correlated with the attitudes, a Chi-Square cross-tabulation was run to explore the variance in
percentages of positive and negative attitude responses at the different number of level
experiences. Generally, the data shows and upward trend in attitude responses as the number
of levels increases. Positive attitudes were indicated 52.4% of the time for those with Values
Education experience in one level and increased slightly to 58.8% for two levels of experience,
60% for three levels, and 100% for those experiencing Values Education in all four educational
levels. Negative attitudes decreased from one level at 47.6% to two levels at 41.2%, 40% at three
levels, and dropped dramatically to 0% for those who indicated all four levels of Values
Education. Moreover, the Cramer’s V at [0.30] indicates a moderate relationship, but the P value
at [0.29] indicates a lack of statistical significance.

Investigating Values and Concepts

Generally, the data indicates a direct correlation between Values Education and Maltese
youths’ attitudes towards African migrants. This next set of tests looks more specifically at the
two underlying values most emphasized in Values Education: tolerance and empathy.
Additionally, as this study is exploring Values Education as a potential means to increase
integration opportunities for African migrants and the social cohesion between these and
Maltese populations, two particularly relevant concepts which apply the values of tolerance and
empathy, namely discrimination and racism, are also explored. The correlation between these
values and concepts with attitudes are investigated separately by those experienced in schools

and those experienced outside of schools.
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First, experiences in school with the value tolerance were explored. Of those with such
experience, 65.9% held positive attitudes while 34.1% held negative attitudes. In contrast, those
without such experience were more likely to hold negative attitudes at 57.9% while only 42.1%
held positive attitudes. A direct relationship between tolerance in school and positive attitudes is
demonstrated while an inverse relationship with negative attitudes is shown. However, the
Cramer’s V at [0.22] indicates a weak relationship with the P value at [0.07] indicates this
relationship is only slightly significant.

Next, experiences in school with the value of empathy were explored. Of those with
such experience, 68% held positive attitudes while 32% held negative, and those without such
experience were more likely to hold negative attitudes at 52.6% than positive attitudes at
47.4%. While a direct relationship between experiences in school and the value of empathy with
positive attitudes is present along with an inverse relationship with negative attitudes, the
Cramer’s V at [0.15] and the P value at [.023] indicate a weak and statistically insignificant
relationship.

Then, experiences in school with the concept discrimination were explored. Those with
such experience were more likely to indicate positive attitudes at 71.1% than negative at 28.9%
while those without such experience were more likely to indicate negative attitudes at 60% than
positive at 40%. A stronger direct relationship is present between Values Activities which discuss
discrimination as the percent of those indicating a positive response rose 31.1 percentage points
as participants indicated their experience with this concept. Those with such experience were
nearly 2.5 times more likely to indicate positive attitudes. Moreover, the Cramer’s V indicated a
moderate relationship with a score of [0.31] while the P value at [0.01] indicated that this

relationship is statistically significant.
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The next item explored is school experiences with the concept of racism. Of those with
such experience, 71.8% held positive attitudes while 28.2% held negative attitudes. Those
without such experience were more likely to indicate negative attitudes at 62.5% than positive
attitudes at 37.5%. A strong direct relationship is present between the concept of racism and
attitudes as the percent of those indicating a positive response rose 34.3 percentage points as
participants indicated their experience with this concept. Additionally, participants who have
experience with this concept in schools are 2.5 times more likely to indicate positive attitudes.
Moreover, this relationship is moderate with a Cramer’s V of [0.34] and is especially statistically
significant with a P value of [0.00].

Additionally, these values and concepts experienced outside of school were
investigated. The first of these was experiences with the value of tolerance outside of school. Of
those with such experience, 65.9% held positive attitudes while 34.1% held negative attitudes.
In contrast, those without such experience were more likely to hold negative attitudes at 54.5%
while 45.5% held positive attitudes. A direct relationship between tolerance in school and
positive attitudes is demonstrated while an inverse relationship with negative attitudes is
shown. However, the Cramer’s V at [0.12] indicates a weak relationship with the P value at
[0.12] indicating this relationship is not statistically significant.

Next, experiences outside of school with the value empathy were explored. Of those
with such experience, 59.1% held positive attitudes while 40.9% held negative attitudes. Those
without such experience were also more likely to hold positive attitudes at 58.5% than negative
attitudes at 41.5%. Thus, as participants’ responses were comparable regardless of their

experience with the value of empathy outside of school, no direct correlations were discovered.
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Moreover, the Cramer’s V at [0.00] and the P value at [.096] indicate a weak and statistically
insignificant relationship.

Then, experiences outside of school with the concept discrimination were explored.
Those with such experience were more likely to indicate positive attitudes at 67.6% than
negative at 32.4% while those without such experience were slightly more likely to indicate
negative attitudes at 53.8% than positive at 46.2%. A direct relationship between the concept of
discrimination experienced outside of school and positive attitudes is demonstrated while an
inverse relationship with negative attitudes is shown. However, this relationship is weak with a
Cramer’s V of [0.21] and is not statistically significant with a P value of [0.08].

The last item explored experiences outside of school with the concept of racism. Of
those with such experience, 65% held positive attitudes while 35% held negative attitudes.
Those without such experience were slightly more likely to indicate negative attitudes at 52.2%
than positive attitudes at 47.8%. A direct relationship between the concept of racism
experienced outside of school and positive attitudes is demonstrated while an inverse
relationship with negative attitudes is shown. However, this relationship is weak with a Cramer’s
V of [0.17] and is not statistically significant with a P value of [0.18].

Investigating the Mitigating Factors

As discovered through previous tests, Values Education correlates with attitude scores
in a variety of ways. The frequencies of experience with such activities, the location and
educational level of such experiences, and the types of values and concepts emphasized have
been addressed. However, previous studies have attributed the variance in attitudes towards

immigrants to other factors, such as socio-demographic characteristics. As such, the next
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collection of tests explores the correlation between the socio-demographic factors collected in
the survey with the attitude scores.

Gender was the first factor explored. Females were generally more likely to demonstrate
positive attitudes at 62.8% than negative at 37.2% while males were only slightly more likely to
demonstrate negative attitudes at 52.6% than positive at 47.4%. While a direct relationship
between gender and attitudes is demonstrated, only 28% of overall respondents were male. As
these results were not stratified to generate two equal male and female populations, they are
generally unreliable. Moreover, the Cramer’s V at [0.14] and P value of [0.26] indicate a weak
and statistically insignificant relationship between gender and attitudes here.

The next factor explored was participants’ indicated employment status. Respondents
were divided into two categories — those employed full-time and those who were not employed
full-time. Those with a full-time job were nearly twice more likely to indicate a positive attitude
at 65.5% than a negative attitude at 34.5%. However, those without full-time employment also
indicated positive responses more often at 52.9% than negative at 47.1%. Thus, no direct
relationship was discovered between employment status and positive/negative overall
attitudes. Moreover, the Cramer’s V at [0.13] and the P value of [0.31] indicate a weak and
statistically insignificant relationship.

The following factor to be explored was participants’ highest level of completed
education. Respondents were divided into two categories — those with university experience
and those without. Those with university experience were generally more positive in their
attitude responses with 66.7% indicating positive attitudes and 33.3% indicating negative

attitudes. However, those without university experience were also slightly more likely to
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indicate positive responses at 51.5% than negative at 48.5%. However, with a Cramer’s V score
of [0.15] and a P value of [0.22], this relationship is considered to be weak and insignificant.

The last two mitigating factors explored are related to participants’ contact with African
migrants. First, their rate of contact is explored in correlation with the attitudes scores.
Participants were split into five groups based on their responses to the contact question — never,
rarely, sometimes, often, and very often. The data in Table 5 indicates that as participants’ rate
of contact increases from never to any degree of contact ranging from rarely to very often, they
are more likely to indicate positive attitudes towards African migrants. However, the data fails
to demonstrate a correlation between an increasing rate of contact with an increasing
prevalence of positive attitudes. For example, those who rarely experience contact with
migrants demonstrated positive attitudes 60.7% of the time but when that contact rate
increases to sometimes, the percentage of positive responses decreases to 54.5%. Again, as the
rate of contact increases to often the percentage of positive responses surges to 77.8%.
Moreover, the Cramer’s V score of [0.27] and P value of [0.33] indicates this relationship is weak

and not statistically significant.

Table 5. Rate of Contact with African Migrants and Attitudes

Attitudes never rarely sometimes often very often Totals
Positive 20.0% 60.7% 54.5% 77.8% 60.0% 37 /58.7%

Negative | 80.0% 39.3% 45.5% 22.2% 40.0% 26 /41.3%
Totals 7.9% 44.4% 17.5% 14.3% 15.9% 63 /100%

Cramer's V: 0.27

P Value: 0.33
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While the rate of contact is a weak indicator of participants’ attitudes, their evaluation
of that contact was assumed to correlate more strongly. As such, the Chi-Square cross-
tabulation was run to explore this relationship between participants’ evaluation of their contact
experience with African migrants and their coinciding attitudes towards this group. Respondents
were divided into three categories based on their evaluations of such contact — negative,
neutral, and positive. The date in Table 6 demonstrates a strong correlation between these
variables. As contact evaluation grows more positive, the prevalence of positive attitude
responses increases in percentage and negative attitudes decrease in percentage. For example,
moving from negative to neutral to positive contact evaluation categories, the percentage of
positive attitude responses surges from 9.1%, to 50.0%, and increases again to 85.7%,

respectively.

Table 6. Contact Evaluation and Attitudes

Attitude | Negative | Neutral | Positive Totals

Positive 9.1% 50.0% 85.7% 37 /58.7%

Negative 90.9% 50.0% 14.3% 26 /41.3%

Totals 17.5% 38.1% 44.4% 63/100%

Cramer's V: 0.58
P Value: 0.00

Additionally, those who negatively evaluate such contact are nearly ten times more
likely to indicate a negative attitude towards this group while those positively evaluating their
contact with African migrants are six times more likely to indicate a positive attitude response
towards this group. Moreover, with a Cramer’s V score of [0.58] and a P value of [0.00] this

relationship is considered strong and statistically significant.

102



Comparing the Impact of Relevant Factors

As noted in the previous tests, a number of factors have been proven to have a
moderate or strong correlation with the sample of Maltese youths’ attitudes towards African
migrants. These items are participants’ frequency of Values Education experience, Values
Education activities experienced in school, particularly at the tertiary level, and those which
emphasize the concepts of discrimination and racism. Additionally, participants’ evaluation of
their contact with African migrants has shown to be of particular relevance as well. These
factors were run through a multiple regression test. As noted in the Methodology, a multiple
regression is used to explore the relationship between several independent variables and a
dependent variable in order to determine which factors correlate more strongly. Additionally,
the impact of higher education is also measured in order to compare this factor with Values
Education at the tertiary level.

The first data generated by a multiple regression is the R value and the R? which indicate
how strong of a predictor the set of independent variables are in relation to the attitudes and
what percentage of the variance in attitudes can be attributed to these factors. The R value here
is [0.76] indicating these factors combined yield a strong level of prediction of participants’
attitude scores. The R is [0.57] indicating that 57% of the variance in attitude scores can be
explained using these factors. Additionally, the P value for this set is [0.00] indicating a
statistically significant relationship between these factors and the attitude scores.

The second set of data generated in a multiple regression is the beta coefficient and the
P values for each of the independent variables indicating how strongly they impact the average
attitude scores. Participants’ frequency of Values Education experiences received a beta score of

[0.26] meaning that for every single-unit increase in frequency of experience, the attitude scores
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rose by 0.26 points on average. However, with a P value of [0.08] this relationship is only
moderately statistically significant. Values Education experience in school received a beta score
of [0.78] indicating that such experience increased average attitudes by nearly a whole level.
Moreover, the P value at [0.04] indicates this relationship is statistically significant.

Both of the concepts which have been shown to correlate strongly with the attitudes
were explored here. Values Education experiences with the concept of discrimination received a
beta score of [1.01] indicating a strong impact on the attitudes. The P value at [0.01] indicates a
statistically significant relationship. Experiences with the concept of racism received a beta score
of [0.85] indicating a strong increase in attitude scores while the P value for this item at [0.03]
shows this relationship to be statistically significant.

As this study seeks to explore the difference between a higher education and a specific
Values Education, both the level of highest education completed by participants and their
experience with Values Education at the tertiary level are included in the multiple regression.
Having university experience received a beta score of [0.26] indicating a slight increase in
average attitude scores. However, the P value at [0.52] indicates a lack of statistical significance.
Values Education in tertiary school received a beta score of [0.75] indicating a moderate
increase in attitude scores. With a P value of [0.08], this relationship is slightly statistically
significant.

Lastly, participants’ evaluation of their contact with African migrants was shown to be
related to their attitude scores. This item received a beta score of [0.70] indicating a moderate
increase in attitude scores. Additionally, the P value scored at [0.00] indicates that this

relationship is statistically significant.
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Concluding Remarks

The purpose of this quantitative study is to explore the relationship between Values
Education and Maltese youths’ attitudes towards African migrants in Malta. A number of
exploratory tests were conducted utilizing a variety of scores and coefficients to determine the
strength and significance of correlations. This generated a multi-faceted understanding of the
relationship between Values Education and attitudes and indicated which factors contribute
more to this relationship.

This chapter presented the findings of these tests in sections addressing specific
guestions and assumptions. The first section presented the prevalence of different responses to
each section of the survey including socio-demographic factors, experiences with Values
Education, and general attitudes. While significantly more females than males participated in
the survey, the results indicated a fairly even distribution in the prevalence of different socio-
demographic factors and experiences with Values Education. Thus, the sample population was
shown to be varied and more representative of the greater Maltese youth population.
Additionally, the even distribution of experience frequencies with Values Education allowed for
a deeper exploration of the relationship between Values Education and attitudes.

The second section presented the data pertaining to the correlation between
participants’ frequency of Values Education and their attitude scores. A clear and significant
relationship was demonstrated between these variables. Specifically, it was determined that a
higher frequency of experience does definitively correlate with an increasing prevalence of
positive attitudes and a decreasing prevalence of negative attitudes. Additionally, as such
frequency increases, the mean average attitude scores increased indicating that not only the

prevalence of positive attitudes increases but that the strength of such attitudes also increases.
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Next, the relationship between participants’ evaluation of their Values Education
experience and their attitudes was explored. A general correlation was demonstrated between
evaluations of experience and attitudes in which more positive evaluations were related to
more positive attitudes while more negative evaluations were related to more negative
attitudes. Both the prevalence and strength of positive and negative attitudes were found to
relate to such experience evaluations. However, this relationship generated a weak P value
indicating a lack of statistical significance.

This was followed by two sections which addressed the variation in attitudes based on
Values Education in different locations. Values Education in schools demonstrated the strongest
and most statistically significant relationship with attitudes over such experiences in other
locations. Values Education in extracurricular spaces and at home were not determined to
correlate significantly to the attitudes. For those who have experienced Values Education in
more than one location, the data indicated more positive attitudes with the biggest increase in
prevalence existing in the move from two locations to all three. However, this relationship was
not shown to be statistically significant.

The following section addressed the variation in attitudes based on Values Education in
different educational levels. Direct relationships were determined between the attitudes and
Values Education at the primary, secondary and tertiary level while such experiences at the
post-secondary level were shown to have little effect. However, such experiences at the tertiary
level were the only ones which demonstrated a strong and significant relation to attitudes.
Those at the secondary level were also shown to be moderately significant and also much more

accessible than tertiary experiences.
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The next section addressed the relationship between specific values and concepts as
they are experienced in and out of the school setting to see how these differed in correlation
with the attitude scores. While the values and concepts explored were determined to have
weak and insignificant relationships with the attitudes when experienced outside of school,
those within school demonstrated stronger impacts. The values of tolerance and empathy were
shown to have a positive relationship with attitudes but this was not determined to be
significant. However, the concepts of discrimination and racism, when discussed in schools,
were found to greatly and significantly correlate with the attitudes.

The following section addressed the possible mitigating factors by exploring the
relationships between different socio-demographic characteristics and attitude scores. Weak
and insignificant relationships between attitudes and variables such as gender, employment
status, and highest level of completed education were demonstrated. An exploration of the
frequency of contact with African migrants also demonstrated a weak correlation with the
attitudes while participants’ evaluation of their contact demonstrated a strong and statistically
significant relationship with their coinciding attitudes. Those who indicated a negative
evaluation of that contact were 91% likely to indicate negative attitudes while those with
positive evaluations were 85.7% likely to demonstrate positive attitudes. Neutral evaluations
indicated a 50/50 likelihood for either positive or negative attitude scores.

Finally, this chapter ended with an analysis of the combined impacts of the factors and
items determined to be moderately or strongly correlated with the attitude scores and of
particular statistical significance. About 57% of the variance in attitude scores was attributed to
a combination of significant factors including participants’ frequency of Values Education

experience, Values Education activities experienced in school, particularly at the tertiary level,
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and those which emphasize the concepts of discrimination and racism. Participants’ evaluation
of their contact with African migrants and their highest level of completed education were also
included.

Participants’ frequency of Values Education experiences demonstrated a moderate
impact on attitudes, though this impact was only slightly significant when compared to that of
other factors. Values Education experience in school demonstrated a strong and significant
impact on attitudes. The concepts of discrimination and racism when discussed in schools both
demonstrated a strong and significant impact on attitudes while a university degree
demonstrated only a slight impact, though statistically insignificant. However, Values Education
in tertiary school demonstrated a strong and slightly significant impact on attitudes. Lastly,
participants’ evaluation of their contact with African migrants was shown to be strongly and
particularly significant in their relation to their attitude scores.

Overall, the data reflects a significant relationship between Values Education and
Maltese youths’ attitudes towards African migrants. The next chapter will discuss these findings
in more detail and demonstrate how this data is meaningful in understanding the relationship

between Values Education in Malta and attitudes towards African migrants.
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Data Discussion

The purpose of this study is to explore the impact of Values Education on Maltese
youths’ attitudes towards African migrants. This topic was chosen both due to a personal
interest in understanding the development of such attitudes and because negative attitudes
towards this group have become an obstacle to the successful integration of approved asylum-
seekers into the greater Maltese society. Feelings of discrimination and racism have forced a
number of African migrants to live in isolation thus decreasing their opportunities to positively
engage with Maltese individuals and improve the relationship between these communities.

This chapter discusses the findings from this study and demonstrates that Values
Education has had a positive impact on Maltese youths’ attitudes towards African migrants. The
various findings from the previous chapter will be analyzed and interpreted more thoroughly in
order to show how the data is meaningful for our understanding of the relationship between
Values Education and the attitudes studied. Additionally, this chapter gives recommendations
for how to improve attitudes using Values Education based on the impacts of the different
aspects and factors of this educational approach. The next chapter will take these findings and
connect them back to the greater literature on this subject.

This chapter is subdivided in a similar order as the previous chapter which presented the
data findings. The first section discusses the frequencies of responses and what they mean for

attitudes and for Values Education in Malta. The second section indicates that while
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participants’ positive evaluation of their experiences with Values Education may improve their
attitudes, this evaluation may not be as important as other factors. The third section
demonstrates the strengths of impact on attitudes based on various locations of Values
Education with experiences within schools demonstrating the strongest impact. Additionally, the
fourth section demonstrates that such experiences at the tertiary level are the most influential
in the formation of positive attitudes. However, as a number of Maltese youths will not attend
university, Values Education activities at the secondary level, also significant in their impact, are
the most widely accessible. As such, Values Education within educational institutions at the
secondary and tertiary levels can have the greatest positive impact on attitudes in Malta.

A subsequent section addresses the impacts of values such as tolerance and empathy as
well as concepts such as discrimination and racism. Values Education activities in schools
emphasizing the concepts of discrimination and racism are found to be the most influential
factors in improving attitudes. These concepts move young people beyond an abstract
conception of pro-social values and create opportunities for young people to put these values
into practice through real-world scenarios.

Additionally, the various socio-demographic factors are explored to determine how
these may be mitigating the impact of Values Education on attitudes. The factors explored
include gender, employment status, the highest level of completed education, frequency of
contact with African migrants, and the evaluation of that contact. The majority of these factors
demonstrated weak and insignificant impacts on the attitudes. However, participants’
evaluation of their contact with African migrants was shown to have a strong and significant
correlation with the attitudes. Both positive and negative contact with African migrants is shown

to influence attitudes considerably. As such, it is suggested that Values Education should include
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opportunities for positive and constructive contact in order to maximize the potential for
improving attitudes.

Lastly, the combined impact of relevant factors is explored. Each of these factors is
compared to determine which are having a greater impact on the formation of positive
attitudes. Those demonstrating the strongest correlation with the attitude scores were Values
Education experiences emphasizing the concepts of discrimination and racism while the highest
level of completed education factor demonstrated the weakest impact.

Response Frequencies

There were a total of 69 survey participants in this study exhibiting a variety of
experiences, viewpoints, and socio-demographic characteristics. As noted in the Data Findings
section, nearly three-quarters of respondents were female and roughly half completed a
university degree. Additionally, nearly half of participants indicated they were employed full-
time. While the results were not stratified to create a more evenly divided sample population in
terms of gender, the variations between other factors were fairly even making the sample group
a little more representative of the greater population of Maltese youths.

As the research question pertains to the relationship between Values Education and
Maltese youths’ attitudes towards African migrants, it was necessary to generate data
representing a variety of Values Education experiences. Participants’ frequency and level of
experience with Values Education varied greatly in the sample population. A little over a third of
the sample indicated their experience to be often, slightly fewer indicated their experience to be
sometimes, and a number also indicated they had such experiences very often or never at all.

The wide variation in this populations’ experience with Values Education could mean a

number of things. This potentially indicates that the educational system in Malta lacks a direct
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and widely applied Values Education approach in which this pedagogy is made explicit to
students in all schools. It could also be indicative of potentially different educational approaches
between the government-run and privately-run educational institutions. Further, this variation
in experience in the sample population could be due to differing understandings of the concept
and the resulting over or under reporting of such experiences. While the survey offered a brief
and concise definition of Values Education, it was up to participants to apply this knowledge to
their own experience. Thus, the level of application may be different for each individual which
could yield a slightly different result. While the variation in Values Education experience allows
this study to explore more deeply the relationship between this educational approach and
Maltese youths’ attitudes towards African migrants, the degree of variation reflects the notion
that such experiences are not widely understood or accessible in Malta. Additional studies could
further our understanding here by exploring the different Values Education opportunities in
more detail and investigating their quality and effectiveness at influencing such attitudes.

It is also important to note the variation in attitude responses. There were seven
possible answer choices for the majority of the attitude questions with varying degrees of
negative and positive options (as well as an option for participants to respond with / don’t
know). In all but one of these questions, the largest group of respondents answered with
strengths of negativity. It is important to note that the prevalence of strongly negative
responses was far greater than that of strongly positive responses. The most common of
positive responses was slightly positive with fewer indicating positive. Very few respondents
indicated very positive attitudes. However, neutral and positive responses alike were both

considered positive for data analysis purposes.

112



Thus, while negative overall responses were the most common of the three, the
combined neutral and positive responses represented a larger portion of the sample population.
This indicates that the majority of Maltese youths generally don’t hold negative attitudes
towards African migrants. However, the strength of positive responses was less powerful than
the strength of negative responses which often brought the mean average attitude scores for
various attitude questions down into the range of slightly negative. This indicates that those
with negative attitudes demonstrate stronger attitudes than those with positive attitudes. Thus,
while overall negative attitudes may be less common than neutral and positive attitude
combined, they are more strongly held.

The question generating negative responses most often was the perceived contributions
to the crime rate by African migrants. Just over half of respondents, at 55%, indicated that this
group increases the crime rate in ranges from slightly to strongly increase. However, when
asked about how African migrants impact Malta as a living place, only 44% reported negative
responses. When thinking abstractly about African migrants’ impacts on Malta as a living place,
participants were generally more positive; but when considering a real example of such an
impact respondents generally responded negatively. This is a particularly interesting finding and
will be discussed in greater detail in the following chapter.

This trend was also present in participants’ responses to questions regarding the
perceived cultural impacts made by African migrants. When asked how positive or negative the
cultural impact of African migrants is, less than half of respondents, at 41%, indicated a negative
impact. However, when asked an abstract question about their evaluation of diversity as a
hindrance or an asset to Malta, 80% of respondents replied positively. Thus, when thinking

abstractly about cultural impacts, the majority of Maltese youths are in support of an eclectic

113



and diverse population. But when the concept of diversity is narrowed down to a conversation
regarding a specific cultural group, African migrants, this support for diversity is no longer
popular.

It is possible that Values Education experiences in Malta are successful in encouraging
support for pro-social values and attitudes including tolerance, acceptance, and respect for
diversity but failing to consistently draw connections between these abstract values and their
applications in real life. The purpose of Values Education is not simply to instill pro-social values
but to see these values applied in everyday life. It is not just about knowing which values
increase the wellbeing of self and others, but actually practicing these values. In the case of
Malta, perhaps support is being raised for such positive values but that young people are lacking
enough opportunities to engage with and practice applying these positive values in real-world
scenarios.

The survey also asked participants to indicate their perceptions of African migrants’
impacts on economic life in Malta. In contrast to the perceived cultural and living space impacts,
participants generally responded more negatively to the abstract question with 54% of
respondents demonstrating attitudes that African migrants are having a negative impact on the
Maltese economy. Moreover, this question generated the second most prevalent rate of
negative responses. As such, the sample population indicated greater concerns regarding
perceived threats to the economy than the culture.

However, in response to a specific economic concern, the perceived impact African
migrants are having on jobs in Malta, fewer respondents indicated negative attitudes at 49%.
While this number is still nearly half of the sample population, the prevalence of negative

responses dropped when participants were asked to consider a real example of an economic
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impact rather than the abstract concept of such impacts. This is an interesting difference to
note, however reasons for this variance were not specifically addressed within the scope of this
study.

Investigating the Frequency of Values Education and Attitudes

The main research topic addressed in this study is whether or not Values Education
experiences have a positive impact on attitudes towards African migrants. As such, the first
research question addressed here is what kind of relationship exists between participants’
frequencies of experience with Values Education activities and their attitudes towards African
migrants. The first test of this relationship compared the mean average attitude scores for
participants based on their experience frequency level (e.g. rarely to very often). The data
demonstrated a significant upward trend in average attitude scores as the frequency of Values
Education experience increased indicating that the more often participants experienced Values
Education, the more positive their attitudes were towards African migrants.

It is important to note that the mean average attitude scores for each frequency level
were between [3.1] and [3.9]. Scores closer to [3] indicate slightly negative attitudes while those
closer to [4] indicate more neutral attitudes. As noted in the previous subsection, the mean
average attitude scores typically reflect more negative attitudes due to the fact that the
negative attitudes demonstrated in the survey responses were more strongly held than the
positive attitudes. However, these mean scores generally increased by a significant amount as
the frequency of Values Education experience increased. Thus, while strongly negative
responses are still common, Values Education experiences have been successful in minimizing
the prevalence of such negative responses. As such, the data demonstrates that Values

Education is making a positive and significant impact on attitude responses. However, as the
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prevalence of stronger positive attitudes only slightly increased allowing the overall mean
average attitude score to remain slightly negative at [3.85], the impact of Values Education on
attitudes can still be improved or further maximized.

Once this relationship between the frequency of Values Education experience and
attitudes was established, the Chi-Square cross-tabulation was generated to compare the
prevalence of positive and negative attitude responses with the various experience frequency
levels. The data indicated a statistically significant relationship between experience frequency
and attitudes with an increase in the prevalence of positive attitudes for each increase in
frequency level and a decrease in the prevalence of negative attitudes. While the previous test
demonstrated the strength of negative attitudes lessened with more experience, the Chi-Square
showed that by experiencing Values Education more often, individuals were more likely to
respond with generally positive attitudes towards African migrants.

Additionally, the biggest spike in the prevalence of positive attitude responses from one
frequency level to another was demonstrated in moving from rarely to sometimes in which the
percentage of positive responses increased from 28.6% to 50.0%. This indicates that only a
moderate amount of Values Education is required in order to see a large impact on the
likelihood that youths will develop more positive attitudes towards African migrants. While
increasing levels of frequency from sometimes to often [+16.7%) and from often to very often
[+4.7%] still further increase the prevalence of positive attitudes, it is clear that Values
Education can be successful at making a noticeable and significant impact on attitudes when
experienced in moderate amounts as well.

The different aspects of Values Education which could be responsible for this success

are discussed in later sections of this chapter. However, it has been shown here that increasing
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frequencies of experience with Values Education in Malta has been successful in both lessening
the strength of negative attitudes youths hold towards African migrants and in decreasing the
likelihood that youths will still develop overall negative attitudes towards this group, despite
their experience with Values Education. Moreover, as a lack of Values Education experience or a
rare frequency of such experience correlates with stronger and more common negative
attitudes, and since the relationship between these two variables has been shown to be
statistically significant, it is clear that such a lack (or paucity) of Values Education experiences
are playing a noticeable role in shaping attitudes.

Therefore, there is a strong indication that a stronger and more widely applied emphasis
on Values Education allowing for such experiences to be accessible to all youths in at least a
moderate level could significantly and positively improve attitudes towards African migrants. As
more positive attitudes are necessary for relations to improve between these communities,
moderate to frequent Values Education could be a potential catalyst for social community-
building, a first-step towards increased integration opportunities for African migrants and the
Maltese community.
Investigating Evaluations of Values Education and Attitudes

While the previous section demonstrated that Values Education has had a significant
impact on attitudes, subsequent tests sought to determine the relationship between
participants’ evaluation of their Values Education experiences and their attitude scores. Does
one’s Values Education experience necessarily need to be positive in order for such experience to
have an impact? To answer this question, two tests were conducted. The compare means test
demonstrated the variation in mean attitude scores based on participants’ evaluation of their

experience with Values Education (ranging from slightly negative to very positive). The majority
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of participants indicated an overall positive experience with only two indicating negative
experiences. The data demonstrated an overall trend of increasing degrees of positive attitude
scores as positive evaluations of Values Education experiences increased.

In fact, these mean attitude scores varied more dramatically in correlation with
experience evaluations than with the frequency of Values Education indicating a potentially
stronger correlation between attitudes and experience evaluation. However, this trend is
slightly inconsistent. For example, those with a neutral evaluation of their experience had a
mean attitude score of [3.7] while those with a slightly positive evaluation (a more positive
evaluation level) indicated a lower mean attitude score of [3.1] indicating that for some, a more
positive evaluation of their Values Education experience did not correlate with a positive
increase in attitudes.

This inconsistency was addressed in a second test which utilized the Chi-Square crosstab
to further explore the strength of the relationship between these two variables. A direct
relationship between evaluation and attitudes was demonstrated as the prevalence of positive
attitudes increased with more positive evaluations. Additionally, the prevalence of negative
attitudes decreased as evaluations grew more positive indicating that evaluations and attitudes
are definitely related. However, the P value at [0.42] indicated that this relationship is not
statistically significant. While there is a correlation between these two variables, the data does
not support the assumption that Values Education experiences need to be positive in order to
have a positive impact on attitudes.

Thus, these variables likely correlate for reasons other than a causal relationship. For
example, those who hold more positive attitudes towards African migrants may retroactively

reflect more positively on their experience with Values Education when engaging with the
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survey. Additionally, participants with negative attitudes may reflect more negatively on their
experiences with Values Education. In either case, too few negative evaluations were reported
for significantly meaningful data to be generated. While the data that is generated certainly
does not reflect or support an assumption that there is a causal relationship between an
evaluation of Values Education and attitudes, it does indicate that some kind of correlation
exists.

While the data does not specifically indicate that Values Education experiences
necessarily need to be positive in order to have an impact on attitudes, the correlation
presented does potentially indicate that more positive experiences could have a much stronger
impact on attitudes. The average mean attitude scores rose dramatically with more positive
evaluations. While the data does not explicitly indicate a strong relationship, it does suggest that
designing Values Education programming with attention to how it will be received by students
could be important. Ensuring that students are positively engaged in such experiences by
making the activities fun and useful may bring additional benefits to the impact of Values
Education on the formation of positive attitudes.

Investigating Values Education Locations

Subsequent tests explored the impacts of different locations of Values Education on the
attitudes. For example, does Values Education in school correlate more strongly to attitudes than
in other locations? To explore the difference in impacts of Values Education at home, in school,
and in extracurricular activities, the Chi-Square crosstab was utilized. The majority of
participants indicated Values Education experiences in at least one of these locations with 68%
in school, 72% in extracurriculars, and 51% at home. The location demonstrating the strongest

correlation with attitudes was Values Education experiences in schools with participants who
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indicated such experience reporting positive attitudes 66.7% of the time. Other locations, such
as extracurricular spaces saw a prevalence of 60.9% positive attitudes while at home generated
positive attitudes 56.2% of the time.

Additionally, the test indicated how often participants who lacked experiences with
Values Education in different locations demonstrated negative attitudes. For those lacking such
experience in schools, the largest prevalence of negative attitudes was demonstrated at 66.7%.
Lacking such experience in extracurriculars generated negative attitudes 57.1% of the time while
missing such experience at home only saw negative attitudes 42.9% of the time. Moreover,
participants were more likely to demonstrate overall positive attitudes regardless of their
experience with Values Education at home. This suggests that the stronger contributions to
positive attitudes were occurring in Values Education experiences outside of the home.

However, the data did not demonstrate a strong and statistically significant relationship
between such experiences and attitudes in all three of the locations. The only location of Values
Education to demonstrate such a relationship was in school. This location also indicated the
highest risk for the formation of negative attitudes if Values Education experiences here were
lacking. This indicates that the greatest impact of Values Education on attitudes in Malta is being
made in schools. As such, focusing on increasing the emphasis on such experiences in schools
can significantly improve Maltese youths’ attitudes towards African migrants. This finding will be
discussed further in the next chapter within the context of the existing literature on this topic.

Additionally, the correlation between Values Education at home and in extracurricular
activities was not found to be statistically significant, though experiences in extracurriculars
were the most common. This likely means that experiences in such locations need to be

improved in order to be impactful. The ethos of Values Education stresses that this is a
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pedagogy of teaching and learning, not a course that can only be experienced in schools. Thus,
Values Education dictates that experiences should be accessible and applied throughout all
locations. While experiences in these locations were not uncommon, their failure to significantly
contribute to positive attitudes should be explored further.

To further our understanding of the impact of locations of Values Education, the Chi-
Square crosstab explored the variation in the prevalence of positive and negative attitudes for
those with experience in one or multiple locations. While a general relationship was found
between more locations of experience and a higher prevalence of positive attitudes, this
relationship was statistically weak and not particularly significant. Those who experienced
Values Education in one or two locations demonstrated a higher likelihood to respond
negatively while those with experience in all three locations demonstrated a much greater
likelihood to respond positively. However, the data does not support the assumption that
Values Education necessarily needs to be experienced in multiple places in order to have an
impact, though it does suggest that experiencing such activities in multiple locations may
increase one’s likelihood of developing positive attitudes.

Overall, these tests indicate that Values Education experiences in any of the locations
can positively impact attitudes. However, such experiences within the classroom have been
shown to be the most impactful. As was demonstrated when considering the frequency of
Values Education experiences in previous tests, a significant percentage of the population is
lacking sufficient experience. Previous tests indicated that a stronger and more widely accessible
emphasis on Values Education can have a positive impact on attitudes while the data here
demonstrates that the most expedient location in which to improve this consistency of

application is in the classroom. For this reason, educational institutions in Malta should give
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more attention to Values Education activities within the classroom ensuring that they are both
fun and engaging for students and frequently experienced. Such an emphasized focus on Values
Education in schools will make the biggest positive impact on attitudes.

Additionally, while the relationship between attitudes and such experiences in
extracurricular spaces was not determined to be statistically significant, it did demonstrate that
such experiences can also have a positive impact. As such, the data suggests that increasing the
emphasis on Values Education in this space can also have potential benefits for the formation of
positive attitudes.

Investigating Values Education Levels

As Values Education in the classroom was found the make the strongest impact on
attitudes, subsequent tests explored the individual impacts of each educational level of such
experiences. Those compared are experiences in primary school, secondary school, post-
secondary, and the tertiary level. Three of these (primary, secondary, and tertiary)
demonstrated the expected pattern of relations with attitudes — as participants indicated Values
Education experiences at these three levels, the prevalence of positive attitudes increased while
that of negative attitudes decreased. Experiences at the post-secondary level demonstrated
unexpected results in that the prevalence of positive attitudes was more common for those
without experience at this level. However, the relationship between Values Education at this
level and the attitudes was determined to be weak and not statistically significant. It is unclear
given the data generated what factors could be behind this unexpected result. As such, this
study was unable to indicate why participants with Values Education experience at the post-
secondary level were more likely to demonstrate negative attitudes than those lacking

experience at this level.
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The education level indicating the strongest relationship, as well as the most statistically
significant, was Values Education experience in tertiary school. Those with such experience were
three times more likely to report positive attitudes than negative ones. This location also
indicated the greatest prevalence of positive attitudes for those with experience at 75%. As
such, Values Education at the tertiary level appears to be the most successful in moving
individuals from an abstract acceptance of diversity to the application of tolerance in regards to
real people, in this case African migrants.

It is necessary to point out the possibility that such experiences at the tertiary level may
have the strongest impact simply due to the level of education in general. For example, perhaps
this relationship is actually reflecting the positive impact of university experience in general,
regardless of one’s experience with Values Education. This very possibility is addressed in the
final section of this chapter in which the data demonstrates that having a university degree
alone does not correlate with more positive attitudes. As such, the relationship between Values
Education at the tertiary level and positive attitudes is reflective of a specific relationship
between these two variables and not between the level of education in general with the
attitudes.

However, while 48% of respondents hold a university degree, only a third of those
indicated they had experienced Values Education at this level. As the level with the strongest
potential impact, it is especially concerning that university classrooms are lacking a consistent
emphasis and application of Values Education. A more focused and explicit approach to Values
Education at this level could greatly impact attitudes towards African migrants in a positive way
and pave the way for more improved relations between these communities. Also, as those who

will eventually grow up to be the policy-makers regarding integration and immigration in Malta
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will likely be university degree-holders, it is of particular importance that their higher
educational experience includes Values Education.

While experiences at the tertiary level may be the most impactful, not all youths will
choose or have the option to attend university. For those, the benefits of Values Education in
university classrooms will not be accessible. However, the second most impactful educational
level was in secondary school. Those with such experience generated the second highest
prevalence of positive attitudes at 63.4%. Additionally, those lacking Values Education at this
level generated the overall highest prevalence of negative attitudes at 50.0%. This suggests that
secondary school classrooms failing to emphasize and apply Values Education consistently more
strongly risk the development of negative attitudes.

Moreover, as Malta requires all citizens to complete a secondary cycle of education, this
educational level is equally accessible and experienced by the greatest majority of Maltese
youths. As such, Values Education at the secondary level has the greatest potential to make the
most widely experienced positive impact on attitudes. However, the increase in prevalence of
these positive attitudes in moving from those who don’t have experience with Values Education
at this level to those who do is only +13.4%. While just over 65% of participants indicated their
experience at this level, a good majority, only seeing a slight increase in positive attitudes here
suggests that there is great room for improvement in Values Education at the secondary level.

The last test in this section explored the impact of Values Education experiences in one
or multiple educational levels. The data demonstrated an increase in the prevalence of positive
attitudes as participants indicated their experience with Values Education in a higher number of
educational levels. Those with experience in one to three of the four levels have comparable

likelihoods of demonstrating positive attitudes from 52.4% to 60% respectively. However, the
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prevalence of positive attitudes for those with such experience in all four levels rose
dramatically by 40 percentage points compared to those with experience in only three levels. In
other words, 100% of participants who experienced Values Education in all four levels indicated
positive attitudes towards African migrants.

This data indicates that a multi-leveled approach to Values Education is more successful
in positively impacting attitudes than in a single-leveled approach. As such, Values Education is
not a pedagogy that need only be experienced in one educational level but should be a
consistent focus throughout an individual’s entire educational experience. However, as a
number of youths will not have access to Values Education at the tertiary level, a three-leveled
approach is acceptable for making a strong, positive impact at the widest level.

Overall, Values Education is found to be important at all educational levels, especially in
the tertiary and secondary level where the greatest potential for impact is demonstrated.
Experiences at the tertiary level demonstrate the strongest impact on positive attitudes while
such experiences at the secondary level demonstrate the most widely accessible location to
make an impact. Such experiences at the primary and post-secondary level have plenty of room
to improve and could be good potential sources for further development of positive attitudes
towards African migrants among the entire population of Maltese youths. The data indicates
that further study should be done to explore the relationship between post-secondary Values
Education and attitudes in order to understand how to improve experiences within this level.
The best strategy to achieve a significant increase in positive attitudes in Malta is to incorporate
a multi-leveled approach emphasizing and applying consistent Values Education efforts in all
educational levels.

Investigating Values and Concepts
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While Values Education has been demonstrated to have an impact on attitudes here,
what aspects of such experiences are responsible? Additional tests explored the relationship
between two values and two concepts within Values Education experiences both in and out of
schools. The values of tolerance and empathy were chosen for further investigation as these are
foundational in the ethos of Values Education. However, abstract values are not the only focus
in Values Education which also seeks to create opportunities for the application of these values
in the form of discussions and activities surrounding concepts such as racism and discrimination.
These concepts were chosen as they are particularly relevant to the case in Malta regarding
attitudes towards African migrants.

The Chi-Square crosstab was utilized to determine the relationship between these
values and concepts with the attitudes. The most widely experienced item was the value of
tolerance with 70% of participants indicating such experience in school and 67% outside of
school. Those indicating experience with the value of tolerance either in or out of schools were
more likely to demonstrate positive attitudes with a prevalence of 65.9%. Those without such
experience demonstrated negative attitudes slightly more often than positive attitudes.
However, the strength of the relationship between the abstract value of tolerance and the
attitudes scores was determined to be weak and not statistically significant. Thus, even though
Values Education experiences emphasizing this value have been widely accessible, they have not
been significantly successful in positively impacting attitudes towards African migrants.

The same has been determined for the abstract value of empathy as well. While those
with such experience have been more likely to demonstrate positive attitudes, this value is not
widely experienced with only 41% of participants indicating their familiarity with this item in

schools and even fewer, 36%, with experience of it outside of schools. As the value of empathy
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is one of the most important foundational items in Values Education, it is especially concerning
that Values Education experiences in Malta have failed to consistently emphasize this value for
young people. The lack of a strong correlation between this value and attitudes is surprising and
could indicate that Values Education experiences in Malta require specific improvement in their
approach with this value. The first way to achieve this would be to increase the focus and
attention given to empathy in learning opportunities. The majority of participants have missed
out on educational opportunities to discuss and engage with this value which could be
contributing to the increased degree of negative attitudes held by a number of participants.

However, the lack of strong correlation between both tolerance and empathy may be
reflective of a different challenge for Values Education. These two values are abstract, and the
difference in participant responses regarding abstract attitude questions (such as their
evaluation of diversity as good or bad for Malta) and the more applied questions (such as their
perception of cultural impacts of African migrants) has demonstrated that it is easier to support
abstract values than it is to apply them. In the case of relations between African migrants and
the Maltese community, however, it is essentially important for the application of these values
to be a central focus in Values Education.

For this reason, the concepts of discrimination and racism which apply such values were
explored. The concept of racism was experienced slightly more often with 62% of respondents
indicating such experience in school and 65% outside of school. While such experiences outside
of school did not demonstrate a strong correlation with attitudes nor were their relationships
with attitudes deemed statistically significant, Values Education experiences emphasizing this
concept within a classroom setting were shown to have a particularly strong and statistically

significant correlation with attitudes.
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Those with such experience were 2.5 times more likely to demonstrate positive
attitudes towards African migrants than negative while the prevalence of positive attitudes rose
34.3 percentage points between those without and those with such experience. Thus, Values
Education experiences that emphasize discussions and activities surrounding the concept of
racism have been particularly influential on participants’ attitudes. Such experiences have also
been fairly widely accessible indicating a general success of Values Education efforts in Malta to
bring attention to this concept and the applications of positive, pro-social values through a
reflection on racism.

Values Education experiences in Malta have also been rather successful in widely
emphasizing discussions and activities which surround the concept of discrimination with 61% of
participants indicating their experience with this concept both in and out of schools. While this
item experienced outside of schools was not found to correlate strongly with attitudes, such
experiences within the classroom were determined to be of particular importance and
significance in relation to attitudes. Those indicating classroom experience with this concept
were nearly 2.5 times more likely to demonstrate positive attitudes while the prevalence of
positive attitudes rose 31.3 percentage points between those without and those with such
experience.

Thus, the data suggests that Values Education in Malta has had more success positively
impacting attitudes towards African migrants through its emphasis on applicable concepts such
as racism and discrimination than through abstract values such as tolerance and empathy. While
these values are critically important to Values Education, the data indicates that a focus on

abstract ideals may not be enough to positively impact attitudes here. With the tensions
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experienced between these communities, it seems more tangible application of these pro-social
values is necessary.

Success stemming from emphasis on these concepts could be the result of a number of
factors. A focus on these applied concepts gives young people more opportunities to draw
connections between their underlying values and the actual impacts of these values on real
people. As indicated earlier, it is easier to believe in abstract ideals than it is to actually apply
them or put them into practice. Thus, these connections are not simple to understand nor are
they so easily drawn. These require practice and critical reflection for individuals to move past
the abstract understanding of values which forms the foundation of Values Education to the
application of these values in real-world scenarios.

Concepts such as racism and discrimination take these underlying values of tolerance
and empathy and demonstrate the benefits and consequences of these values. For example,
withholding empathy would lead to the negative treatment of others, especially those who are
different and in this case, African migrants, which fits the notion of discrimination. Values
Education experiences which successfully draw connections between underlying values and the
potential consequences for the withholding of these pro-social values may move individuals
beyond abstract thinking and into cognitive processes which critically reflect on how these
values are meaningful in the real world.

Thus, as Values Education experiences in Malta continue to emphasize and widely apply
the concepts of racism and discrimination, they are making a strong and positive impact on
youths’ attitudes towards African migrants. Perhaps it is the focus on the application of values
which is more successful in influencing the formation of attitudes than the experience of

thinking abstractly about values alone. This topic will be discussed further in the next chapter.
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As such, it is suggested that Values Education is more successful in positively influencing
attitudes here when both critical reflection on underlying values and the applications of values
are stressed through relevant concepts. Efforts to improve Values Education within Malta
should therefore continue to focus on increasing the opportunities for young people to practice
and apply abstract values and learn how to connect them to real-world issues.

Investigating the Mitigating Factors

While the previously discussed tests explored the impacts of Values Education on
attitudes from a number of angles, it was necessary to compare these impacts with the impacts
of potentially mitigating factors. To do so, subsequent tests explored the relationships between
attitudes and the various socio-demographic factors. The data presented here shows that
Values Education has been significantly important in attitude formation, more so than these
other factors.

The first factor explored is that of gender. However, as the sample was not evenly
divided between males and females, it is necessary to approach the findings regarding this
factor critically. The data demonstrated that females were generally more positive in their
attitude responses than males who were more likely to respond with overall negative attitudes.
However, the data indicated that this relationship was weak and not statistically significant.
Thus, while gender appears to play a role in attitude formation, it is not a significant factor for
this study.

The second factor explored was employment status. Participants were asked to indicate
their current level of employment with four options: unemployed, seasonally employed,
employed part-time, and employed full-time. As previous studies discussed in the literature

review indicated that negative attitudes may be correlated with feelings of job insecurity, the
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attitudes of those employed full-time were compared with those only part-time, seasonally, or
unemployed. The data demonstrated that participants were more likely to demonstrate
generally positive attitudes despite their employment status. Moreover, those with full-time
employment were only 12.6% more likely to respond positively than those without full-time
employment. As this relationship did not demonstrate a strong or significant correlation, the
data indicates that employment status has not been a significant factor in shaping attitudes
towards African migrants for Maltese youths.

The next factor explored was participants’ highest level of completed education.
Previous studies have presented opposing results regarding this factor’s impact on the
formation of attitudes towards migrants, thus it was especially important to address for this
study. Participants’ attitudes were compared between those with and without a university
education. The data indicated that those with a university degree were only 15% more likely to
demonstrate positive attitudes than those without such a degree. However, both groups still
demonstrated a stronger likelihood to exhibit positive attitudes than negative. Additionally, this
relationship was not found to strongly correlate with the attitudes, nor was it determined to be
statistically significant. Thus, not only does a university experience indicate only a slight increase
in positive attitudes, the data reflecting such an impact is likely more reflective of statistical
coincidence. This suggests that the level of education alone has not been an important factor in
influencing Maltese youths’ attitudes towards African migrants.

Additionally, participants’ frequency of contact with African migrants was explored in
relation to their attitudes towards this group. The majority of participants indicated they rarely
had contact with African migrants. While a relationship between more frequent contact and

more positive attitudes was suggested by the data, this relationship was found to be
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insignificant and not particularly influential. However, it did suggest a significant increase in the
prevalence of positive responses once the frequency of contact moved from never to rarely.
Those with no contact indicated negative attitudes 80% of the time, the largest frequency of
negative responses thus far, while this prevalence dropped to 39.3% once even rare contact was
made. This suggests that negative attitudes are easier to develop and maintain when contact
with African migrants is nonexistent. Once some kind of direct and personal interaction takes
place, these negative attitudes become potentially more difficult to sustain and the prevalence
of positive attitudes increases. This suggests a correlation between contact and attitudes but the
data does not support the assumption that increased contact with African migrants necessarily
improves attitudes.

However, the next factor addressed contact more directly. Participants’ evaluation of
their contact with African migrants was explored in relation to their attitude scores. Of those
experiencing some level of contact, 47% demonstrated a positive evaluation of that contact,
31% indicated neutral, and only 21% indicated a negative evaluation. The data demonstrated a
strong correlation between evaluation of contact and attitudes in which those with positive
evaluations were much more likely to demonstrate positive attitudes while those with negative
contact were greatly more likely to exhibit negative attitudes. Those answering neutral were
nearly 41% more likely to demonstrate positive attitudes than those with negative evaluations
who indicated negative attitudes nearly 91% of the time.

Moreover, this relationship was shown to be particularly strong and statistically
significant. This indicates the strength of influence that positive and negative contact with
African migrants can have on shaping attitudes regarding this group. The data demonstrates

that such contact has been a strong factor in attitude formation for Maltese youth regarding this
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group. To bring this to Values Education, one potential strategy for capitalizing on the strength
of this impact would be to create Values Education activities which allow for opportunities for
Maltese youths and African migrants to engage in positive and constructive contact. As the data
indicates that negative contact can be slightly more damaging to attitudes than the positive
impact of good contact, it is essential that such activities involving contact are designed
appropriately.

Comparing the Impact of Relevant Factors

This final text explored a combination of all of the factors that have demonstrated
moderate or strong and statistically significant relationships with the attitude scores to compare
their individual impacts. A multiple regression test involving the frequency of Values Education
experience, such experiences within schools, those at the tertiary level, those in school involving
the concepts of discrimination and of racism, and participants’ evaluation of their contact with
African migrants was performed. While obtaining a university degree was not shown to be
significant to attitude formation, the question regarding education and attitudes is important to
this study. For this reason, this factor was included in the final regression.

The data indicated that these variables combined were significantly important in
relation to attitudes. The R value at [0.76] indicated a strong correlation between these values
and the attitudes while the R? indicated that 57% of the variation in the attitude scores can be
attributed to the impact of these variables. Moreover, the relationship between these values
combined and the attitudes was determined to be statistically significant, and not discovered by
coincidence. Each item will be discussed in order of their impact on the attitudes with the

strongest presented first.
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The item with the strongest impact on the attitudes is Values Education activities in
schools which emphasize the concept of discrimination. This item received the strongest beta
score of [1.01] meaning that attitude scores increased by an entire evaluation level between
those without and those with this experience. The P value generated for this item was [0.01]
indicating an especially significant relationship as this score falls well below the [0.05] threshold
for significance. This data demonstrates that a Values Education activity within the classroom
setting which involves a reflection on and the application of the concept of discrimination is the
single most effective factor within this study to significantly and positively improve attitudes
towards African migrants in Malta.

Additionally, the second strongest impact on attitudes was the result of experiences
involving the concept of racism. This item received a beta score of [0.85] and a P value of [0.03]
indicating a significant and noticeable impact on improving attitudes. As indicated in previous
tests, these concepts are likely effective because of their focus on applying positive, pro-social
values to real-world scenarios beyond abstract thought. Abstract thought is helpful in
encouraging individuals to accept pro-social values. This has been seen by the incredibly high
prevalence of positive attitudes towards the concept of diversity within Malta.

However, concepts such as these likely make such an impact because of their ability to
‘give a face’ to these values. Activities and discussions regarding these concepts inevitably
include a regard for other people thus humanizing an abstract value of tolerance or empathy
and making it more tangible. For this reason, Values Education activities which seek to repair the
relationship between Maltese youths and African migrants must also focus on a humanizing
approach more so than abstract values-focus alone. Thus, in order to further improve Values

Education in Malta, an emphasis should be placed on practice engaging with such concepts,
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especially discrimination and racism. This would yield a strong impact on attitudes in a positive
direction.

The next most influential factor was Values Education within schools. This item received
a beta score of [0.78] and a P value of [0.04] indicating a strong and significant relationship.
Values Education in schools has been particularly influential in shaping attitudes and has been
shown to be the best location for young people to engage with influential values and concepts.
However, nearly a third of participants indicated they lacked experience with Values Education
in school, thus minimizing the total positive impact of such experiences in this location. In order
to make the strongest impact, it has been shown that Values Education should be consistently
and widely applied allowing all young people to experience opportunities for engaging with and
reflecting on important values and relevant concepts. As such, it is essential for schools in Malta,
both government- and privately-run, to maintain an underlying focus on Values Education
within the classroom. Such a consistent and wide application of Values Education, especially
those activities with a strong focus on concepts such as racism and discrimination, could greatly
and positively impact Maltese youths’ attitudes towards African migrants.

Participants’ evaluation of their contact with African migrants was determined to be the
next most influential factor in relation to their attitude scores. This item received a beta score of
[0.70] and a P value of [0.00] indicating a moderate and statistically significant relationship. As
participant evaluations of their contact with African migrants increase by a single unit (e. g. from
neutral to slightly positive), their average attitude scores increased by [0.7]. As this evaluation
was not demonstrated to have a stronger impact that the concepts of discrimination or racism
and the experience of Values Education in school, it is shown that Values Education and related

activities can be more influential in shaping attitudes than contact alone.

135



As such, for Values Education to have a more positive impact, it should include
opportunities for positive and constructive contact between members of these communities.
However, positive contact alone may not have as strong of an impact on attitudes than
constructive contact within a Values Education setting. While both positive contact and Values
Education should each be a focus of society in Malta to improve relations between these
communities, their combined effort could exponentially improve youths attitudes.

Additionally, Values Education at the tertiary level was determined to be the next most
influential factor in relation to attitudes with a beta score of [0.75], indicating such experience
increased participants’ attitude scores significantly. However, the P value at [0.08] indicated that
the relationship between such experiences at the tertiary level and attitudes may not be as
significant as the connection between attitudes and the other factors addressed here. As such,
while experience with Values Education in university has the potential to noticeably improve
attitudes, the data suggests instead that other factors are playing a stronger role. Such
experiences should still be emphasized in universities for their ability to positively impact
attitudes, but for those seeking to improve Values Education in Malta, perhaps focusing first on
the previously discussed factors addressed here would be the most effective strategy. Thus,
experiences at the tertiary level could become more impactful if they include a focus on the
relevant concepts discussed.

While the frequency of participants’ experience with Values Education has been shown
to positively impact their attitudes towards African migrants, this item ranked lower on the list
of relevant factors in this study. It received a beta score of [0.26] indicating only a slight increase
on average in attitude scores as participants’ experience rose from one frequency level to the

next. The P value at [0.08] suggests that this factor is less significant than the previous ones.
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Thus, the data indicates that while increasing the frequency of Values Education does positively
impact attitudes, less frequent rates of such experiences can still be meaningful and significant.

To maximize the impact of Values Education for those who don’t frequently experience
such activities, program designs should be especially thoughtful and strategic. For example, as
has been indicated, by including certain concepts and allowing for young people to practice
applying these concepts, less frequent experiences with Values Education can still affect youths'
ability to think critically about values beyond their abstract conception. This could allow for the
development of positive attitudes despite fewer opportunities to participate in Values Education
activities.

Lastly, the impact of having a university degree and demonstrating a higher level of
completed education was explored in order to compare the strength of this relationship with
other factors. As the level of education has been shown to have inconsistent impacts on
attitudes towards immigrants in previous studies, it is especially interesting and relevant for this
study which explores a specific educational approach. This item received a beta score of [0.26]
indicating a comparable increase in attitudes as the frequency of Values Education. However,
the P value at [0.52] demonstrated that this relationship is not statistically significant. As such,
while it is possible that such an education may increase positive attitudes, the data did not
support the assumption that higher education alone was a significant factor in shaping attitudes
in Malta. Additionally, in comparing the impact of a non-descript university education in Malta
with a more specific focus on Values Education at the university level, Values Education had a
much more significant and noticeable impact on youths’ attitudes indicating that it is not
education alone which influences such attitude formations, but perhaps a specific educational

approach which is successful in this regard.
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Concluding Remarks

Overall, the data demonstrated a significant relationship between Values Education and
Maltese youths’ attitudes towards African migrants in Malta. The strongest impact can be made
by Values Education in schools which emphasize a focus on concepts that apply the underlying
abstract values. While it is easier to theoretically support and believe in abstract values, this
study has indicated that the application of these values in real-world scenarios, such as in the
formation of attitudes towards African migrants, is more difficult. As such, Values Education can
have a stronger positive impact on such attitudes through activities which create opportunities
for young people to engage with pro-social values beyond their abstract conception.

While Values Education at the tertiary level has the strongest potential to impact
attitudes in school settings, such experiences at the secondary level are still significant and are
the most widely accessible. As such Values Education emphasized in both levels could have a
considerably positive impact on attitudes. Additionally, such experiences in all four levels of
education have been shown to generate the strongest prevalence of positive attitudes. While
those youths who do not attend university will not have access to Values Education in all four
levels, such in the three remaining educational levels are still sufficient and significant in their
impact on attitudes.

Lastly, it has been shown that positive contact with migrants can also significantly
impact attitudes. In order for Values Education to capitalize on this impact, thoughtfully
designed programming and activities including opportunities for constructive contact between
members of these communities could have a much stronger and significant impact on the
development of positive attitudes towards African migrants. Additionally, including contact in

professionally designed programming, such as in Values Education, could ensure that such
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contact is likely to be well received and constructive. As negative contact can impact attitudes
slightly more significantly than positive contact can, it is essential that such opportunities within
Values Education activities be appropriately designed.

Values Education as a pedagogy and educational ethos has proven to be a source of
positive attitude development in Malta. A stronger and more widely applied emphasis on Values
Education allowing for such experiences to be accessible to all youths in at least a moderate
level could significantly and positively improve attitudes towards African migrants. As more
positive attitudes are necessary for relations to improve between these communities, moderate
to frequent Values Education could be a potential catalyst for social community-building, an
important first-step towards increased integration opportunities between African migrants and

the Maltese community.
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Synthesis

The purpose of this study is to explore the relationship between Values Education in
Malta and Maltese youths’ attitudes towards African migrants. The general assumption of this
study, which has been tested using the research methods outlined in the Methodology chapter,
is that Values Education can positively impact such attitudes and thus act as a tool for improving
the relationship between these two communities thus improving future opportunities for their
successful integration. This chapter continues the academic conversation on this topic by
synthesizing the findings and results of this study within the existing literature. Values Education
experience has been shown here to be significantly correlated with more positive attitudes both
in prevalence and strength. However, this finding alone does not indicate how or why such
experiences make an impact.

This chapter discusses the various factors and aspects of Values Education more deeply
in five sections each addressing interesting findings and grounding them in existing literature.
The first section discusses the strength of attitude responses. While positive overall attitudes
were more common, negative attitudes were held much more strongly. This subsection
discusses possible explanations for the contrasting strength of attitudes by using values theory.
It is argued that attitudes formed through mechanisms and processes of fear may be stronger
than others. Values Education experiences may mitigate the prevalence and effect of such fears

allowing individuals to form more positive attitudes.
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The second section discusses the differences in attitudes in relation to questions which
address perceptions of more abstract impacts African migrants are having in Malta versus
guestions which address specific examples of such impacts. For example, participants expressed
generally negative attitudes regarding broad economic impacts while their attitudes became
more positive when considering a specific impact such as the potential for increased job
competition. While negative attitudes towards economic impacts tend to be attributed to
economic theories such as the labor-market competition theory, it is suggested here that Values
Education may be mitigating the negative effect of such attitude drivers. Instead, individuals
learn to think critically beyond such fears and look for the necessary justification for negative
arguments against immigrant groups.

In contrast, participants expressed more positive attitudes regarding broad impacts of
African migrants on the living space of Malta and negative attitudes towards a specific impact,
the effect on crime rates. It is suggested here that other drivers such as the media have
increased the prevalence of such negative attitudes by portraying members of this group as
illegals and criminals. Values Education in Malta may be competing against such drivers in the
process of attitude formation and failing to make the stronger, positive impact.

The third section similarly addresses the difference in attitudes as a result of experience
with abstract values (such as tolerance and empathy) and concrete concepts (such as
discrimination and racism). While abstract values are essential in Values Education, this study
demonstrated a stronger impact on attitudes as a result of experience with concrete concepts.
Relating these values and concepts to Rokeach’s instrumental and terminal values, this section
shows that concrete concepts may be more successful in influencing positive attitude formation

in that they provide the necessary rationale and logic behind society’s definition of desirable
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and undesirable attitudes and behaviors. This section shows that attitudes formed through
Values Education tend to be created through cognitive, rather than affective, processes. Thus,
an informed and reasoned understanding of values will be the most effective.

The fourth section discusses the finding that Values Education in the classroom was
more significantly related to positive attitudes towards African migrants than such experiences
in other locations. It is argued here that the classroom is a prime and important space for
influencing students’ attitudes and behaviors through a number of processes. Additionally, the
classroom represents a microcosm of society in which challenging social relationships and
lessons experienced in this space will easily translate to adult life. As such, Values Education
experiences in school are likely the most successful in positively impacting attitudes as the
classroom is already an important and significant space for positive and pro-social attitude
formation.

The final section of this chapter addresses the contradictory arguments in existing
literature regarding the impact of a higher education on attitudes towards immigrants. Some
studies have demonstrated a positive correlation between a higher education and more positive
attitudes, though they have supported their arguments with different theories. Others have
been unable to support this argument or have even indicated the risks of a higher education.
This study furthered the current knowledge by examining a specific educational approach in
Values Education. Such an approach demonstrated a significant correlation while a non-descript
university education did not. As such, this section discusses this finding and argues that perhaps
it is not education alone that positively affects attitudes, but a specific educational pedagogy

that is successful in this effort.

142



These general findings are not only interesting ‘per se’ but they help to further our
understanding of Values Education as a pedagogy and educational approach. Additionally, the
academic conversation regarding different aspects of Values Education is furthered as the
discussions below explore why and how Values Education is influential in forming positive
attitudes. The following sections will address these conversations in order to build a more
dynamic understanding of this phenomenon.

Attitude Strength

One of the first things that stood out in the survey responses was that while neutral and
positive attitudes combined were more common than negative attitudes, the strength of
negative attitudes was much stronger. Participants who indicated negative attitudes generally
chose strongly negative or negative while those who indicated positive attitudes generally chose
only slightly positive. As noted in the previous sections, this brought the average attitude scores
down below neutral and into slightly negative. Why is it that negative attitudes here, while less
common, are stronger than others?

Other studies examining attitudes towards migrants have experienced similar results. A
European study by Constant et al found that negative attitudes were more strongly held than
positive attitudes with a significant number of respondents indicating very negative attitudes

240 \While the focus of this and similar studies did not

and no respondents indicating very positive.
include an exploration of why negative attitudes may be stronger than positive attitudes, it is

suggested that such strength of negative attitudes may be the result of the fears which incite

them. Hainmueller and Hiscox indicated that such negative attitudes are powerfully associated

240 Constant, A. F., et al (2008). Attitudes towards Immigrants, Other Integration Barriers, and their Veracity.
Institute for the Study of Labor: 5
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with perceptions of threat. **!

This threat may relate to perceived economic, political, or cultural
fears and can easily trigger negative attitudes towards migrants.”*> Perhaps this fear is more
motivating in the formation of negative attitudes than are factors which influence the formation
of positive attitudes.

Another possible explanation for the difference in positive and negative attitude
strengths can be found in values theory. The process of values activation occurs when a value is
linked to the formation of an attitude towards a specific object. For example, when choosing
between studying or going out with friends, values related to ambition and maintaining
friendships are activated as they directly relate to the formation of the individual’s attitude

243

towards their choice in this scenario.”™ Schwartz argued that values are essentially beliefs tied

»244

to affect and that “when values are activated, they become infused with feeling. It is this
connection to emotion in activated values which gives them a stronger impact on the
development of attitudes. ***> In other words, when a value is activated it can more strongly
influence the kind of attitude an individual develops towards the related object.

However, in order for a value to be activated it must be relevant and directly linked to a
specific attitude. Values such as universalism, security, and tradition are particularly relevant to

attitudes towards migrants. A joint study by Sagiv and Schwartz in Israel found that universalism

values are strongly linked to the formation of positive attitudes towards the ‘other’ while

241 Hainmueller, ], and Hiscox, M.]J. (2007). Educated preferences: Explaining attitudes toward

immigration in Europe. International Organization 61(2), pp. 399-442.
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243 Verplanken, B, & Holland, R. W. (2002). Motivated Decision Making: Effects of Activation and Self-Centrality
of Values on Choices and Behavior. Journal of Personality and Social Psychology, 82(3), 434-447: 436

244 Schwartz, S. H. (2012). An Overview of the Schwartz Theory of Basic Values. Online Readings in Psychology and Culture,
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Explaining Differences in the Effect of Values on Attitudes Toward Immigration Across Europe. Kélner Zeitschrift
Fiir Soziologie und Sozialpsychologie, 66(1), 263-285: 267

144



tradition and security values are linked to the formation of negative attitudes.**®

Thus, certain
values lend themselves to the formation of either positive or negative attitudes towards the
other.

The importance individuals give to certain values over others will thus influence the
kinds of attitudes they form. Schwartz argues that people tend to adapt their value-priorities to

their life circumstances.”’

Typically, the importance of a value increases if the individual
believes it is easily attainable whereas values which are blocked tend to be downgraded in
importance (direct values activation). However, the opposite is true when values are related to
material well-being, such as power and security. When these values are blocked, their
importance increases making them a stronger influence on attitudes (inverse values activation).
For example, Inglehart argues that individuals who are affected by economic hardships or social
upheavals will give more importance to power and security values than those who feel
comfortable and safe in their daily lives.**®

Value-priorities can shift in light of more sudden social circumstances as well. For
example, a new job offer may activate and increase the importance of achievement values
(direct values activation) while a car accident may activate and increase the importance of

security values (inverse values activation).*’

In the case of Malta, the sudden and significant
increase in arrivals of asylum-seekers from the African continent may have activated values

related to security and tradition. Fears related to perceived cultural threats can increase the

246 Sagiv, L., & Schwartz, S. H.(1995). Value Priorities and Readiness for Out-Group Social Contact. Journal of
Personality and Social Psychology 69:437-448

247 Schwartz, S. H. (2006). Basic human values: Theory, measurement, and applications. Revue frangaise de
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importance of tradition values while security values can be made more important in the face of
perceived threats to the economy and crime rates.

As these values increase in importance, the value-priorities held by individuals adjust.
Schwartz’s values theory argues that certain values lie in opposition, or in competition, with
each other. For example, universalism values tend to conflict with security and tradition

>% As the importance given to security and tradition increases, the preference for

values.
universalism values decreases. This is necessary to note because if the importance of security
and tradition values in Malta is increasing in response to a sudden event, such as the arrival of
African migrants, then the importance being given to universalism values (such as tolerance,
diversity, and equality) is decreasing. As fear drives the shifting of values, the potential for
peaceful relations between the two communities is hindered.

However, these fears are generally unfounded and are the result of narrow stereotypes.
For example, numerous participants in this and other studies have expressed negative attitudes
regarding the perceived economic impacts of migrants. This directly contradicts the reality of
migrant impacts on the economy. As demonstrated by the World Bank, immigration actually
boosts incomes for both the sending and receiving countries indicating an overall positive

1 Additional studies have indicated similarly in regards to impacts on crime in

economic impact.
which the estimated effect of immigration on crime rates was not significantly different from

zero.”?
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While it has been demonstrated that negative attitudes toward migrants are often the
result of fear and perceptions of threat, the activation of values such as security and tradition
based on such fears may make them even more powerful in the formation of attitudes. In a
study exploring the role of value activation and attitude strength, Ostrom and Brock showed
that the importance of a value will affect its influence on the development and strength of an

23 Attitudes formed by strongly held values were more

attitude towards a relevant object.
resistant to change than those formed by less strongly held values.

Bringing this to the situation observed here in Malta, the strength of negative attitudes
over positive ones may be the result of the activation and increasing importance of values such
as security and tradition. These two values may be threatened, and thus inversely activated, by
the arrival of African migrants. As such, those whose values shift towards security and tradition
due to perceived threats will likely develop stronger, and more negative, attitudes towards the
threatening group than others. Those who do not feel threatened by the arrival of African
migrants will not see the same shift in value priorities towards security and tradition and thus,
will not experience the same drive towards attitude formation. Without such a powerful
motivator as fear, positive attitudes formed towards African migrants may be less extreme than
their negative counterparts.

While this interpretation of values and attitude strength is interesting, it is important for
the purpose of this study to bring the conversation back to the topic of Values Education. Values
Education activities specifically aim to emphasize values which increase the well-being of the

self and others. Values such as universalism are therefore stressed for their ability to instill more

tolerant and empathetic attitudes which positively affect that well-being.

253 Ostrom,T.M., & Brock,T.C. (1969).Cognitive Bonding to Central Values and Resistance to a Communication
Advocating Change in Policy Orientation. Journal of Experimental Research in Personality, 4, 42-50.
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Additionally, such positive values and attitudes may be able to limit the prevalence and
influence of the Maltese community’s perceived threats and resulting fears of out-groups, such
as African migrants. Since these fears are an important driver of negative attitude formation,
limiting such fears could also hinder this process allowing individuals to remain more positive in
their perspectives of others. As indicated in the Israeli study, universalism values are
particularly successful in preparing individuals to engage positively with, rather than fear, out-
groups or those who are different. As such, Values Education activities in their emphasis on
universalism, tolerance, and empathy may be able to combat the formation of strong negative
attitudes as experienced individuals are less affected by narrow and stereotypical fears
regarding migrant groups. For this reason, Values Education is a strong potential solution to the
issues surrounding discrimination and obstacles to integration.

Attitudes of Abstract versus Specific Impacts

Another finding that stood out was the difference in attitudes towards abstract and
actual impacts of African migrants. When considering abstract economic impacts, participants
generally responded more negatively with more than half indicating that African migrants would
negatively impact the Maltese economy. However, as noted in the previous section, immigrants
tend to have a generally positive impact on the local economy,”* indicating that such fears
regarding economic threats are not based on actual impacts but on misperceptions of such. In
contrast, when respondents considered a more specific example of a potential impact, such as
increased competition for jobs, attitudes were generally more positive with fewer people

indicating a perceived negative impact.

254 Tuck-Primdahl, M. J. (2014).
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Economic concerns have been one focus of contemporary research studying attitude
drivers. A number of the top economic fears regarding the perceived impacts of immigrants
include an increased competition for jobs, a rise in unemployment, and the reduction of
wages.” The standard finding is that individuals from lower socioeconomic backgrounds tend
to be more affected by such fears as they are more likely to be in direct economic competition

with the typical incoming low-skilled migrants.?®

Termed the labor-market competition theory,
it is suggested that individuals who are unemployed, low-skilled, or earn a lower income will
develop more negative attitudes towards immigrants than individuals from higher
socioeconomic backgrounds (e. g. stable employment, higher-wage, etc). >’

Previous studies have specifically addressed the labor-market competition theory in
order to determine to what extent economic fears are driving the formation of such negative
attitudes towards migrants. Some studies have found that there is a definitive link between
these variables as participants from higher socioeconomic backgrounds demonstrate more

258,259

positive attitudes. However, others have been unable to support these findings as

participants are shown to demonstrate comparable attitudes despite their socioeconomic
backgrounds.?*****

This study has demonstrated slightly unexpected findings. While the labor-market

competition theory assumes that economically vulnerable members of local populations will
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develop both broad economic concerns and specific fears, such as increased job competition,
this study only demonstrated an overall negative response towards perceived broad economic
impacts. Both those with full-time employment and those without demonstrated negative
attitudes here. However, attitude scores improved and became more positive when
participants’ considered the perceived impact of African migrants on jobs in Malta. Thus,
participants did not follow the typical pattern of negative attitudes as assumed by the labor-
market competition theory.

As previous studies did not demonstrate consistent results, it is important to apply the
labor-market competition theory with caution. When considering the inconsistency in findings
from study to study, Moore suggested that perhaps socioeconomic status is overshadowing
other relevant factors which are contributing to attitude formation. He concluded instead it is an
individual’s knowledge or expertise of immigration that influences the formation of attitudes,
specifically that greater knowledge contributes to an increase in pro-immigration attitudes.? It
is suggested that individuals with a higher socioeconomic status (including more education, the
development of higher skills, and more prestigious employment positions) may have more
opportunities to educate themselves on immigration thus improving their knowledge on the
topic and their subsequent attitudes towards migrants.

Such education is the general goal of Values Education programs. While possibly not
specifically addressing immigration as a concept, such activities stress related values such as

tolerance and empathy and the application of related concepts such as discrimination and

racism. It is possible that Values Education in Malta, through its successful application of
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relevant concepts is having a mitigating effect on the impact economic concerns are making on
attitude formation. Whereas previous studies have shown overall negative attitudes regarding
all economic impacts held by those from a lower socioeconomic background, this study has
demonstrated negative attitudes for only broad, and not specific, economic concerns despite
participants’ employment status.

Values Education activities aim to do more than simply discuss positive values. As
individuals participate in such activities, the discussion and application of values promote the
development of a critical mind and the capacity for moral reasoning.”®® The ability to think
critically allows individuals to consider potential concepts or issues beyond the prescribed
definition of others. For example, if media sources are constantly pointing to immigration as a
social-ill without offering appropriate justification, those with a strong critical mind will be less
swayed by such narrow arguments. As such, critical-thinking is an important emphasis in Values
Education programs aimed at developing youth into adults who will question stereotypical
arguments and arrive at more tolerant and accepting attitudes towards others.

Despite socioeconomic backgrounds of the participants, attitudes towards specific fears
regarding a potential increase in job competition were more positive than overall broad
economic concerns expressed. This could indicate that other economic concerns such as a drop
in wages or working conditions may be contributing to overall economic fears more so than a
concern regarding jobs. This could also indicate that experience with Values Education has

encouraged participants to look further than narrow arguments against African migrants. For
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example, the rate of unemployment in Malta has decreased from 7.7% in 2003 to 5.7% in
2015.%

Throughout this period, African migrants continued to arrive in Malta. While a hasty
consideration of economic impacts may lead individuals to form negative attitudes out of fear,
perhaps Values Education, which correlated significantly with attitudes regarding the impact on
jobs, has given individuals the necessary cognitive tools to look past narrow, hasty arguments
and search for further proof or justification for these arguments. As African migrants have not
negatively impacted employment rates in Malta (which have instead improved), a closer
examination of such impacts would reveal the discrepancy between stereotypical arguments
against African migrants and the reality of their actual economic impacts.

While this study showed that Values Education does make a significant an impact on
attitudes, employment status was not determined to be a strong or significant driver of
attitudes. As such, the labor-market competition theory does not stand as an explanation for
attitudes regarding perceived economic impacts. It is possible that this is due to a fault in the
theory itself, as is implied by the inconsistent findings applying this theory in previous studies. It
is also possible that Values Education is actually mitigating the effect of this as a driver of
attitudes. As such, it could explain the difference in negative attitude responses between broad
economic concerns and more specific fears regarding an increase in job competition.

In addition to the unexpected pattern of attitude responses regarding economic
impacts, participants demonstrated a shift in attitudes between perceived impacts on the living
space of Malta and crime. However, unlike economic attitudes where participants were more

positive regarding a specific impact example, such as job competition, attitudes formed around

264 “Malta Unemployment Rate.” (2015). Trading Economics.

152



the impacts on Malta as a living space were more positive in a broad conception. When
reflecting on the broad impacts African migrants are making on Malta as a place to live,
participants were generally more positive, but when asked about a specific example, how this
group affects the crime rate, the prevalence of positive responses dropped. This shows that
participants hold stronger negative attitudes regarding the impact on crime rates than they do
on the potential impact on life in Malta overall.

This could indicate that while participants fear African migrants will commit crime, they
do not see this as a major detriment to life in Malta. This would explain the variation in attitudes
regarding strongly negative impacts on crime and less negative impacts on life overall in Malta.
Perhaps participants have formed negative attitudes regarding the impact on crime rates based
on the influence of other attitude drivers but have not felt personally affected by this assumed
increase in criminal behavior and have not subsequently developed a similarly strong negative
attitude regarding the impact on life in Malta.

Other drivers of attitudes that may be having a stronger impact on the formation of
attitudes regarding African migrants and crime could be present in the effect the media has on
the greater public. Since the boats filled with African asylum-seekers began arriving in Maltese
waters, stories regarding these migrants have been commonly presented by the various media
outlets. The terms used to describe this group has varied with many outlets publishing articles

[ 265,266
’

which describe them as ‘illega or ‘klandestini,’ a Maltese term with a negative

267

connotation.”’ These terms are misleading as they refer to individually who have entered the
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country without the proper visas or papers, not to those who are seeking asylum or refugee
status. >

The European Commission against Racism and Intolerance created a report on the
situation in Malta including their comments regarding the role of the media in instigating
hatred. They argued that the interchangeable use of terms like ‘illegal migrants’, ‘asylum-
seekers’, and ‘refugees’ in the media has created confusion and misperceptions towards this
group in public opinion.*®

Additionally, media outlets have emphasized the policy of detention for incoming

270 Jon

African asylum-seekers making connections between this group and criminality.
Hoisaeter, the UNHCR representative to Malta, argued that a national policy which requires
these individuals to be held behind bars induces a public perception that these migrants are
criminals while Robert Callus, a spokesman for the political party Alternattiva Demokrattika,
noted that the first real reports of these individuals presented them in handcuffs.*”*

References to criminality have also been more explicitly made by media outlets. . For
example, following a violent riot in the Safi detention center, sensationalized media reports
broadcasted footage of the 23 migrant defendants being “ushered in the tribunal through the
front door (instead of the back door)...while handcuffed in groups of two and wearing tattered

n272

clothing;.””’* Such footage perpetuates the image of African asylum-seekers as violent criminals

who must be handcuffed and removed from the greater Maltese society.
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Some media outlets have begun to cover stories of African migrants from a more
neutral standpoint. A few have even drawn specific attention to the difference between illegal

immigrants and asylum-seekers.?”

One media outlet in particular, the Times of Malta, has been
noticeably reversing the trend to reference African migrants as ‘illegal’ by using more neutral
terminology such as ‘irregular’ migrants. However, important political figures such as the Prime
Minister, Joseph Muscat, have continued to openly refer to such migrants from this group as
‘illegal’ as recently as 2013 perpetuating the notion that these individuals are criminals.*”*

However, fears regarding African migrants’ impacts on crime may be unfounded.
Between 2007 and 2012, crime in Malta actually dropped by 27%>” though attitudes regarding
crime have not reflected this. In a study of the local community’s perceptions and beliefs
regarding crime in Malta, 63% of participants expressed the belief that crime rates increased in
that time.”’® This indicates that attitudes regarding crime rates are based on misperceptions
rather than actual statistics. Some other driver must be responsible for the formation of these
attitudes.

The role of media as a driver of attitudes towards immigrants has been a popular topic
of study. Some research has supported the argument that even subtle shifts in terminology in a
news story can have a noticeable impact on the public’s conception of immigrants. 7 As such,

the use of negative terms such as illegal and ‘klandestini’ in media references to African

migrants may be negatively impacting the process of attitude formation in Malta.
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Others have suggested that there is a causal relationship between the media and local
attitudes as such outlets help their audience develop a better understanding of both the

economic and social consequences of immigration.”’

Stories in Malta which portray African
migrants in handcuffs may be ‘helping’ local communities understand the social implications of
this group on crime rates and instigate the formation of negative attitudes surrounding this
impact.

Others have argued instead that audience members have a tendency to choose media
outlets to give their attention to in a process of self-selection.”’”® Media sources are likely to
choose stories and angles that are consistent with their audience in order to boost profits.?*
Thus, the terminology or angles used by media outlets may be more reflective of existing
attitudes in their audience rather than drivers of attitude formation. If that is the case, then the
attitudes presented in media articles regarding African migrants as criminals may be more
reflective of existing fears rather than a driver of such fears.

While the effect of the media on the formation of attitudes towards immigrants is still
uncertain, enough evidence suggests that a relationship does exist. The portrayal of African
migrants as illegal and hand-cuffed criminals requiring detention has likely had a negative effect
on the local community’s perception of this group, inciting fear and misperceptions.
Participants’ experience with Values Education here did not have an effect on their attitudes

regarding the impacts on crime. This indicates that other forces beyond Values Education are

responsible for the formation of such attitudes.
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There are a number of possible explanations that can be considered here. It is possible
that Values Education activities should be making an impact on such attitudes when carried out
correctly and that such programs in Malta require improvement to be effective here. It is also
possible that Values Education serves more to mitigate existing attitude drivers, such as
negative media portrayals or theories such as the labor-market competition. If this is the case,
Values Education activities are in competition with other attitude drivers and require a stronger
impact than these to effectively increase the prevalence of positive attitudes towards immigrant
groups such as African migrants.

Perhaps the role of the media in driving attitudes is stronger in Malta than Values
Education as a driver and so negative attitudes regarding crime are persisting despite a decrease
in crime rates. If this is the case, it may suggest that attitude drivers such as the media,
economic theories, and Values Education affect the process of attitude formation with different
strengths of impacts. For example, it seems that the media has more strongly affected attitudes
regarding crime rates than Values Education, but that economic drivers such as the labor-market
competition theory have been weaker than Values Education in shaping attitudes towards
perceived economic impacts.

Further studies on these drivers could reveal which are strongest in Malta thus
indicating which are the more formidable competitive drivers negating the positive impacts of
Values Education. This would allow program designs to better prepare for such competition and
increase the likelihood that young learners will be able to develop more positive attitudes
towards African migrants despite the influence of these negative drivers within their

communities.
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Experience with Abstract and Concrete Values

The previous section discussed the differences in attitudes formed in relation to abstract
and concrete conceptions of African migrants and their perceived impacts on life in Malta. This
study also demonstrated an interesting finding in relation to the different attitudes formed
following experience with abstract values, such as tolerance and empathy, and concrete
concepts, such as discrimination and racism. These four items were chosen for further
examination as these are particularly relevant to the relationship between African migrants and
the greater Maltese community. Values of tolerance and empathy are needed for Maltese youth
to develop positive attitudes towards others while African migrants have indicated their
perceived experiences of discrimination and racism in Malta.

While the value of tolerance was the most widely experienced, activities emphasizing
the value of empathy were the least common. As the creation of an empathetic character is one

%L it is interesting to note that this value was

of the most important aspects of Values Education,
so rarely experienced here or that such experiences were not explicit enough as to make them
recognizable to the participants. Various Values Education definitions and programs have
stressed the promotion of tolerance and empathy as the utmost important aspects of this
pedagogy. These values stand as the foundation upon which positive attitudes and behaviors
are formed.

Such values are very similar to instrumental values as discussed in the literature review.

Rokeach’s conception of values distinguished between terminal and instrumental values.

Terminal values, such as equality, freedom, and recognition, refer to desirable states of
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existence or end goals for individuals or societies.”®” Instrumental values, such as honesty,
ambition, and competitiveness, are core values which comprise personal characteristics and are
permanent in nature. These tend to reflect the modes of behavior that individuals will adopt in
their efforts to achieve desirable end states.

Values such as tolerance and empathy are representative of instrumental values in that
they reflect preferred modes of behavior. For example, in order to achieve the desirable end
goal of equality, individuals should be tolerant of others and express empathy, not fear, for
those who are different. These values tend to be difficult to change once established.?®
Therefore, positive instrumental values such as tolerance and empathy have become a
necessary focus of Values Education in individuals’ early years in an effort to establish pro-social
attitudes and behaviors from a young age. Such activities help to develop a sound and socially
acceptable moral code of behavior and understanding of right and wrong.”**

However, while important to the ethos of Values Education, tolerance and empathy
were not found to make a significant impact on attitudes towards African migrants in Malta. This
does not necessarily indicate their failure as values to directly lend to the formation of positive
attitudes but may be more reflective of the process of attitude formation itself. These values are
abstractly experienced and reflected upon in Values Education experiences making such
activities more like mental exercises than opportunities for values-application practice. The
previous section addressing attitudes formed around abstract and concrete conceptions of

impacts demonstrated that it is easier to support abstract values, such as a respect for diversity,

than it is to apply these values to real groups of people.
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Values Education did demonstrate an impact on attitudes despite this lack of influence
by the abstract values of tolerance and empathy. Instead, experience with the concrete
concepts of discrimination and racism strongly correlated with positive attitudes. In fact, these
items exhibited the strongest impact of all examined factors on attitudes within this study.
These values are more reflective of Rokeach’s conception of terminal values. An overarching

terminal value, such as equality, may include a number of related goals. **°

In this case, equality
and recognition would reflect a desire for society to be free from forms of discrimination and
racism. These values give societies and individuals within them goals to work towards and
indicate which attitudes and behaviors are most successful for the achievement of such goals,
and therefore which are highly desirable.

Both terminal and instrumental values are important guiding principles for appropriate
attitudes and behaviors within a society. However, it is the end goals, or terminal values, which
determine acceptable attitudes and behaviors, or instrumental values.?®® For example, a society
has a specific goal (to be free from forms of discrimination) and then determines the
instrumental values which will be necessary for the achievement of that goal. As such, terminal
values come first. They provide the rationale behind the choice of instrumental values, thus
indicating the reason individuals should abide by society’s definition of desirable and

undesirable attitudes and behaviors. For this reason, Rokeach believed that his conception of

terminal and instrumental values was more than a values theory. He referred to this as a ‘beliefs
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system’ in which both the end goals and necessary modes of behavior form a larger conception
and understanding of society.”®’

While the instrumental values of tolerance and empathy did not demonstrate an impact
on attitudes, the concepts of discrimination and racism, reflective of terminal values, did
strongly influence attitudes in a positive way. Values Education activities tend to emphasize
instrumental values in an effort to strengthen these. The stronger an instrumental value is, the

28 However, it seems that while a focus on

stronger its impact on one’s behavior will be.
instrumental values alone may be helpful in emphasizing pro-social attitudes and behaviors, it is
not enough to allow for these values to be consistently and fully internalized by young learners.
As such, a focus on abstract, instrumental values is still necessary and useful, but is not
the only focus needed. A focus on terminal values, or end goals, has seen more success in
positively influencing attitudes. While instrumental values are essential in teaching appropriate
ways of thinking and behaving, terminal values demonstrate the necessary rationale behind the
need for specific positive, pro-social attitudes and behaviors. As attitudes formed through
activities such as Values Education are based in cognitive, rather than affective, processes it may
be more necessary for students to understand the reasoning behind such values. Thus, the

majority of Values Education strategies have been participant-focused emphasizing the need for

individuals to cognitively reflect on values and come to their own understanding of how values
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contribute to the well-being of the self and others and the reasons why certain values are more
successful in this contribution than others. **°

A focus on terminal values also offers opportunities to see how instrumental values,
such as tolerance and empathy, can be applied. They offer direct connections between modes of
behavior and the positive consequences related to them, such as the connection between
tolerance and a decrease in prejudicial attitudes and discrimination. Previous sections
demonstrated that it is easier to support abstract, terminal values such as peace and equality
but it is harder to apply these values. While instrumental values demonstrate appropriate
attitudes and behavior, their connection to terminal values is essential for young learners to
experience and process. By having a strong cognitive awareness of the link between terminal
and instrumental values, young learners may be more encouraged to internalize positive
instrumental values. Thus, it seems both kinds of values are a necessary focus in Values
Education activities for young learners to develop a full belief system as imagined by Rokeach.
Benefits of the Classroom Space for Values Education

Another interesting finding in this study was that Values Education experiences were
strongest in their impact on attitudes when they occurred within the classroom as opposed to
extracurricular spaces or homes. Educational institutions fulfill multiple needs for a society.
While the most obvious and manifest function of a school is to transmit academic knowledge,
other functions are just as important. Educational institutions act as an important transmitter of
societal and cultural norms, values, and expectations. Classrooms also serve as important spaces
for socialization providing opportunities for students to learn how to navigate complex social

situations and relationships with others.
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Schools represent a particularly effective space for engaging in social and cultural
lessons. As argued by Peader Cremin, the classroom, “presents a web of relationships and
tensions as formidable and possibly as threatening for the young learner as any that he or she

2% As such, schools present a microcosm of society in which

will have to cope with in adult life.
students with different ethnicities, beliefs, attitudes, etc not only share a space, but are
expected to learn from each other, build relationships, and do so with minimal conflict. This
makes the classroom a particularly opportune space for practicing the navigation of such
complex social situations from a young age in preparation for similar experiences in adult life.
Additionally, classrooms are already primed to influence students beyond a transmission
of academic knowledge. As agents of socialization, educational institutions influence students’

21 This influence can be

concept of self, their emotions, as well as their attitudes and behaviors.
directly experienced through explicit social pressures from faculty or peers, or it may be more
subtle. Both reinforce conformity by pressuring students’ attitudes and beliefs to match those
desired by the greater society. This is done by teaching specific rules and expectations of
behavior and through processes of praise and punishment. These resemble the various
processes of attitude formation discussed in the literature review such as Skinner’s instrumental
conditioning based on rewards and punishments. Additionally, when students learn from the
experiences of others in their classroom, they are forming attitudes through observational

learning. These processes take the pressures and expectations of the classroom and form

attitudes regarding the related desirable or undesirable values, attitudes, and behaviors.
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As such, learning experiences that take place in the classroom are important for attitude
formation to begin with. Values Education activities seek to influence students through an
emphasis on specific values and attitudes which increase the well-being of the self and others.
As the classroom is already primed to play a distinct and important role in attitude formation,
and as this space represents a microcosm of society in which lessons and skills learned in schools
can translate directly into adult life, Values Education in schools would likely be the most
successful location for the transmission and reception of desired values and attitudes.

Thus, it is not surprising to see that Values Education in schools correlated more
strongly with attitudes in this study than such experiences in other locations. These findings
support the arguments made by previous authors regarding the social role of educational
institutions in shaping the cultural and social identities of young learners in the image of the
greater society. Schools offer the most opportunities for consistent and critical reflection on
pro-social values and chances for young people to practice putting them to use as they navigate
the microcosm of the classroom. As such, this is a particularly successful location for Values
Education and thus should be one focus of societies in their efforts to increase social cohesion,
not only between groups but within them as well.

However, it is important to note that Values Education experiences within other
locations made less of an impact on attitudes than expected. Extracurricular activities are spaces
offering plenty of opportunities to further enhance existing experiences with Values Education
or encounter such values more deeply. Related activities aim to enhance individuals’

understanding of the connections between class lessons while also developing their talents and
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interests. >

These efforts can stress positive, pro-social values encouraging moral development
and generally offer an environment where diverse people come together and interact. While the
classroom setting has been praised for representing a microcosm of society, extracurricular
spaces can also be representative of the greater society. Whether formed around sports,
religious beliefs, or community activities, membership within such groups still offers
opportunities for individuals to navigate similarly complex social relationships and value-
conflicts.

The potential for extracurricular activities to be greatly involved in the development of a
moral and empathetic character has been a topic of conversation regarding Values Education.
Some have argued that “extracurricular activities should not be considered extra, but a vital part

of education.”**

Such activities generate opportunities for valuable experiences which are more
effective teachers of values than lectures or textbooks found in the classroom. The example
given by William Damon is the great potential of sports. He argues that sports can be a most
effective way to enhance Values Education, but that this is only possible if the coaches and the
messages they impart are well integrated into the Values Education experiences of a school.”* If
coaches stress winning as the only objective and fail to instill important lessons such as learning
to play by the rules, teamwork, and camaraderie, then players can develop into aggressive,
maladjusted members of society.

Values Education experiences within extracurricular spaces have been proven to be

effective educational tools for young learners to engage with positive values. One study found

that extracurricular activities, such as Boy Scouts, were effective because they engaged youths
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with the same positive values stressed in the classroom.?®® Values such as creativity, tolerance,
and respect experienced in the classroom may increase the capacity for moral reasoning, but it
is argued that such experiences existing in extracurricular spaces in conjunction may help instill
those moral values and commitments.”*®

So it has been established that Values Education in extracurricular spaces are not only
effective at increasing pro-social values such as tolerance and respect but act as particularly
important spaces for such lessons to be enhanced and deepened. However, such experiences in
this study were not found to be particularly influential on attitudes towards African migrants. It
is possible that experiences in these locations are not stressing the most effective or related
values for enhancing such attitudes. As was noted with the sports example, an emphasis on anti-
social values can lead to the development of maladjusted community members.

It is also possible that such experiences are not designed in such a way as to effectively
instill positive values or allow for a deeper engagement with these values. A deeper and more
focused examination of Values Education activities in extracurricular spaces in Malta could
expose the reason behind this lack of positive relationship between such activities and attitudes.
It is clear that this relationship requires attention and that such activities require a thoughtful
reconstruction in order to be effective. As such, it is suggested by the research that activities in
extracurricular spaces are most effective when they complement and work in partnership with
Values Education experiences in the classroom. Thus, it is necessary for future efforts aimed at

improving activities in this location to consider how they will relate to the lessons encountered

in the classroom as well.
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Additionally, Values Education experiences in the home demonstrated a lack of
relationship with the attitudes studied. As mentioned above, Damon argued that extracurricular
spaces for Values Education can be particularly effective if the coaches and the lessons they
instill are positive. He also argues that Values Education is enhanced when parents see the

. 7 Support for the same positive, pro-social values that are

importance of such values as wel
introduced in the classroom and enhanced in extracurricular experiences should be given in the
home as well.

However, the values learned in homes and in schools do not always complement each
other. For example, schools may emphasize values that condemn smoking while many students

2% Which values should have a greater influence on

live in homes where smoking is acceptable.
young people—those taught in the home or experienced in schools? Youths’ engagement with
values is a continuous process of exploration in which young people reflect on and reconsider
their own beliefs and attitudes as they test these out against actions of their peers and

2% When the values experienced in schools and at home conflict, this process of values

parents.
exploration is made even more challenging for young people. For this reason, it has been argued
that every attempt should be made to ensure that the values experienced in schools and those
endorsed by parents in the home should be complementary.*®

The data presented did not demonstrate a clear relationship between values

experiences in the home and attitudes towards migrants. In other words, it was not determined

that Values Education experiences in the home contributed to the formation of positive
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attitudes towards African migrants. However, when considering the data it cannot be explicitly
concluded that such experiences contributed to the formation of negative attitudes either. It is
also unclear which values are being experienced or are lacking in the home. Thus, it is possible
that values are not being explicitly explored in homes between youths and their families or that
these experiences are simply not effective enough alone to significantly contribute to attitudes.

Instead, as suggested earlier Values Education is most effective when it is experienced in
all three locations and when the values emphasized in each are complementary. In order to
strengthen the positive impact of Values Education on attitudes towards African migrants in
Malta, schools and families should make an effort to work in partnership and endorse the same
positive values. Schools can be more upfront with parents about the values they emphasize in
the classroom and parents can show an authentic interest in their children’s development of
values. This consistency would limit the presence of value-conflicts and make it less challenging
for young people to determine the most appropriate values for improving the well-being of
themselves and others. The strength of the impact made by Values Education on such attitudes
can also be improved through a consistent, cross-location approach in which schools,
extracurricular groups, and households share complementary values.
Attitude Formation and Higher Education

Attitudes toward immigrants have been a popular topic of academic study over the past
few decades. Various research studies have explored determinants of attitudes such as
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economics,”®* contact with migrants,*® and especially education.*®®> A number of studies have
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argued that individuals completing higher levels of education tend to express more positive or
tolerant attitudes towards migrants.>® These studies refer to different theories to support their
argument. The ‘education as liberation’ hypothesis argues that an advanced formal education
instills a more enlightened perspective in individuals making them less vulnerable to negative
intergroup claims. **

Others instead suggest that higher education produces a more sophisticated cognitive
style where individuals learn to challenge the unquestioning acceptance of prevailing norms. >
Thus, it is argued that individuals completing higher education are less easily swayed by narrow,
stereotypical attacks against out-groups and their members. Additionally, some have argued
that higher education mitigates economic concerns which fuel anti-immigrant sentiments by

397 such individuals will be less

allowing for the development of more sophisticated job skills.
affected by concerns regarding job competition as the majority of incoming migrants will be
low-skilled workers.

However, the assumption that a higher education directly correlates to more positive
attitudes regarding immigrants is not fully supported by all. Some studies have been unable to
corroborate the positive effect of higher education on attitudes. For example, some have
previously argued that while a higher education does noticeably impact people’s attitudes, this

308
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impact is limited and the positive attitudes are not internalize Thus, a higher education

alone may temporarily encourage more tolerant attitudes but may not affect long-term
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perspectives. Additionally, some have argued instead that a higher education can be a detriment
in that it only helps negative-thinking individuals further protect in-group interests by
developing their skills to construct more sophisticated ideologies. **

As such, our understanding of the relationship between a higher education and
attitudes towards migrants has remained ambiguous. This study aimed to explore this
relationship further by examining the impact of a certain education approach on attitudes.
Values Education can happen both in and out of the classroom, as all learning opportunities can.
The results of this study indicated a low correlation between a non-descript higher education
and more positive attitudes. As such, this study was unable to support the arguments made by
previous findings in which a higher education has distinctly and positively impacted such
attitudes.

However, in this study Values Education as a pedagogy was shown to have a positive
impact on local youths’ attitudes towards African migrants. This study has thus suggested that
some educational approaches are more effective at this goal than others. Previous educational
approaches have emphasized the fulfillment of varying goals. For example, increasing
individuals’ personal freedom, options and right to self-determination, increasing an individual’s
capacity for economic participation and productivity, developing individuals’ personalities and
creating the conditions needed for a good life, and preparing individuals for a social life focusing
on the importance of relationships have all been goals of previous approaches. **° Such

programs and activities were suited for those goals.

309 Jackman, M. R. & Muha, M. ]. (1984). Education and Intergroup Attitudes: Moral Enlightenment, Superficial
Democratic Commitment, or Ideological Refinement? American Sociological Review 49: 751-769.
310 Ibid: 62
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In the same way, Values Education is well suited for a specific goal. In order to increase
social-cohesion, peace, and the well-being of the self and others, this educational strategy
focuses on explicitly engaging young learners with pro-social values and encouraging the
development of healthy value-priority systems. However, not all educational approaches will be
as equally capable of producing the same value-thinking individuals since each approach
emphasizes different personal characteristics and attributes. Those approaches which are
successful in developing obedient and hard-working individuals will inevitably place less
emphasis on inspiring creative and critical thinking — two things very necessary for young
learners to question stereotypical and prejudicial arguments made against outgroups.

While previous studies have explored the impact of education on attitudes, they have
not investigated the specific approaches of education. Thus, they have been unable to
distinguish between the different capabilities of various educational approaches in positively
impacting attitudes towards immigrants. For this reason, and perhaps others, previous studies
have demonstrated ambiguous and sometimes opposing results. In order to clarify our
understanding of this relationship, this study chose a particular educational approach which
specifically aims to improve attitudes to determine what kind of effect it was having in the case
of Malta and the community of African migrants. This study demonstrated that Values
Education, and not a non-descript higher education, was successful in positively impacting such
attitudes.

Concluding Remarks

The purpose of this study was to explore the relationship between Values Education and

attitudes towards African migrants. This chapter furthered our understanding of this

relationship by discussing the various factors and aspects of Values Education which may
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contribute to its success in impacting such attitudes in the context of existing academic
literature on the subject. Five subsections addressed various findings in a wider academic
context.

The first section offered a possible explanation for the difference in attitude strength
between negative and positive attitude responses using values theory. The second section
addressed the differences in attitude responses regarding the perceived abstract and specific
impacts of African migrants on life in Malta in which Values Education is suggested to mitigate
the negative effects of other attitude drivers such as economic and media influences. The third
section similarly addressed the differences in attitudes that result from experiences with either
abstract values or concrete concepts. Relating these back to Rokeach’s instrumental and
terminal values, it is suggested that cognitive attitudes formed through Values Education
experiences are aided by a focus on the rationale and logic behind the emphasis on certain
values over others.

The fourth sections discussed the finding that Values Education in schools was more
significantly related to positive attitudes than such experiences in other locations. It is suggested
that as the classroom is already an important social space for attitude formation, Values
Education experiences here are more capable of having the desired impact.

The final section of this chapter addressed the inconsistent arguments in existing
literature regarding the impact of a higher education on attitudes towards immigrants. While
some studies have argued a positive impact, others have been unable to support this. This
section furthered our understanding of this relationship by examining a specific educational

approach as opposed to a non-descript ‘higher’ education. It is argued here that education alone
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may not have a strong impact on positive attitude formation but that certain educational
approaches such as Values Education may be more successful.

Overall, this chapter has shown how Values Education is contributing to the process of
positive attitude formation in Malta. While attitude drivers based on fear tend to generate more
strong and negative attitudes towards African migrants, Values Education and its emphasis on
universalism values such as tolerance and empathy and a focus on realistic application of these
through concepts such as discrimination and racism has been shown to mitigate the formation
of negative attitudes and allow for a rise in the rate of more positive conceptions of this group.
The positive impact is seen most evidently in Values Education experiences within schools
where young people have the greatest number of opportunities to engage with people who are
different from themselves. This creates more opportunities for the navigation of complex social
relationships, the resolution of value-conflicts, and a humanization of others. As such, Values
Education in schools especially is a vehicle for instilling positive, pro-social values in this
population by negating the impact of negative attitude drivers present in the community. By
preventing the formation of strongly negative attitudes, the consistent and thoughtful
application of Values Education is shown to be a strong potential mechanism for improving the

relations between these two groups thus increasing opportunities for successful integration.
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Conclusions

Does Values Education have a positive impact on youths’ attitudes towards African
migrants? This study sought to answer this question and determine whether or not Values
Education is a significant driver of positive attitude formation. To do so, a cross-sectional survey
was distributed to Maltese youth participants to determine their overall experience with Values
Education and their attitudes towards African migrants. These variables were compared through
a number of quantitative tests to determine how Values Education is impacting such attitudes.

Increasing anti-immigration sentiments throughout Europe have become even more
present in Malta following the arrival of thousands of asylum-seekers from the African
continent.®’ Negative attitudes towards such African migrants have become a source of
prejudice and discrimination. It has been argued that discrimination is “the single most

7312 ayen when compared to cultural, linguistic, or other group

important integration barrier,
differences. As such, negative attitudes towards African migrants have become obstacles to the

successful integration of approved asylum-seekers into the greater Maltese society.

Additionally, those who feel they are victims of discrimination and racism have forced
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themselves into lives of isolation limiting the opportunities for these communities to positively
interact, and thus further hindering integration efforts.**

Various socioeconomic determinants of attitudes towards migrants, such as a higher
education, have been a focus of previous research. A number of studies have demonstrated that

314

a higher education correlates to more positive attitudes towards migrants.>” These have cited

different theories and explanations to defend their arguments such as the education as

315 the human

liberation hypothesis,
capital theory,**® and the development of more a more sophisticated cognitive style following a
higher education in which individuals are less easily swayed by narrow, stereotypical
arguments.*"

However, other studies have been unable to support these arguments claiming instead
that the positive effect of education on attitudes is only temporary and not internalized.**® Some
have even argued that a higher education actually improves the capacity for negative-thinking
individuals to construct more sophisticated ideologies to further in-group interests.**® As such,
our understanding of education as an attitude driver remained unclear. In an effort to further

the existing knowledge of this topic, the broad concept of ‘education” was narrowed allowing

this study to focus specifically on the impact of one educational approach.
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Values Education is a specific approach to education which emphasizes positive, pro-
social values such as tolerance and empathy. Related activities make explicit the underlying
values which inform individuals’ attitudes and beliefs thus demonstrating how values are related
to social and community life. However, its impact on the formation of positive attitudes towards
migrants had not previously been a focus of academic study. As the existing problem being
addressed in this study is the presence of negative attitudes and the subsequent discrimination
of a group of people, this study explored the potential role of Values Education in improving
youths’ attitudes towards African migrants through a quantitative data analysis.

Values Education experience was determined on the basis of participants’ frequency
and evaluation of their experience with related activities, the location and educational level
these took place in, and the various values and concepts discussed. The attitude section
addressed participants’ perceptions of the impacts being made by African migrants in Malta
based on three categories — economic, cultural, and living space. Two questions for each
category distinguished between participants’ attitudes towards broad and specific impacts
allowing for a richer data interpretation.

Quantitative data analysis was used to run various tests assessing the impact of Values
Education on the attitude dimensions. Additionally, the various factors of Values Education were
analyzed and compared to determine which of these demonstrated a stronger correlation with
the attitudes, thus allowing for a further understanding of how Values Education impacts
attitudes. Lastly, the socio-demographic characteristics were investigated as potential attitude
drivers and their impacts were compared to that of Values Education to determine how attitude

formation is happening within the context of a complex system of drivers.
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The data presented in this study demonstrated a significant relationship between Values
Education and youths’ attitudes towards African migrants. As such experience became more
frequent, the prevalence of positive attitudes increased while the strength of negative attitudes
decreased. Most specifically, such experiences within schools demonstrated the strongest
impact on attitudes. This is likely because the classroom is already an important social space for
attitude formation. As a microcosm of the greater society, the classroom creates many
opportunities for young people to apply their lessons on values as they navigate complex social
relationships and learn to resolve value-conflicts. As such, Values Education within formal
educational institutions is suggested to be a strong driver of positive attitudes towards African
migrants in Malta.

From this result, this study furthered the existing academic conversation regarding the
impact of education on such attitudes. Previous studies have generated inconsistent and
contradictory arguments regarding the role of higher education on positive attitude formation.
In response, this study has suggested that it is not a non-descript higher education alone which
improves individuals’ attitudes but an education which emphasizes the kind of positive, pro-
social values necessary for individuals to develop a tolerant and empathetic character. However,
this preliminary finding has only opened the door to a complex relationship. Further in-depth
analysis is warranted to further this conversation and continue to improve our understanding of
these concepts and their relationship.

Previous arguments for the positive impact on attitudes made by a higher education
have been attributed to processes of cognitive and cultural enlightenment. While these
processes may be playing a role, perhaps it is also the fact that a higher education allows

students more opportunities to continue engaging in Values Education activities that makes this
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more likely to improve attitudes. As such, previous studies which were unable to demonstrate a
significant relationship between a higher education and more tolerant attitudes may have
inadvertently examined the impact of alternative educational approaches which do not
emphasize these positive values. The broad conception of education as utilized in previous
studies could have overshadowed the differences in various educational approaches, thus
yielding different results regarding the impacts of these unidentified approaches on attitudes
towards migrants.

This study has also generated new knowledge regarding the cognitive process of
attitude formation through Values Education The most successful Values Education experiences
in making a positive impact on such attitudes were those which moved beyond a focus on
abstract values such as tolerance and empathy and created opportunities for youths to apply
these values to real world scenarios. By focusing on concepts such as discrimination and racism,
individuals learn to draw connections between values and actual social issues. A focus on
positive values alone makes it easier to support abstract values such as diversity and equality.
But these are more difficult to apply to real life, beyond an abstract conception, making it a
necessity for Values Education to create opportunities for young people to draw such
connections.

There are many processes of attitude formation with the majority based on affect or
emotional conditioning. However, those based on cognitive processes rely on the use of logic
and reasoning. Values Education as an attitude driver likely appeals to these cognitive processes
as the method of such activities focuses on critical and explicit reflection on values. As such,
attitudes formed through Values Education may require activities to engage individuals in the

logic and purpose behind society’s conception of positive and pro-social values. A focus on
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concepts such as discrimination and racism demonstrates the necessary rationale behind the
need for values like tolerance and empathy by allowing individuals to consider the
consequences and applications of these values. Such activities thus allow participants to come
to their own understanding of how values contribute to the well-being of the self and others
and the reasons why certain values are more successful in this contribution than others.

Lastly, Values Education has been shown to be only one of a number of attitude drivers
within a society. Others, such as economic drivers and the media seem to play a competing role
in driving the process of attitude formation. Attitudes formed within the competition between
the impacts of Values Education and economic drivers were generally positive indicating that
Values Education may be stronger than fear-based economic attitude drivers. However, the
competing impacts of the media and Values Education seemed to indicate that the media played
a stronger role. As such, it appears that Values Education serves to mitigate the impact of
negative attitude drivers and is successful in this effort against some drivers more than others.

Overall, Values Education is shown to be a significant approach for improving attitudes
towards migrants. Within the modern globalized world filled with pluralistic societies, Values
Education can play a role in positively transforming attitudes towards migrants by creating the
type of community members who can effectively and peacefully navigate the increasing
complexities of social life in a heterogeneous society. By emphasizing necessary values and their
applications, Values Education has the potential to instill in individuals a tolerant and
empathetic character capable of seeing past narrow, fear-based assessments of others and both
respecting and practicing social ideals such as equality and diversity.

In Malta, Values Education has the capacity to improve attitudes towards African

migrants. This could lead to a decrease in prejudicial and discriminatory sentiments and improve
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the relationship between these communities. As negative, discriminatory attitudes are a huge
roadblock for integration, improving such attitudes will increase and strengthen the potential
for the successful integration of African migrants and the Maltese society.

Implications of the Study

The findings of this study have yielded a few significant implications for Malta. First, as
Values Education has shown to be a significant driver of positive attitudes, in an effort to
increase social-cohesion and peaceful relations between the Maltese and African communities,
this approach should be widely and consistently applied in schools throughout Malta. This
includes both government-run and privately-run educational institutions. As such, educational
policy aimed at improving public attitudes towards migrant groups should be founded on the
kinds of pro-social values that would best improve the well-being of all lives in Malta. To achieve
this, educational institutions should be required to apply these values explicitly in classroom
activities. As it stands, a large number of Maltese youth had infrequent or rare experience with
such important activities indicating a current lack of consistent application across schools. This
application should be improved and expanded to include all levels from primary to tertiary
classrooms effectively.

Secondly, Values Education is most effective when it is experienced in multiple social
locations. The Maltese community should also work to build a culture of tolerance and respect
for diversity by employing Values Education activities more effectively in extracurricular spaces,
such as sports, youth, and religious groups, as well as in the home. This means that a connection
should be drawn between families, communities, and educational institutions to ensure that
positive values are being emphasized and equally supported in all three of these locations. As it

stands, such activities in the home and extracurricular spaces have failed to achieve their
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potential impact on attitudes. Thus, it is even more important for Values Education to become a
greater focus in these spaces.

Lastly, the benefits of positive contact between Maltese youths and African migrants
have been instrumental in improving attitudes. In order to capitalize on this strength, Values
Education programs in and outside of schools should be designed to create opportunities for
such positive contact between these groups. As African migrants seeking asylum continue to
arrive and build their lives in Malta, classrooms will become more heterogeneous and the need
for constructive contact and positive relations will be even greater. Increasing such positive
contact opportunities now will not only improve youths’ relationships in future educational
settings but will also increase the opportunities for young people to apply the positive values
they are learning to real world scenarios. Concepts such as discrimination and racism are made
even more impactful when Maltese youths can come face-to-face with real migrants, thus
humanizing the ‘other’ and demonstrating the real consequences of negative attitudes which
lead to prejudice and discrimination.

As the youth today will become the leaders of tomorrow, it is essential for young people
to experience Values Education activities as often as possible. Instilling positive, pro-social
values from a young age will increase the likelihood that tomorrow’s leaders will emerge as the
kind of tolerant, critically-thinking individuals capable of meeting the challenges of a pluralistic
society. Patterns of migration continue to increase as the world becomes more globalized
making it even more important for communities to learn to embrace diversity, respect
differences, and practice empathy. It is suggested that an emphasis on Values Education in

Malta may improve the community’s potential for achieve these very goals.
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Suggestions for Further Research

While this study has furthered our understanding of the role of Values Education
experiences and attitudes towards migrants, it has also revealed a number of additional
qguestions which can be addressed in further research studies. To begin, the literature review
discussed four different Values Education approaches. These include a conservative approach, a
liberal or developmental approach, a critical approach, and a post-modern approach. These
approaches generally conceive of Values Education slightly differently and engage learners with
values through different means.

As this study has already demonstrated that Values Education is having an impact on
attitudes among Maltese youth, further research could go deeper and determine which
approaches are being utilized in various settings across schools, homes, and extracurricular
spaces in Malta. The impacts made by the various approaches could be compared to further our
understanding of which Values Education experiences influence the formation of attitudes.
Those approaches which are determined to be the most effective will have significant impacts
on educational policies in Malta in the future as this country continues to navigate the complex
integration situation with existing and incoming African migrants.

Additionally, future research investigating the various Values Education approaches may
contribute to an explanation regarding the varying impacts of Values Education on different
attitude dimensions. For example, the strength of positive and negative responses in relation to
perceived economic, cultural, and living place impacts varied among participants indicating
different applications of values in response to different attitude dimensions. Future research on
Values Education could explore this variance by comparing different activity approaches.

Whereas conservative approaches emphasizing the direct transmission of prescribed values may
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directly increase one’s support for diversity, perhaps it the liberal approach which seeks to instill
the critical mind necessary for the internalization of pro-social values that allows young people
to put these values into practice.

Lastly, this study also generated more questions regarding the impact of abstract values
(such as tolerance and empathy) and concrete concepts (such as discrimination and racism) on
the formation of attitudes towards African migrants. It is necessary for future research to
explore the difference in impacts between abstract and concrete values application. In order to
design future Values Education programs that will more effectively and consistently influence
the formation of positive attitudes, it is essential to know which foundational values are more
strongly related to the formation of such attitudes than others. The development of future
programming should reflect an emphasis on the strongest positive values in order to maximize
the potential of Values Education to improve attitudes.

These potential future studies discussed here would continue to further our knowledge
on the topic of Values Education and how it utilizes values to impact attitudes towards migrants,
or ‘others’ in general. This study has furthered the existing knowledge base in a number of areas
but has also led to additional questions which, when answered, will continue the academic
conversation and potentially allow communities to take greater advantage of the benefits of
Values Education in improving and repairing social relationships in a world becoming more
globalized and pluralistic.

Final Remark

The research question addressed in this study is as follows: Does Values Education have

a positive impact on youths’ attitudes towards African migrants? This study generated

meaningful data and important findings in an effort to answer this question. It is argued here
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that Values Education does in fact have a significant and positive impact on such attitudes.
Therefore, this educational approach could serve as a potential driver of the positive attitudes
necessary for the relations between these two communities to improve. Such improvements to
both the attitudes and communal relations could have important implications for the future

opportunities for these communities to successfully integrate.
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Appendix 1: Shalom Schwartz’s Values Theory Spectrum

Schwartz’s theory of universal values

Figure 1. Theoretical model of relations among ten motivational types of values
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“Ten motivationally distinct value orientations that people in all cultures recognize” (quote and figure: Schwartz, undated).
Used with over 270 samples in 70 countries with different measurement instruments. The values are ordered according to
two dimensions: Self Transcendence v. Self Enhancement; and Openness to Change v. Conservation. Values are positively
related if they are close together, and antagonistic if they are on opposite sides of the circle.
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Appendix 2: Survey Participation Recruitment Post

Recruitment Post for Social Media (English)

What impacts are African migrants having on life in Malta? Tell me what you think! My name is
Lauren Corboy and I’'m currently working on my master’s thesis for the University of Malta. | am
exploring the relationship between a Values-Based Education and Maltese perspectives of
African migrants in Malta. If you are Maltese and 18-29 years old, | would greatly appreciate it if
you could participate in my survey by clicking the link below. It should take about 5-10 minutes
and is completely anonymous.

Click on the link below to begin!
https://www.surveymonkey.com/s/education and attitudes in malta

Recruitment Post for Social Media (Maltese)

X'impatt ghandhom I-immigranti Afrikani fuq il-hajja f'Malta? Ghidli x'tahseb! Jiena Lauren
Corboy, studenta li ged nipprepara tezi tal-Masters gewwa I-Universita ta' Malta. Qeghda
nesplora r-relazzjoni li tezisti bejn |I-Edukazzjoni bbazata fuq il-Valuri (Values Based Education) u
perspettivi Maltin dwar immigranti Afrikani f'Malta. Napprezza hafna jekk tista' tiehu sehem
f'dan l-istharrig (survey) billi tikklikkja fuq il-link hawn taht. ghandu jehodlok bejn 5 u 10 minuti u
huwa ghal kollox anonimu.

https://www.surveymonkey.com/s/MALTESE education and attitudes in malta
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Appendix 3: Central Limit Theorem Formula

Calculating Sample Size:

2% p(1-p)

.

Sample Size =

l_l_(:zxp'il_})})

i -
g=N

Population Size = N
Margin of Error = e, which is a percentage, put into decimal form (for example, 3% = 0.03).

Z-Score =1z
The z-score is the number of standard deviations a given proportion is away from the mean.
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Appendix 4: English Survey Instrument

Greetings, | am a graduate student with the University of Malta and George Mason University
pursuing my Dual Master's Degree in Conflict Resolution and Mediterranean Security (M.S.) and
Conflict Analysis and Resolution (M.A.). The following questionnaire is intended for Maltese
nationals between the ages of 18 and 29 only. The purpose of this study is to explore the
relationship between Values-Based Education and attitudes towards African migrants in Malta.
This questionnaire is strictly anonymous and you are free to withdraw at any point. However,
your response would be valuable and greatly appreciated. There are no risks or benefits to you
for taking part in this study. It should take less than 10 minutes to complete. Thank you for
taking the time to participate!

Sincerely, Lauren Corboy

lauren.corboy.14@um.edu.mt

By clicking ‘Next’ below to begin you are agreeing to take part in this study.
[New Survey Page]

Part 1: Socio-Demographic Characteristics

1. Age

a. Open field
2. Gender

a. Open field

3. Level of highest education completed:

a. Secondary, Post-Secondary, Bachelor’s Degree, Graduate Degree
4. Are you currently employed?

a. Yes, Full-Time; Yes, Part-Time; Yes, Seasonally; No
5. What city/town do you live in?

a. Open field

[New Survey Page]
Part 2: VBE Experience

For this next section, please read the brief description of ‘Values-Based Education’ below and
answer the following questions to the best of your best ability.
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Values-Based Education (VBE) is a learning process that helps participants develop a clear and
deeper understanding of the underlying values that shape their attitudes and behaviors. This
allows participants in VBE activities to see how their values affect the ways they think and act as
individuals, as well as the ways they relate to others (family, friends, colleagues, strangers, etc).
At the center of VBE lies the desire to identify the values and behaviors that increase the well-
being of self and others, through an emphasis, among others, on understanding and respecting
both self and others. Value Based Education processes can take place both in the classroom and
outside of classroom, in spaces like youth groups, sport groups, religious groups and at home.
VBE processes may include group discussions, projects, and games that focus on values
promoting understanding and respect. You may have encountered elements of VBE in various
settings such as courses at school (e.g. courses on human rights), discussions with family
members, or sport activities when considering your relationships with teammates and
opponents.

1. Quantity
a. (14) In your educational and personal life, how often would you say you have had
Values-Based Education experiences?
i. Very Often, Often, Sometimes, Rarely, Never, | Don’t Know
b. (15) If you have been through Values-Based Education experiences, where have
these experiences taken place? Please check all that apply.
i. At home, At school, In extracurricular activities (youth groups, sports groups,
religious groups, etc)
c. (16) If you have had Values-Based Education experiences at school, at which level
did these experiences take place? Please check all that apply
i. Primary, Secondary, Post-Secondary, Tertiary
d. (17) If you have been through Values-Based Education experience at school, was
this a core part of your curriculum or was it offered as an optional activity to
students?
i. Core, Optional
2. Quality
a. (18) How positive or negative have your experiences with Values-Based Education
activities been?
i. Very Positive, Positive, Slightly Positive, Neutral, Slightly Negative, Negative,
Very Negative, | Don’t Know
b. (19) How useful have your experiences with Values-Based Education been in your
personal and social life?
i. Very Useful, Useful, Slightly Useful, Neutral, Slightly Useless, Useless, Very
Useless, | Don’t Know
3. Content
a. (20) Have you discussed any of the following concepts in your VBE experiences in
school? Please check all that apply.
i. Personal Values, Self-Awareness, Human Rights, Tolerance, Discrimination,
Racism, Empathy, Compassion, Community, Culture, Peace, Fairness, Justice,
Respect, Caring, Dignity, Poverty, Hunger, Gender
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b. (21) Have you discussed any of the following concepts in your VBE experiences
outside of school? Please check all that apply.
i. Personal Values, Self-Awareness, Human Rights, Tolerance, Discrimination,
Racism, Empathy, Compassion, Community, Culture, Peace, Fairness, Justice,
Respect, Caring, Dignity, Poverty, Hunger, Gender
c. (22) Which of the following skills do you feel you have acquired through your VBE
experiences in school? Please check all that apply.
i. Critical Thinking, Problem-Solving, Personal Empowerment, Personal
Responsibility, Relationship-Building, Teamwork
d. (23) Which of the following skills do you feel you have acquired through your VBE
experiences outside of school? Please check all that apply.
i. Critical Thinking, Problem-Solving, Personal Empowerment, Personal
Responsibility, Relationship-Building, Teamwork
e. (24)How often do you participate in volunteer opportunities in your community?
i. Never, Once or Twice, 1-5 times a year, 6-12 times a year, Once a month,
More than once a month, Every Week...DK

[New Survey Page]
Part 3: Attitudes

Over the past decade Malta has seen an increasing number of migrants coming from Africa.

1. Contact (for context)
a. (6) How often do you interact with African migrants? (This includes both verbal and
non-verbal interaction.)
i. Very Often, Often, Sometimes, Rarely, Never, | Don’t Know
b. (7) How would you rate your interactions with African migrants?
i. Very Positive, Positive, Slightly Positive, Neutral, Slightly Negative, Negative,
Very Negative, | Don’t Know
2. Economy
a. (8) Do African migrants have a positive or negative effect on the Maltese economy?
i. Very Positive, Positive, Slightly Positive, No Effect, Slightly Negative,
Negative, Very Negative, | Don’t Know
b. (9) Do African migrants have a positive or negative effect on the Maltese job
market?
i. Very Positive, Positive, Slightly Positive, No Effect, Slightly Negative,
Negative, Very Negative, | Don’t Know
3. Culture
a. (10) Do African migrants have a positive or negative effect on Maltese cultural life?
i. Very Positive, Positive, Slightly Positive, No Effect, Slightly Negative,
Negative, Very Negative, | Don’t Know
b. (11) How good or bad is it for Malta to be made up of people from different races,
religions and cultures?
i. Very Good, Good, Slightly Good, Neutral, Slightly Bad, Bad, Very Bad, | Don’t
Know
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4. Living Place
a. (12) Do African migrants make Malta a better or worse place to live?
i. Much Better, Better, Slightly Better, No Effect, Slightly Worse, Worse, Much
Worse, | Don’t Know
b. (13) How does the presence of African migrants affect the crime rate in Malta?
i. Strongly Increase, Increase, Slightly Increase, No Effect ...DK

[New Survey Page]
Part 4: Evaluation
1. (25) What kind of impact do you think your experience with Values-Based Education
activities has had on your attitude towards African migrants?

a. Open field

Please click ‘Submit’ below to finish.
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Appendix 5: Maltese Survey Instrument

Tislijiet, jiena studenta gradwata mill-Universita ta Malta u |-Universita George Mason u ged
insegwi ‘Dual Master’s Degree’ fir-Resoluzzjoni tal-Kunflitt u Sigurta‘ Mediterranja (M.S) u
Analizi tal-Kunflitt u Resoluzzjoni (M.A). II-kwestjonarju li huwa pprezentat hawnhekk huwa
intenzjonat u mahsub ghall-Maltin biss. L-ghan ta’dan I-istudju huwa li jesplora ir-relazzjoni bejn
|-Edukazzjoni bbazata fuq il-Valuri u l-atitudnijiet lejn l-imigranti Afrikani gewwa Malta. II-
kwestjonarju huwa kompletament anonimu u ghalhekk int liberu biex tghaddi | punt tieghek.
Madankollu, it-twegibiet tieghek se jkunu apprezzati hafna. Ghandu jiehu ingas minn 10 minuti
biex jigi komplut. Grazzi talli se tiehu | hin biex tippartecipa. Grazzi, Lauren Corboy

Jekk jghoggbok aghfas ‘Next’ hawn taht biex tibda.

L-1 parti : Karatteristici So¢jo-Demokratici

1. Eta'
a. (sezzjonivoijta)
2. Generu
a. (sezzjonivoijta)
3. L-oghla livell t’edukazzjoni li lestejt
a. Sekondarju, Post-Sekondarju, Degree Baccelerat, Degree Gradwat
4. Inti impjegat bhalissa?
a. lva, Full-Time; Iva, Part-Time; Iva, skont l-istagun, Le
5. Fliema belt/rahal tghix?
(sezzjoni vojta)

It-2 parti : Esperjenza ta’ VBE (edukazzjoni bbazata fuq il-valuri)
Ghal din is-sezzjoni li jmiss, jekk jghoggbok aqra d-deskrizzjoni qasira tal- Edukazzjoni Bbazata
fugq il-Valuri u wiegeb il-mistogsijiet ta’ wara bl-aqwa abilta* tieghek.

L-edukazzjoni bbazata fuq il-valuri (VBE) huwa process ta’ taghlim li jghin lill-partecipanti jizviluppaw
b’mod ¢ar u profond il-fehem tal-valuri li jiffurmaw I-atitudnijiet u I-imgieba taghhom. Dan jghin lill-
partecipanti fl-attivitajiet ta’ VBE biex jaraw kif il-valuri taghhom jaffetwaw I-modi li bihom jahsbu u
jagixxu bhala individwi, u kif ukoll fil-mod kif jirrelataw mal-ohrajn (familja, hbieb, kollegi, strangieri et¢.)
Fi¢-centru ta’ VBE insibu x-xewqan biex jigu identifikati il-valuri u I-imgieba li jzidu I-istil ta’ hajja tal-ohrajn,
b’enfasisazzjoni, fost ohrajn, fuq il-fehem u r-rispett, kemm lejk innifsek u anke lejn I-ohrajn. Il-processi
tal-edukazzjoni bbazata fuq il-valuri jsehhu kemm fil-klassi u anke barra mill-klassi, f'postijiet bhal gruppi
taz-zaghzagh, gruppi tal-isport, gruppi religjuzi u anke gewwa d-dar. ll-processi ta’ VBE jistghu jinkludu
diskussjonijiet bejn il-grupp, progetti, u loghob li jiffukaw fuq il-promozzjoni tal-valuri, il-fehem tal-valuri u
anke fuq ir-rispett tal-valuri. Jista‘ ikun li Itgajt ma’ elementi tal-VBE f'diversi okkazjonijiet bhal per
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ezempju korsijiet gewwa l-iskola (ez. korsijiet fuq id drittijiet tal-bniedem), diskussjonijiet ma’ membri tal-
familja, attivitajiet sportivi meta tikkonsidra ir-relazzjonijiet tieghek mal-persuni tat-tim tieghek u dawk ta’
kontrik.

1. Kwantita'
a. Fil-hajja edukattiva u personali tieghek, kemm tista® tghid li kellek esperjenzi tal-
Edukazzjoni bbazata fuq il-Valuri?
i. Frekwenti hafna, Frekwenti, Xi kultant, Rari, Qatt, Ma Nafx
b. Jekk ghaddejt minn esperjenzi tal-Edukazzjoni bbazata fuq it-taghlim, fejn sehhu
dawn l-esperjenzi? (Jekk jghoggbok iccekkja dawk kollha li japplikaw)
i. Id-dar, L-iskola, F'attivitajiet extrakurrikulari (gruppi taz-zaghzagh, gruppi
c. Jekk ghaddejt minn esperjenzi ta’ Edukazzjoni Bbazata fuq il-Valuri gewwa I-iskola,
f'liema livell sehhu dawn l-esperjenzi? (Jekk jghoggbok iccekja dawk kollha li
japplikaw)
i. Primarja, Sekondarja, Post-Sekondarja, Terzjarja
d. Jekk ghaddejt minn esperjenzi ta’ Edukazzjoni Bbazata fuq il-Valuri gewwa I-iskola,
dan kien il-gofol tal-curriculum jew kien attivita* apparti li setghu jaghzlu l-istudenti?
i.  Parti mill-curriculum, Attivita‘ apparti
2. Kwalita'
a. Kemm kienu pozittivi jew negattivi I-esperjenzi tal-Edukazzjoni Bbazata fuq il-Valuri?
i. Pozittiv Hafna, Pozittiv, Kemmxejn Pozittiv, Newtrali, Kemmxejn negattiv,
Negattiv, Negattiv Hafna, Ma nafx, M’ghandix esperjenzi ta’ Edukazzjoni Bbazata
fug il-Valuri
b. Kemm kienu ta’ siwi I-esperjenzi tal-Edukazzjoni Bbazata fuq il-Valuri fil-hajja
personali u socjali tieghek?
i. Ta’siwi hafna, Ta’ siwi, Kemmxejn ta’siwi, Newtrali, Kemmxejn bla siwi, Bla siwi,
Bla siwi ta xejn, Ma nafx
3. Kontenut
a. lddiskutejtu xi kuncenti minn dawn li gejjin fl-esperjenza tal-VBE gewwa l-iskola?
(Jekk jghoggbok iccekja dawk kollha li japplikaw)
i.  Valuri personali, Gharfien tieghek innifsek, Drittijiet tal-Bniedem, Tolleranza,
Diskriminazzjoni, Razzizmu, Empatija, Kompassjoni (hniena), Komunita®, Kultura,
Paci, Sens ta’ gustizzja, Gustizzja, Rispett, Interess fl-ohrajn, Dinjita', Fagar, Guh,
Generu
b. Iddiskutejtu xi kuncetti minn dawn li gejjin fl-esperjenza tal-VBE barra mill-iskola?
(Jekk jghoggbok iccekja dawk kollha li japplikaw)
i.  Valuri Personali, Gharfien tieghek innifsek, Drittijiet tal-Bniedem, Tolleranza,
Diskriminazzjoni, Razzizmu, Empatija, Kompassjoni, Komunita®, Kultura, Padi,
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Sens ta’ gustizzja, Gustizzja, Rispett, Interess fl-ohrajn, Dinjita*, Fagar, Guh,
Generu
c. Liema minn dawn il-hiliet thoss li akkwistajt mill-esperjenzi tal-VBE gewwa l-iskola?
(Jekk jghoggbok icéekja dawk kollha li japplikaw)
i. Hsieb kritiku, Soluzzjoni ghall-Problemi, Awtorizzazzjoni Personali,
Responsabbilta* Personali, Tishih ta’ relazzjonijiet, Xoghol bhala tim
d. Liema minn dawn il-hiliet thoss li akkwistajt mill-esperjenzi tal-VBE barra mill-
iskola? (Jekk jghoggbok iccekja dawk kollha li japplikaw)
i. Hsieb kritiku, Soluzzjoni ghall-problemi, Awtorizzazzjoni Personali,
Responsabbilta* Personali, Tishih ta’ relazzjonijiet, Xoghol bhala tim
e. Kemm tippartecipa f'opportunitajiet volontariji fil-komunita* tieghek?
i. Qatt, Darba jew darbtejn, 1-5 darbiet fis-sena, 6-12 —il darba fis-sena, Darba '
xahar, lktar minn darba f’sena, Kull gimgha...DK

It-3 parti : Atitudnijiet
F’ dan |-ahhar perjodu ta’ ghaxar snin, Malta rat zieda kbira fin-numru t'imigranti mill-Afrika.
1. Kuntatt (ghall-kuntest)

a. Kemm tinteratta ma’ imigranti Afrikani? (Dan jinkludi kemm interazzjoni b’ mod
verbali u anke b’mod non-verbali)
i. Bosta drabi, Spiss, Xi drabi, Rari, Qatt, Ma nafx
b. Kif taghmel stima tal-interazzjonijiet tieghek ma’ imigranti Afrikani?
i. Pozittiv #Hafna, Pozittiv, Kemmxejn Pozittiv, Newtrali, Kemmxejn Negattiv,
Negattiv, Negattiv Hafna, Ma nafx
2. Ekonomija
a. L-imigranti Afrikani ghandhom effett pozittiv jew negattiv fuq I-ekonomija Maltija?
i. Pozittiv Hafna, Pozittiv, Kemmxejn Pozittiv, Ma jaffettwawx, Kemmxejn negattiv,
Negattiv, Negattiv Hafna, Ma nafx

3. Kultura
a. L-imigranti Afrikani ghandhom effett pozittiv jew negattiv fuq il-hajja kulturali
Maltija?

i. Pozittiv Hafna, Pozittiv, Kemmxejn pozittiv, Ma jaffettwawx, Kemmxejn negattiv,
Negattiv, Negattiv Hafna, Ma nafx
b. Kemm hu tajjeb jew hazin ghal Malta li tkun maghmula b’nies ta’ razez, religjonijiet
u kulturi differenti?
i. Tajjeb hafna, Tajjeb, Kemmxejn tajjeb, Newtrali, Kemmxejn hazin, Hazin, Hazin
hafna, Ma nafx
4. Post ta’ Ghajxien
a. L-imigranti Maltin jaghmlu lil Malta post ahjar jew aghar biex tghix fih?
i. #Hafna ahjar, Ahjar, Kemmxejn ahjar, Ma jaffettwawx, Kemmxejn aghar, Aghar,
Hafna aghar, Ma nafx
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b. ll-prezenza tal-imigranti Afrikani kif taffettwa r-rata tal-kriminalita‘ gewwa Malta?
i. Zieda gawwija, Zieda, Kemmxejn zieda, Bla effett...DK

Ir-4 parti : Evalwazzjoni
1. X'tip ta’ impatt tahseb li kellha I-esperjenza fl-attivitajiet tal-Edukazzjoni bbazata fuq il-

Valuri fuq l-atitudni lejn I-imigranti Afrikani?
a. (Sezzjoni vojta)
Jekk jghoggbok aghfas ‘Submit’ hawn taht biex tispicca.
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